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Working during higher education studies is common in Finland, and current policies aim to 

support both higher education students’ livelihood and employment. At the same time 

encouraging entrepreneurship is increasingly important. Combining higher education 

studies and employment has not yet been studied from an entrepreneurial perspective. As 

student employment is common and entrepreneurship vital, this thesis aims to understand 

how combining employment and higher education studies contributes to developing 

entrepreneurial intentions of higher education students.   

The research follows a qualitative research approach. The data is collected by using semi-

structured interviews and analyzed using thematic analysis. In total eight employed higher 

education students were interviewed. The empirical findings show that the separate nature 

of working and studying creates pressure to be employed during studies, which prolongs 

them. However, working during higher education studies can be expected to positively 

affect entrepreneurial intention and thus presents potential towards firm creation. The 

benefits are emphasized when the work relates to the field of study, as this can also 

increase entrepreneurial opportunities. Working and studying simultaneously results in 

being able to develop different significant entrepreneurial abilities. It also decreases 

perceived threshold towards entrepreneurship. The findings suggest higher education 

students’ entrepreneurial intentions could also be supported by especially entrepreneurial 

education. 
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Korkeakouluopintojen aikainen työssäkäynti on Suomessa yleistä, ja nykyiset säädökset 

pyrkivät tukemaan sekä korkeakouluopiskelijoiden toimeentuloa että työssäkäyntiä. 

Samanaikaisesti yrittäjyyteen kannustaminen on yhä tärkeämpää. Korkeakouluopintojen ja 

työssäkäynnin yhdistämistä ei ole vielä tutkittu yrittäjyysnäkökulmasta. Koska 

opiskelijoiden työssäkäynti on yleistä ja yrittäjyys tärkeää, tämän tutkielman tarkoituksena 

on selvittää kuinka työssäkäynnin ja korkeakouluopintojen yhdistäminen vaikuttaa 

opiskelijoiden yrittäjyysaikeisiin. 

Tämä tutkimus on toteutettu laadullisena tutkimuksena. Aineisto on kerätty 

puolistruktuoiduilla haastatteluilla ja analysoitu käyttäen temaattista analyysimenetelmää. 

Kokonaisuudessaan kahdeksan työssäkäyvää korkeakouluopiskelijaa on haastateltu. 

Empiiriset löydökset osoittavat, että työssäkäynnin ja opintojen erillisuus aiheuttaa painetta 

työllistyä opintojen aikana, mikä taas pitkittää opintoja. Korkeakouluopintojen aikaisen 

työssäkäynnin voidaan kuitenkin odottaa vaikuttavan positiivisesti yrittäjyysaikeisiin, mikä 

osoittaa mahdollisuuksia yritysten perustamiseen liittyen. Hyödyt korostuvat, kun työ 

liittyy opiskeltuun alaan, mikä voi myös lisätä yrittäjyysmahdollisuuksia. Työssäkäynti ja 

opiskelu samanaikaisesti mahdollistaa erilaisten merkittävien yrittäjäominaisuuksien 

kehittämisen sekä vähentää koettuja yrittäjyyteen liittyviä esteitä. Löydökset osoittavat, 

että korkeakouluopiskelijoiden yrittäjyysaikeita voidaan myös tukea erityisesti 

yrittäjyyskoulutuksen avulla.   
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1  INTRODUCTION 

Over half of higher education students work during their studies in Finland (Official 

Statistics of Finland 2022). They might however choose other careers than 

entrepreneurship after graduating, also to gain more work experience (Sivarajah & 

Achchuthan 2013, 181). At the same time entrepreneurship is considered increasingly 

important for economies, and especially young people should be motivated to start as 

entrepreneurs to achieve the needed effects on economic development and employment 

(Turker & Selcuk 2009, 142; Iakovleva, Kolvereid & Stephan 2011, 365). As a result, 

current policies and strategies in Finland aim to encourage more people to start as 

entrepreneurs (Lappi 2022, 6). In addition, they aim to support employment and the 

availability of labour, but also students’ livelihood and working, by for instance raising the 

income limit of higher education students’ own income, as presented in the government 

proposal for amending the Student Allowance Act (Proposal 156/2022, 6). As student 

employment is common and entrepreneurship vital, this thesis aims to understand how 

combining employment and higher education studies could contribute to developing higher 

education students’ entrepreneurial intentions potentially resulting in entrepreneurial 

behaviour and firm creation. 

 

Effects often cited when considering combining employment and studying include 

concerns, such as negative effects on student outcomes (Creed, French & Hood 2014, 49). 

Many students might however combine employment and higher education studies by 

choice and expect a positive impact on for instance their employability (Hovdhaugen 2013, 

635). Currently, emphasis has been given to entrepreneurship education, as it may foster 

entrepreneurial intentions of higher education students (Turker & Selcuk 2009, 143). 

Working could however support learning and possibly the aims of education, but it seems 

the potential of it is unutilized and more understanding of their relationship is needed 

(Boud 2006, 77; Vanhanen-Nuutinen, Saari, Kotila & Mäki 2018, 25). For this reason, it 

needs to be considered whether students could develop skills and experience they find 

helpful regarding starting as an entrepreneur by working already during their studies. It has 

already been found that many individuals might intentionally work before or also after 
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starting as an entrepreneur, as it can for instance help lower financial constraints related to 

entrepreneurship (Petrova 2020, 473-474). Hybrid entrepreneurship presents potential 

towards firm creation, as especially highly educated as well as risk-averse individuals may 

find it interesting (Folta, Delmar & Wennberg 2010, 254; Solesvik 2017, 34-36). Previous 

findings suggest that combining employment and higher education studies might show 

potential towards firm creation, and thus more understanding of the process of developing 

entrepreneurial intention of students is relevant. 

 

Vast majority of previous research on these phenomena is quantitative, whereas this 

research follows a qualitative research approach. Overall, much of the previous research is 

rather recent and the number of it still very limited. Despite this, beliefs about the 

relationship of working and studying may affect policy decisions (Stinebrickner & 

Stinebrickner 2003, 474). Although combining employment and higher education studies 

has been researched from different viewpoints, the entrepreneurial aspect has not yet been 

considered, let alone hybrid entrepreneurship, although entrepreneurship education has 

already gained interest in academic literature. In addition, research tends to require 

consideration about contextual factors varying between different countries, that results in a 

research gap not only on the topic in general, but especially considering Finland.  

 

1.1  Background 

According to Davidsson (1995, 2), many developed countries share the problem of large, 

established firms no longer increasing net employment, which has created a need for new 

firms to solve employment and economic development issues. Solesvik (2017, 34) 

however suggests individuals may be reluctant to start as an entrepreneur in countries with 

strong social security systems, high salaries and other employee-benefits, such as long and 

paid parental leaves. Supporting entrepreneurship is important also for the Finnish 

economy, as businesses can positively impact for instance trade, competitiveness and 

employment. The Finnish government presented their first national entrepreneurship 

strategy in 2022, and some of its main purposes are to support starting as an entrepreneur 

as well as encourage businesses towards sustainable growth. (Lappi 2022, 6) According to 
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Iakovleva et al. (2011, 365), government initiatives will however only affect business 

formations when they motivate young people to start promising businesses as well as affect 

attitudes. Entrepreneurship education can be seen as a potential way to affect this, as 

education and entrepreneurial programmes can contribute to growing entrepreneurial 

intentions and attitudes in students (Iakovleva et al. 2011, 465; Turker & Selcuk 2009, 143; 

Souitaris, Zerbinati & Al-Laham 2007, 1).  

 

People can be affected by similar cultural, social, political and other factors in their near 

environment, but tend to develop different entrepreneurial intentions based on other 

factors, such as personality and the support they have from their family (Turker & Selcuk 

2009, 143; De Clercq, Honig & Martin 2013, 2; Pruett, Shinnar, Toney, Llopis & Fox 

2009, 590). Also the effect globalization has in the process of building entrepreneurial 

intention and behaviour cannot be overlooked. Ideas and practices spread in today’s world 

rapidly, and especially younger generations are affected by changes in the economic and 

political environment but also influenced by foreign trends, while being more able than 

before to connect with the world (Pruett et al. 2009, 572). As ways of working are 

changing constantly, innovative thinking and consideration about how young peoples’ 

entrepreneurial intention could be supported and entrepreneurial behaviour encouraged. 

Focusing on the effect of working can also be seen relevant, as up to 77 percent of Finnish 

higher education students consider the financial risk related to entrepreneurship as a 

significant barrier for starting as an entrepreneur, and up to 51 percent that their education 

does not offer the needed competence for it (Suomen Yrittäjät 2019, 9-10).  

 

The income limit for student’s own income was raised temporarily for 2022 in the 

government proposal for amending the Student Allowance Act (Proposal 214/2021), and 

again for 2023 in another government proposal for amending the Student Allowance Act 

(Proposal 156/2022), and although increasing income also reduces the need and purpose to 

admit the allowance, the limit is set overall to avoid increasing employment prolonging 

studies. Overall the income limit has been raised by 50 percent compared to 2021, but is 

still lower compared to other Nordic countries. It is estimated that although raising the 

income limit raises the amount of student grants paid, it decreases general housing 
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allowance payments. It is also expected to increase working and tax income. When all 

these factors are considered, the expected net benefit of raising students’ income limit for 

the Finnish economy would be 26 million euros in 2022 and 27,8 million euros in 2023. 

(Proposal 214/2021, 3, 9-11; Proposal 156/2022, 6, 12)  

 

The existing literature on entrepreneurial intention and the motivations and effects of being 

employed during higher education studies form the literature review as well as the key 

theoretical framework of this research. In addition hybrid entrepreneurship is discussed. 

The theoretical framework is presented below in figure 1. The figure also shows the 

income limit for students’ own income. Literature from entrepreneurship and other related 

concepts have been utilized shortly to broaden understanding of the phenomena discussed.  

 

 

Figure 1. The theoretical framework 

 

Combining paid employment and higher education studies has been studied in recent years 

from various viewpoints and in different fields of science, and this is also partly needed as 

labour market and other contextual differences present limitations for research (Sanchez-

Gelabert, Figueroa & Elias 2017, 233). Despite recent interest towards the issue, current 

literature on the topic remains very limited, and combining employment and higher 

education studies from the viewpoint of entrepreneurial intention has not yet been studied. 

In addition, qualitative research approach is notably less used. To support effective 

decision making and to fill the research gap, more research is needed.   
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Most of the previous academic literature suggest higher education students work during 

their studies for financial reasons (Avdic & Gartell 2015, Darolia 2013; Nonis & Hudson 

2006), but in Finland, also other motivations related to employability or social life could be 

significant (Hovdhaugen 2013; Hodgson & Spours 2001). Students’ backgrounds or fields 

of studies could also affect the decision to work during studies (Lessky & Unger 2022), but 

they can also be connected to potential business creation (Klapper & Leger-Jarniou 2006; 

Sivarajah & Achchuthan 2012). 

 

It is important for the Finnish economy that higher education students finish their degrees 

in a timely manner. Especially working during studies is however thought to interfere with 

it by possibly prolonging studies, among other concerns on student outcomes, which is a 

concern also affecting policymaking (Creed et al. 2014, 49; Stinebrickner & Stinebrickner 

2003, 474). (Aho, Hynninen, Karhunen & Vanttaja 2012, 10) The effects recognized in 

previous research on combining employment and higher education studies can according to 

Creed et al. (2014, 49) roughly be divided into two – facilitative and conflictive – of which 

the latter has raised more interest in research. Focusing on the effects on academic 

performance is a common viewpoint in previous academic literature (Carney, McNeish & 

McColl 2005; Darolia 2013; Nonis & Hudson 2006). In contrast, there is also a growing 

understanding that working during studies could support learning and the aims of 

education (Boud 2006; Lessky & Unger 2022; Vanhanen-Nuutinen et al. 2018). 

Understanding on combining employment and studying remains limited (Aho et al. 2012, 

11), and new solutions to not only reduce the conflictive effects, but also to increase the 

facilitative effects of working during studies are needed (Carney et al. 2005; Stinebrickner 

& Stinebrickner 2003; Nonis & Hudson 2006).  

 

Previously research has linked entrepreneurial intention to personality factors and traits, 

but there is increasing awareness that also contextual factors affect intentions (Remeikiene, 

Startiene & Dumciuviene 2013, 300; Turker & Selcuk 2009, 143). Also other influences 

have been presented, such as own perception of entrepreneurial spirit (Pruett et al. 2009, 

591). Perceptions about and attitudes towards entrepreneurial behaviour are fundamental in 

many entrepreneurial intention models presented in previous academic literature (e.g. 
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Ajzen 1991; Liñán 2004; Shapero & Sokol 1982). Studying precisely entrepreneurial 

intention is relevant, as entrepreneurial intention has been found to predict entrepreneurial 

behaviour (Krueger, Reilly & Carsrud 2000, 413). In the higher education context, 

especially entrepreneurial education is found central in developing entrepreneurial 

intention (Turker & Selcuk 2009, 143; Souitaris et al. 2007, 1). Studies could ultimately 

provide an opportunity to develop for instance students’ entrepreneurial skills as well as 

help identify entrepreneurial resources and networks, but they can also encourage to and 

present entrepreneurial behaviour that appeals to students more personally (Remeikiene et 

al. 2013, 299, 303; Tomy & Pardede 2020, 1441).  

 

It has only recently been acknowledged in research that entrepreneurs are engaging in both 

paid employment and entrepreneurship simultaneously (Demir, Werner, Kraus & Jones 

2020, 37-39; Folta et al. 2010, 254). Attention towards this hybrid entrepreneurship has 

increased as the labour market evolves and new types of working arrangements are 

presented (Demir et al. 2020, 30; Solesvik 2017, 33). Current research has suggested 

motivations for hybrid entrepreneurship include decreasing financial constraints (Petrova 

2012, 474) or learning about own entrepreneurial fit or pursuing passion (Folta et al. 2010, 

255; Thorgren, Nordstöm & Wincent 2014, 15). Hybrid entrepreneurship may however 

also be an intended career transition (Garrett, Miao, Qian & Bae 2017, 355; Brändle & 

Kuckertz 2021, 955), and in addition entrepreneurial spawning has gained interest in 

research (Campbell, Ganco, Franco & Agarwal 2012; Garrett et al. 2017). The findings 

presented in existing literature indicate that hybrid entrepreneurship may be a trend in 

working life worth researching, as it has promising implications for firm creation (Demir et 

al. 2020, 31). In addition, it might especially appeal to highly educated individuals, partly 

as it can reduce the financial constraints related to entrepreneurship (Petrova 2012, 474; 

Solesvik 2017, 36). 

 

1.2  The Aim of the Research and Research Questions 

The aim of this research is to understand how working during higher education studies 

affects entrepreneurial intentions of students. Working in this research refers especially to 
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that done in paid employment, and higher education studies to education in universities and 

universities of applied sciences. The context for this study is Finland. The main research 

question of this master’s thesis is: 

 

How working during higher education studies affects entrepreneurial intentions of 

students? 

 

Entrepreneurial intention is an interesting but complex topic that requires studying several 

different factors and viewpoints. As this study aims to understand it also from a novel 

perspective, in addition to entrepreneurial intention, this study touches upon other relevant 

phenomena closely related to entrepreneurship and combining paid employment and higher 

education studies. These include hybrid entrepreneurship, but also the aim is to provide 

further understanding on the motivations for working during higher education studies and 

the effect it has especially on student outcomes. The latter was studied also for the purpose 

of providing understanding on how the latest government proposal for amending the 

Student Allowance Act (Proposal 156/2022) affects or is expected to affect decision-

making and financial incentives related to working during higher education studies, 

especially by focusing on the income limit for student’s own income. 

 

1.3  Key Concepts 

Some specific key concepts and terminology are present throughout the research, and the 

meanings of them are shortly introduced below. The aim of explaining them is to 

contribute to the reader’s understanding of the phenomena discussed and to explain the 

precise meanings in which these concepts are considered in.   

 

Entrepreneurship and entrepreneurs  

Entrepreneurship can be defined in various ways, and not all entrepreneurship is similar. In 

academic research it is considered as the creation of an innovative economic organization 
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for the purpose of gain or growth under conditions of risk and uncertainty. Practically, an 

entrepreneur can be someone owning a business, employing themselves and participating 

in the decision-making about the business. (Dollinger 2008, 28; Lappi 2022, 11) 

 

Entrepreneurial intention 

Entrepreneurial intention refers to the intent to start a new business venture (Krueger 2017, 

55). According to the entrepreneurial intention model presented by Liñán (2004, 25), 

entrepreneurial intention can be affected by for instance personal attitude, perceived social 

norms, self-efficacy and entrepreneurial knowledge. 

 

Entrepreneurial behaviour 

Entrepreneurial behaviour is considered as a result from actions related to perception of 

opportunities and the creation of organizations (Misra & Kumar 2000, 138). 

 

Hybrid entrepreneurship and hybrid entrepreneurs  

Hybrid entrepreneurship is considered as a process of engaging in self-employment and 

wage work simultaneously. Hybrid entrepreneurs are individuals who are engaging in this 

process. (Folta et al. 2010, 254)  

 

1.4  Research Methods and Data 

This research follows a qualitative research approach. As qualitative research method 

supports understanding the perceptions and meanings of the interviewees, in addition to 

understanding the behaviour and process in depth, it can be seen to support the aims of this 

research as well as best contribute to filling the research gap (Groenland & Dana 2019, 32; 

Tuomi & Sarajärvi 2018, 98).  
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The primary data of this research was collected by using semi-structured interviews. In 

total eight Finnish higher education students similarly in paid employment were 

interviewed for this study. The interviewee selection process followed a combination of 

random and convenience sampling. The data collected was analyzed using thematic 

analysis. The analysis approach of this study is mostly inductive, meaning that the themes 

are derived from the data collected by careful analysis, rather than guided by previous 

theoretical frameworks. (Braun & Clarke 2012, 57-58; Tuomi & Sarajärvi 2018, 140-142) 

Overall the research design was guided by ethical consideration, and the reliability and 

validity of this study were evaluated in aims to ensure the quality of research.  

 

1.5  Structure of the Thesis 

This research consists of two main sections, which are the theoretical and the empirical 

part, and the research is divided into five main chapters. The first chapter introduces the 

reader to both the practical and theoretical background of the topic, the aim of the research 

and the research questions set. The introduction also includes the key concepts and 

terminology as well as the research methodology. The structure of this thesis is presented 

in figure 2 below. 

 

 

Figure 2. Structure of the thesis 

 

The second chapter forms the theoretical part of the research. The theory consists of 

academic literature about different theoretical themes and concepts all relevant considering 

the aims of this research. First the motivations and effects of combining employment and 

higher education studies are discussed. Entrepreneurship is introduced shortly, after which 

entrepreneurial intention and hybrid entrepreneurship are discussed more widely. The 
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research design and methodology are discussed next in chapter three. The third chapter 

first presents the research context, after which the data collection and data analysis 

methods are presented. This chapter also evaluates the reliability and validity of this study. 

The fourth chapter in turn presents comprehensive findings of the qualitative research. The 

research concludes in chapter five concentrating on discussion and conclusions as well as 

answering the research question set. In the last chapter, also the theoretical and managerial 

contributions as well as limitations and future research directions are presented.  
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2  LITERATURE REVIEW 

The topic of combining paid employment and higher education studies can and has been 

studied in various fields of science, such as in social and engineering sciences, in addition 

to business and economics that is the focus in this case. Especially entrepreneurship and 

entrepreneurial intention have gained a wide range of research, but overall existing 

literature combining higher education studies, paid employment and entrepreneurial 

intention is very limited as it is a novel viewpoint. The field of research develops 

constantly by the means of interdisciplinary research, especially considering the effects of 

working while studying. Some dependency to contextual factors presents limitations for 

research, as labour market differences in addition to factors related to universities and 

students themselves result in differences between different countries when considering 

combining working and studying (Sanchez-Gelabert et al. 2017, 233). Especially for 

instance motivations for working or entrepreneurial intention are considered as phenomena 

affected by contextual factors, such as political or cultural conditions. Overall this offers an 

interesting setting for research and highlights the complexity of these processes. This also 

supports the idea of gaining better understanding through qualitative research, as vast 

majority of previous research has concentrated on quantitative research methods. 

 

Both spending less time studying and more time working are current trends (Nonis & 

Hudson 2006, 151). The constantly evolving global and local business environments in 

addition create room for new ideas and ways of working to develop, and according to 

Demir et al. (2020, 31) for instance hybrid entrepreneurship may be considered as an 

increasingly interesting and relevant source for firm creation. Entrepreneurship in general 

has been recognized vital for economies, and entrepreneurship education for instance may 

be expected to enhance entrepreneurial intention and behaviour (Dollinger 2008, 15; 

Turker & Selcuk 2009, 142-143). In addition, working during studies could present 

potential also on achieving the aims of education (Vanhanen-Nuutinen et al. 2018, 25). For 

these reasons it is relevant to develop understanding on the potential working during 

studies could have on entrepreneurial intentions of higher education students. All these 

phenomena discussed are currently gaining increasing attention from scholars, that also 
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suggest practical implications for both policymakers and educators to help solve issues 

related to for instance employment and firm creation. 

 

Stinebrickner and Stinebrickner (2003, 474) suggest beliefs about the relationship of 

working and studying as well as its effect on academic performance may affect policy 

decisions, although there has been found no clear consensus on previous research on the 

matter. Still, various research indicates that with appropriate policies, entrepreneurship 

could be supported and entrepreneurial intentions turning into entrepreneurial behaviour 

possibly affected positively. This however requires examining how these policies are 

expected to affect, when the challenge may also be on how to measure their effectiveness. 

According to Brainard (1967, 411) the effectiveness of a policy should be related to how 

the policymaker then achieves their objectives. The tendency to entrepreneurship for 

instance however cannot be measured with certainty (Turker & Selcuk 2009, 153). Jardim, 

Bártolo and Pinho (2021, 1) have studied the effectiveness of entrepreneurship education 

by concentrating on entrepreneurial skills and intentions, and in fact entrepreneurial 

intentions are often studied when discussing entrepreneurship education. The aim in 

Finland’s national entrepreneurship strategy is to increase the amount of small- and 

medium sized businesses aiming and able to grow, as well as support the growth of all 

companies so that they create employment and wellbeing (Lappi 2022, 7). This basically 

means that most likely, measuring employment and the number of businesses under these 

prerequisites could be followed to measure the effectiveness. These findings however 

indicate that by focusing on entrepreneurial intention processes, more understanding on the 

effectiveness of policies regarding entrepreneurship could be made. 

 

This second chapter covers the theory relevant to this thesis. The first sub-chapter 

discusses motivations for working while studying and presents important considerations 

about the context. The second sub-chapter in turn focuses on the effects working while 

studying has, mainly focusing on the effects on student outcomes. The third sub-chapter 

focuses on entrepreneurship by especially discussing entrepreneurial intention, models of 

entrepreneurial intention generally and within a higher education context, and hybrid 

entrepreneurship, as well as summarizes current understanding of the topic.  
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2.1  Motivations for Working During Higher Education Studies 

Why students choose to work during studying on their degrees has been addressed in 

literature widely. Most studies, such as those by Avdic and Gartell (2015), Darolia (2013) 

and Nonis and Hudson (2006), emphasize financial motivations. Studies by Hovdhaugen 

(2013) and Hodgson and Spours (2001) also suggest other than financial motivations, 

mainly relating to employability and social life. Specific concern is also given to the level 

and nature of the job, and its effect on motivation also towards studies (Hodgson & Spours 

2001; Vanhanen-Nuutinen et al. 2018). Students’ backgrounds and fields of studies have 

also been noted as factors affecting motivations towards employment, including in the 

study by Lessky and Unger (2022), but research by Klapper and Leger-Jarniou (2006) and 

Sivarajah and Achchuthan (2013) also aim to explain their impact on potential towards 

business creation. 

 

The initial and the most common reason being financial is agreed across different studies. 

Avdic and Gartell (2015, 27) suggest part-time work during higher education is common in 

many countries, since it is a way for students to increase their income from other sources, 

such as student aids. Darolia (2013, 38) suggests students work increasingly to close the 

gap between study costs and available financial resources. Much of the previous research 

has cited that students work to cover or raise money to pay their tuition fees (Huie, Winsler 

& Kitsantas 2012, 110; Nonis & Hudson 2006, 151). European universities are however 

mostly funded with public funding, and in Finland the share of tuition fees is among the 

lowest in Europe, as Finnish students pay around 100 euros annually as student union fees, 

which may be optional in universities of applied sciences (Estermann, Pruvot & Claeys-

Kulik 2013, 7; Finnish National Agency for Education 2022). It is important to understand 

that when students for instance work to maintain certain standards of living they can more 

likely be said to choose to work, whereas paying tuition fees may force students to work 

(Hovdhaugen 2013, 635). 

 

As Hovdhaugen (2013, 634) notes, much of the previous research has been undertaken in 

countries with tuition fees, so it cannot be expected that paying tuition fees is one of the 
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reasons why students work in Norway. The same note can be applied to Finland. In this 

case, students may be motivated to work to cover high living expenses, but the financial 

motivations may not limit here, as students may need or simply wish to increase their 

standard of living beyond only looking at living or studying costs (Hovdhaugen 2013, 634-

635). Hodgson and Spours (2001, 13) note that the financial pressure increases for young 

students also rather naturally as they begin their degree studies, which may also reflect on 

the decision to work.  

 

Despite interest in literature towards higher education students working while studying, 

there has not been that much research on other than financial rationales, as they are often 

seen as initial motivations for working while studying. Other important motivations are 

however also found. By working, students may wish to gain work experience and prepare 

themselves for working life after graduation, but also to increase their employability 

(Hovdhaugen 2013, 635). Students may also wish to build self-confidence and 

independence as well as meet new people by working (Hodgson & Spours 2001, 14). 

 

It is also possible that working in fact motivates students to study and finish their degrees. 

As studied by Hodgson and Spours (2001, 14), some students may work in jobs that do not 

support their learning due to the level of the job, and in their study found students that are 

motivated to continue studying due to their current job’s nature not responding to their 

increasing know-how. Vanhanen-Nuutinen et al. (2018, 25) in turn suggest that too 

challenging work may distract students from studies, although at the same time work 

related to studies might increase motivation towards studies, as students are able to utilize 

their increasing know-how better.  

 

There have been found some differences between students based on their backgrounds and 

fields of studies. For instance business students that do not have academic backgrounds 

have a significantly higher chance of entering more time-consuming employment than 

those with academic backgrounds. Explanations include the need to develop networks and 

gather experience, as they usually enter a highly competitive labour market. (Lessky & 

Unger 2022, 13) Management students in France were however also found to have a wider 
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entrepreneurial environment and more intention to start a business, partly due to their 

professional experience, when compared to engineering students (Klapper & Leger-Jarniou 

2006, 109). In line with this, Sivarajah and Achchuthan (2013, 181) suggest that 

management undergraduates might have significant potential on business creation due to 

their business knowledge, but also recognize a challenge with the lack of professional 

experience, which results in many students choosing careers other than entrepreneurship 

right after graduation. As business and management students especially have found to have 

potential towards business creation, but tend to want more work experience instead of 

choosing an entrepreneurial career after graduation, it can be considered relevant and 

interesting to study whether the work experience gained during studies could at least partly 

be a solution to this issue.  

 

Higher education students can benefit from being employed during their studies in 

different ways, which may also reflect to the economy positively. Many of the motivations 

for working while studying can be counted as positive effects for students, mainly given 

that they happen. Some of them are more likely expectations that cannot necessarily be 

shown true at the same time, such as the thought suggested by Hovdhaugen (2013, 635), 

that working during studies could increase employability after graduation. If this is the 

case, however, it could be expected to affect employability rates and students being 

employed to work based on their know-how. However, it is unclear how students’ working 

affects the labour market and unemployment overall, and this study cannot either explain 

these considerations, as it would require wider research on the labour market dynamics 

(Aho et al. 2012, 103).  

 

Although financial incentives may motivate students to graduate, they may have more 

profound effects on the phenomenon itself. Being employed may naturally increase 

students’ livelihood, but it may also decrease the amount of social security benefits paid. 

The government proposals for amending the Student Allowance Act (Proposal 156/2022, 

6; Proposal 214/2021, 3) justify limiting student’s own income important also to avoid 

prolonging of studies. Overall, working during studies does not however affect for instance 

student discounts, and tax rates of students tend to be lower compared to those that are 
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unemployed (Aho et al. 2012, 99). The matter is fundamentally political. The effect the 

income limit has on students’ decision-making related to working however also needs to be 

noted in terms of entrepreneurial intention and behaviour.  

 

2.2  Effects of Working During Higher Education Studies 

Working creates both work-based benefits and demands for the person working, and when 

combined with higher education studies, there can be seen both facilitative and conflictive 

effects, that in turn reflect to for instance student wellbeing and engagement (Creed et al. 

2014, 49). The effect on academic performance has been studied the most widely, by for 

instance Carney et al. (2005), Nonis and Hudson (2006) and Darolia (2013). The 

information provided is also useful and of interest for policymaking. Many Finnish studies, 

such as those by Aho et al. (2012) and Vanhanen-Nuutinen et al. (2018), have been 

commissioned or published by ministries in order to develop policies on for instance 

education and employment. Many recent studies focus also on providing suggestions for 

workplace learning and supporting the aims of education (Boud 2006; Lessky & Unger 

2022). The effects are however a result from multiple different factors. To support the aims 

of effective policymaking, more research is needed to gain better understanding about 

combining employment and higher education studies (Aho et al. 2012, 11).  

 

Boud (2006, 77) has studied workplace learning and explains that it is only recently been 

acknowledged that learning and working intersect in many ways, and that work activities 

may promote learning significantly. There is however little research on how working and 

studying at the same time could support each other, although especially work similar to 

studies might support learning, motivation and progression of studies (Vanhanen-Nuutinen 

et al. 2018, 9, 12, 25). This also highlights the question of how learning could better be 

promoted outside of formal education systems as well (Boud 2006, 88). Lessky and Unger 

(2022, 14) suggest collaboration with employers and professionals should be close, 

especially when considering business studies, as it can support students in building 

networks as well as help with graduate employment. Currently, more emphasis could be 

directed towards finding ways to utilize learning gained from work in studies and vice-
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versa, as it presents notable potential also on the aims of education (Vanhanen-Nuutinen et 

al. 2018, 25).  

 

Previous literature has recognized many challenges and concerns related to combining 

working with studying, such as harmful effects on study outcomes or on student’s health 

and wellbeing. Being employed while studying has been cited as one of the reasons 

students leave universities prior to completing their degrees (Hovdhaugen 2013, 631). 

Prolonged studies especially have also been a concern in Finland, as they might reduce the 

country’s competitiveness, due to which higher education students are wished to finish 

their studies sooner and proceed to work responding to their know-how (Aho et al. 2012, 

10). Another common concern is that combining work with studies and the multiple roles 

or role overload resulting from it can negatively affect student outcomes. These negative 

effects are expected to extend to academic performance, career development and later-life 

achievements, in addition to student engagement and well-being. These concerns make 

also policymakers interested in the issue. (Creed et al. 2014, 49) Despite these concerns, 

there is no clear understanding about the connection of working and studying, and whether 

it is profitable to only focus on studies or whether employment during studies could be 

justified (Aho et al. 2012, 11).  

 

The effect of working on academic performance has been one of the main concerns 

addressed in literature when considering the effects of combining work and studies. As a 

result, some studies have suggested solving the issue with restricting work hours of 

students, which however has not been seen as a primary or a beneficial solution in most 

research (Carney et al. 2005, 315; Stinebrickner and Stinebrickner 2003, 21). Rather than 

this, Carney et al. (2005, 315) suggest students should be advised more on time 

management, and less on reducing work hours, as time management might be a better 

solution for helping students gain balance and the best experiences from both studies and 

work. Also Nonis and Hudson (2006, 151) suggest that the amount of time spent working 

or studying does not directly affect academic performance, although it is a common belief.  
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Another concern recognized in previous research is the impact working has on students’ 

health. According to the study by Carney et al. (2005, 317), students rate themselves lower 

in most terms of both physical and mental health, when compared to the general 

population, and part-time work was found to have a slight but still significant effect on 

their physical and mental health. Students’ health is also connected to academic 

performance, as better mental health may help with reducing the negative effect on 

academic performance as well as help with combining work and studies better (Carney et 

al. 2005, 317). Not only is the issue ethically concerning, but it may also have negative 

outcomes on both student and employee outcomes, all reasons why the issue needs to be 

considered. In addition, more commitments may naturally reduce the free time of students, 

which creates its own implications. Hovdhauden (2013, 632) suggests that a moderate 

degree of employment does not most likely strongly affect studies or reduce time spent 

studying, but instead it interferes with students’ free time. There may also however be 

results contrary to what is expected, especially considering wellbeing, as Hodgson and 

Spours (2001, 14) have noted that some students may wish to in some ways improve their 

social life and self-efficacy by working. Although these concerns create an interesting 

setting to study as well, they are not studied more deeply in this thesis, but rather 

mentioned as possibly emerging themes in interviews and as they are an effect recognized 

and worthwhile being aware of.  

 

2.3  Entrepreneurial Intention 

Entrepreneurship has been studied widely for decades, and it still remains a topic of 

significant interest in recent literature. The literature develops constantly and covers more 

viewpoints as well as connections to other relevant phenomena, and is not limited to any 

specific field of science. Despite the vast interest towards entrepreneurship in research, 

there has not been one correct answer to what is the definition of entrepreneurship. 

Characteristics such as creativity and innovation, resource identification and acquisition as 

well as opportunity to gain under risk and uncertainty are however often present when 

defining entrepreneurship (Dollinger 2008, 9). Audretsch (2003, 1-2) notes that 

entrepreneurship is a multifaceted and complex economic and social phenomenon that 
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serves a vital purpose for economies of developed countries, which reflects to the topic 

being researched this widely.  

 

Entrepreneurs have before been thought to be born, not made, but currently entrepreneurs 

come from more different backgrounds. Globalization promotes entrepreneurial spirit, and 

the emphasis on entrepreneurial education in universities is also contributing to the 

development of entrepreneurship and entrepreneurs. Today, entrepreneurs are not only 

earning a living for themselves, but creating increasing potential for economies both 

economically and socially (Audretsch 2003, 5). (Dollinger 2008, 14-16) In addition to 

enhancing economic development, renewing economic structures and employing 

themselves and others, some entrepreneurs are currently also becoming interested in 

solving more complex societal issues, such as those related to the environment and aging 

of the population (Lappi 2022, 10). It has also been recognized that certain characteristics 

of entrepreneurs, such as leadership and management skills, may positively impact the 

success of the business (Dollinger 2008, 14). These considerations and the interest towards 

entrepreneurship contribute to the understanding of entrepreneurship. 

 

There is indeed a growing need for entrepreneurs that accelerate economic development by 

generating new ideas that can be turned into profitable ventures, and both policymakers 

and scholars should consider why people choose or not to start as an entrepreneur (Turker 

& Selcuk 2009, 142-143). Liñán (2004, 12) suggests intention is a prerequisite to being an 

entrepreneur as well as to carrying out specific behaviours after starting as one, and Tomy 

and Pardede (2020, 1441) note that although entrepreneurship thrives from entrepreneurial 

opportunity, it is rooted in entrepreneurial intention. Thus, studying entrepreneurial 

intention in terms of understanding the process of possibly becoming an entrepreneur can 

be considered relevant. Another increasingly current and interesting phenomena related to 

entrepreneurship entry is hybrid entrepreneurship, that covers a significant number of 

entrepreneurs and may especially interest highly educated professionals (Folta et al. 2010, 

254; Solesvik 2017, 34). Hybrid entrepreneurship presents potential towards 

entrepreneurial intention turning into entrepreneurial behaviour, which makes the topic 

relevant to consider especially in this context. 
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There has been significant interest towards entrepreneurial intention in previous research 

over the last few decades, and the field of research is still developing. Fayolle and Liñán 

(2014, 664) have studied the development of this field of research and note that the 

literature on entrepreneurial intention has successfully and rapidly also integrated theories 

of social psychology. Recently, research has indeed become more diverse, and new ideas 

have been presented to challenge and add to past frameworks. For instance Krueger (2017, 

24) suggests neuro-entrepreneurship, research field utilizing neuroscience perspectives, to 

help deeper insight and understanding of intentions and thus develop the entrepreneurial 

intention research further.  

 

There are some challenges related to studying entrepreneurial intention. Even the highest 

intention may not lead to an entrepreneurial career or behaviour, which has been 

recognized as a challenge in research, as there is no certain way to measure the tendency 

for entrepreneurship (Turker & Selcuk 2009, 153). Also, when asked solely about intention 

towards a single option, such as starting a business, people tend to prioritize their 

opportunities and options, and thus better understanding of the behaviour is needed to 

better understand intention (Kuehn 2008, 97). In this case, qualitative research may be 

expected to better answer to this research gap, as it may better explain specific behaviour 

and decision-making process, although it will not either be able to predict with certainty 

whether a person decides to start as an entrepreneur.  

 

According to Krueger et al. (2000, 413), certain attitudes predict entrepreneurial intention, 

and entrepreneurial intention predicts entrepreneurial behaviour. Also Iakovleva et al. 

(2017, 365) found attitudes to affect entrepreneurial intention the most, which highlights 

the importance attitudes have in developing entrepreneurial intention. According to Liñán 

(2004, 4), attitudes are rather stable, but tend to change based on time and situation. These 

findings also explain the interest towards entrepreneurial intention on research and the 

challenge to predict entrepreneurial behaviour.  

 

Previous studies often link entrepreneurial intention to personality factors and traits, such 

as self-efficacy, risk-taking ability, proactiveness and need for achievement (Remeikiene et 
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al. 2013, 300; Turker & Selcuk 2009, 143). Especially De Clercq et al. (2013) and Pruett et 

al. (2009) have analyzed the effect personality versus contextual factors have on 

entrepreneurial intentions. Pruett et al. (2009, 591) suggest that person’s perceptions of 

their own entrepreneurial spirit affect entrepreneurial intention the most, and thus the most 

influential predictor of intention is personal. As people are however surrounded by a wide 

range of for instance cultural, social, economic and political factors, personality factors 

alone cannot be studied without considering also these contextual factors (Turker & Selcuk 

2009, 143). Despite similar or even same external circumstances, people do not develop 

the same intentions (De Clercq et al. 2013, 2), which again highlights the importance other 

factors have on developing entrepreneurial intention. Pruett et al. (2009, 590) however 

found that personal characteristics affect entrepreneurial intention more significantly than 

for instance cultural values related to country and expected support from family, although 

they too influence the intentions. Thus, it could be said entrepreneurial intention may 

develop as a combination of personal perceptions, characteristics and attitudes under 

external and contextual factors and conditions.   

 

2.3.1  Models of Entrepreneurial Intention 

Krueger et al. (2000, 413) suggest entrepreneurship is intentional and planned behaviour, 

due to which the potential entrepreneurial behaviour can be predicted by observing 

intention towards behaviour. Also Liñán (2004, 5) considers intention as a fundamental 

element in explaining behaviour. Iakovleva et al. (2011, 353) have tested the theory of 

planned behaviour, presented by Ajzen (1991), to predict entrepreneurial intentions, and 

found their research to strongly support the theory. The theory overall has gained ground in 

the field of entrepreneurial intentions rather widely for a few decades already, and for 

instance Autio, Keeley, Klofsten, Parker and Hay (2001, 145-146) have used an 

application of the theory to analyze factors influencing entrepreneurial intention and 

suggest it is suitable for studying entrepreneurial behaviour. Ajzen’s (1991, 206) theory of 

planned behaviour suggests attitudes towards behaviour, subjective norms with respect to 

the behaviour, and perceived control over the behaviour to predict behavioural intentions 

with high accuracy, although questions remain about the form of relation of beliefs and 

attitudes despite research on the matter. In other words, for an individual to perform the 
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behaviour, they need to have sufficient confidence that the behaviour is possible, and that 

the outcome of this behaviour will be positive (Autio et al. 2001, 146).  

 

Also the theory of entrepreneurial event by Shapero and Sokol (1982) has gained wide 

interest in research. It is considered that an entrepreneurial event requires the potential to 

start a business, which is defined by perceived desirability, perceived feasibility and 

propensity to act. According to the model, firm creation results from contextual factors’ 

interaction and through their influence on the individual’s perceptions. How an individual 

answers to an external event depends on their perceptions about available alternatives, and 

these perceptions can be divided into perceived desirability and perceived feasibility. The 

first refers to the degree an individual feels attraction towards a given behaviour, and the 

latter to which one considers themselves personally able to carry out this behaviour, this 

being becoming an entrepreneur. However, there remains a challenge regarding the realism 

of perceptions, as they are personal and in differing situations may either result in carrying 

out the behaviour even without sufficient capacity or in not carrying it out even with high 

likelihood of it succeeding. Thus, the realism of perceptions could be supported by 

increasing knowledge on for instance the entrepreneurial environment. (Guerrero, Rialp & 

Urbano 2008, 41; Liñán 2004, 4-7) 

 

Liñán (2004, 5) suggests that perceived behavioural control by Ajzen (1991) is a rather 

similar concept as perceived feasibility by Shapero and Sokol (1982) as well as self-

efficacy, and they all refer to “the sense capacity regarding the fulfilment of the behaviour 

under consideration”. Perceived desirability in turn can be considered as a combination of 

attitudes and subjective norms (Liñán 2004, 6-7). The entrepreneurial intention model by 

Liñán (2004) thus shares similarities to both Ajzen’s (1991) theory of planned behaviour 

and to Shapero and Sokol’s (1982) theory of entrepreneurial event, as do many other 

models presented in literature as well, as they explain the forming of intention through 

similar concepts. Liñán’s (2004, 25) entrepreneurial intention model suggests 

entrepreneurial knowledge influences perceived desirability, including personal attitude 

and perceived social norms, as well as perceived feasibility, meaning self-efficacy, and all 

these elements can predict entrepreneurial intention.  
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2.3.2  Entrepreneurial Intentions of Higher Education Students 

Entrepreneurial intentions of particularly higher education students have been studied 

recently and steadily during the last two decades. These studies often focus on 

entrepreneurial education and programmes, as they may foster entrepreneurial intentions 

and attitudes (Turker & Selcuk 2009, 143; Souitaris et al. 2007, 1). Studies by Iakovleva et 

al. (2011), Davidsson (1995) and Kuehn (2008) suggest practical ways towards the issue, 

whereas Klapper and Leger-Jarniou (2006) have studied actual intentions of higher 

education students. The studies by Remeikiene et al. (2013), Klapper and Leger-Jarniou 

(2006) and Souitaris et al. (2007) have also noted students’ motivations towards 

entrepreneurship education and the more personal dimension entrepreneurial intention has, 

which may help especially educators and policymakers to follow their effectiveness. The 

topic is also relevant, as most universities are investing in viable entrepreneurship 

education (Turker & Selcuk 2009, 144).  

 

Below in figure 3 is an entrepreneurial intention model that is adapted from more 

traditional entrepreneurial intention models by Ajzen (1991), Liñán (2004) and Shapero 

and Sokol (1982), as well as from the entrepreneurial intention model within the higher 

education context by Tomy and Pardede (2020). The aim of it is to sum the most relevant 

findings of how entrepreneurial intention forms within this context. 

 

Figure 3. Entrepreneurial intention model  

(adapted from Ajzen 1991; Liñán 2004; Shapero & Sokol 1982; Tomy & Pardede 2020) 
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Many studies suggest practical ways for policymakers and educators to support 

entrepreneurial intentions. Iakovleva et al. (2011, 465) consider promoting 

entrepreneurship education and successful entrepreneurs at all school levels relevant. 

Davidsson (1995, 23) suggests intentions could best be supported in higher education by 

continuously making students encounter young, small and even not yet existing firm 

perspectives as well as meet entrepreneurs, and Kuehn (2008, 96-97) considers that as the 

amount and intensity of experiences increases, impact towards intentions increases as well. 

The study by Klapper and Leger-Jarniou (2006, 108-109) also found growing awareness 

among French students about the importance of entrepreneurship on economies and 

employment, which suggests that their governmental initiatives on bringing enterprise 

creation closer to students has been succeeding. These findings imply that although the 

process of developing entrepreneurial is personal, it could be supported externally, even 

possibly to better achieve goals of national strategies. 

 

According to Turker an Selcuk (2009, 143), adequate education may indeed foster 

entrepreneurial intentions of people, and Souitaris et al. (2007, 1) note entrepreneurial 

programmes of some higher education students to raise entrepreneurial intention and some 

attitudes towards them. Liñán (2004, 18) in turn suggests that participation in 

entrepreneurship education is linked to higher levels of perceived desirability and 

feasibility as well as higher entrepreneurial knowledge. Liñán (2004, 19) defines 

entrepreneurship education as “the whole set of education and training activities – within 

the educational system or not – that try to develop in the participants the intention to 

perform entrepreneurial behaviours, or some of the elements that affect that intention, such 

as entrepreneurial knowledge, desirability of the entrepreneurial activity, or its 

feasibility”. This definition has been accepted in other research as well, possibly also as it 

rather well also manages to explain some of the desired outcomes of entrepreneurship 

education.   

 

Tomy and Pardede (2020, 1423) have studied entrepreneurial intention by especially 

focusing on higher education and consider universities critical in developing motivation 

and capabilities of students to effectively engage in entrepreneurial activity. They have 
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presented an entrepreneurial intention model to enhance entrepreneurial intentions of 

university students. The model suggests that an individual’s self-skill awareness, 

entrepreneurial resources and entrepreneurial networks are all significant and positively 

related to entrepreneurial self-efficacy, which in turn is positively related to entrepreneurial 

intention. Self-skill awareness includes ability to not only identify one’s hard and soft 

skills, but also the ability to perform entrepreneurial tasks. According to the model, self-

skill awareness as well as awareness of support services and networks are significant 

factors affecting self-efficacy and thus important in improving entrepreneurial intention of 

higher education students. Therefore students need to be encouraged and taught how to 

identify resources and networks, as well as to evaluate them based on their own interests 

and abilities. (Tomy & Pardede 2020, 1427-1429, 1441) 

 

In practice, although many people may start as an entrepreneur and develop their 

businesses without certain education, they might look for certain forms of learning, such as 

university studies, seminars or training programmes, to gain and develop knowledge 

helpful with the business. These people may seek to not only find practical knowledge on 

how to find efficient business solutions, but to also gain confidence concerning personal 

abilities and decisions. (Remeikiene et al. 2013, 303) Also Klapper and Leger-Jarniou 

(2006, 108) found that in France, students that were interested in entrepreneurship intended 

to acquire professional experience before possibly starting their businesses, partly due to 

the students’ age and the lack of professional experience and skills. Although this 

practically may postpone starting a business, it may support the entrepreneurial behaviour 

overall and even help with it, in case the person feels more prepared and willing in any 

way to start as an entrepreneur, may that be for instance skill- or finance-wise.  

 

The outcome of entrepreneurship education might however have quite the opposite effect 

on some students than might be expected. Klapper and Leger-Jarniou (2006, 108) found 

that some students choosing entrepreneurship courses in France expressed the most fear 

over starting a business, although they were the most open to work in small or medium 

sized companies or to start their own business, which suggests that entrepreneurship 

education may also raise concerns about the reality of starting a business. However, the 
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study does not conclude on how this still affects entrepreneurial intention or behaviour, and 

overall understanding the effect of entrepreneurship education and strategies would most 

likely require continuous research over the years.  

 

Previous research suggests entrepreneurial intention has an emotional and personal 

dimension that should not be overlooked in education. Souitaris et al. (2007, 26) consider 

inspiration as one of the most beneficial parts of entrepreneurial programmes, and 

highlight the need to also focus on emotions related to entrepreneurship in education. 

Remeikiene et al. (2013, 299) in turn found personality traits as the main factor of 

entrepreneurial intention, but suggest they can be developed during studies, which 

positively reflects to students being more prone to seek for entrepreneurship after 

graduation. Ultimately, in order to have students deeply interested in entrepreneurship and 

support entrepreneurial behaviour, their confidence and initiative should be encouraged 

(Pruett et al. 2009, 591).  

 

Entrepreneurial intentions of higher education students have been studied previously, but 

there has not yet been research on particularly how students’ simultaneous employment 

affects their entrepreneurial intentions. In general, De Clercq et al. (2013, 26) found that 

people’s learning orientation and passion towards their work may significantly affect when 

and how entrepreneurial intentions turn into entrepreneurial behaviour. Also Thorgren et 

al. (2014, 14-15) found that passion was the main motive for some hybrid entrepreneurs to 

start their businesses, but as for this reason the process of getting to that point was slow 

and carefully considered, it also included the risk of losing the passion. Davidsson (1995, 

23) in turn found vicarious experience to notably affect entrepreneurial intentions in 

Sweden, whereas business education mainly had some effect on know-how. In case both 

entrepreneurship education as well as previous work experience may be expected to 

positively affect entrepreneurial intention and behaviour, and working might support the 

aims of education, it is worth studying how combining both working and studying affect 

the intentions, and whether this may in fact further affect this positively. 
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2.3.3  Hybrid Entrepreneurship 

In addition or instead of being employed to work for someone else, students may be self-

employed entrepreneurs also during their studies, or after graduating. Although in previous 

research the decision to start as an entrepreneur has been considered as a choice between 

entry and no entry, or between wage work and self-employment, recent literature shows 

that a significant proportion of entrepreneurs are engaging in both simultaneously (Folta et 

al. 2010, 254). Folta et al. (2010, 254) consider this process of engaging in self-

employment activities and wage work simultaneously as hybrid entrepreneurship, and 

individuals engaging in the process as hybrid entrepreneurs. According to Solesvik (2017, 

34), hybrid entrepreneurship is especially popular among highly educated professionals on 

knowledge-intensive and innovative industries. 

 

Changes in the labour market in addition to the increasing number of flexible and non-

standard working arrangements have increased both policymakers’ and entrepreneurship 

researchers’ interest towards hybrid entrepreneurship (Demir et al. 2020, 30; Solesvik 

2017, 33). The literature on hybrid entrepreneurship is recent and still very limited in 

number. Demir et al. (2020, 37-39) found that mainly the literature on hybrid 

entrepreneurship is from after year 2010, before which only few individual articles were 

published, and overall 23 percent of this literature used qualitative research methods. The 

limited amount of previous literature is however partly due to the observation that self-

employment and wage work have previously been seen as individual concepts that have 

not been allowed to overlap, which has even excluded hybrid entrepreneurs from research 

samples (Demir et al. 2020, 30; Folta et al 2010, 254).  

 

Similar concepts to hybrid entrepreneurship, such as part-time entrepreneurship, have also 

been studied recently. Petrova (2012, 474) has studied part-time entrepreneurship, and 

defines part-time entrepreneurs as those who devote time to entrepreneurial ventures and 

wage employment similarly, and fundamentally discusses the same phenomenon. The 

definitions between hybrid and part-time entrepreneurs are thus similar and the content in 

the articles also applicable, but as the term hybrid entrepreneurship does not by wording 
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have a time-reference, it is chosen as the term used in this thesis. This was also seen 

appropriate to avoid confusion, as some hybrid entrepreneurs may prefer hybrid 

entrepreneurship and do not intend to become full-time entrepreneurs or leave their wage 

work (Solesvik 2017, 39; Thorgren et al. 2014, 16).  

 

There are various possible motivations as to why people choose to combine 

entrepreneurship and paid employment. Petrova (2012, 474) suggests people are credit 

constrained, meaning that they would prefer to borrow to build their businesses as well as 

support their living during the early years of business, when businesses typically do not yet 

generate that much profit. In case these people can or will not borrow, they may choose to 

work at wage employment, and are thus not that affected by financial constraints (Petrova 

2012, 473-474). Folta et al. (2010, 255) consider hybrid entrepreneurship as a way to test 

and learn about the venture’s potential and the person’s own fit into the entrepreneurial 

context, especially for less confident entrepreneurs. Thorgren et al. (2014, 15-16) in turn 

suggest being able to work with something the person is passionate about is the first 

motive for hybrid entrepreneurship, and the likelihood of this increases as a person gets 

older and decreases when more time is spent on the business. According to Thorgren et al. 

(2014, 15), hybrid entrepreneurship may however present issues related to managing role 

conflicts, coping with stress and finding balance between work and family, most of which 

are similar to the issues found with those who are working and studying simultaneously.  

 

Hybrid entrepreneurship may also be an intended career transition, where individuals form 

career intentions involving both paid employment and self-employment. Entrepreneurial 

spawning, meaning leaving employment to start new business ventures, has been gaining 

recent interest in literature alongside hybrid entrepreneurship (Garrett et al. 2017, 355). 

Spawning entrepreneurial intentions refers to the delay of entrepreneurial entry by 

intermediate stages of paid employment, whereas hybrid entrepreneurial intention refers to 

immediate entrepreneurial entry in combination with paid employment. (Brändle & 

Kuckertz 2021, 955)  
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There is some research on the timing and context of entrepreneurial spawning based on the 

employee and employer business profile. Garrett et al. (2017, 371) found that employee 

entrepreneurship becomes more likely with middle-aged employees with moderate amount 

of job tenure as well as higher education and positions, whereas it became less likely when 

the employer business is performing well and diversified. Also recognized market 

opportunities may trigger employee entrepreneurship (Campbell et al. 2012, 82). It must 

however be noted that the studies by Garrett et al. (2017) and Campbell et al. (2012) were 

not specific about whether these people had made an intended decision when starting the 

work, or whether entrepreneurial behaviour was a result from other affecting factors. These 

findings also highlight the complexity of studying entrepreneurial intention. Brändle and 

Kuckertz (2021, 983) found that the intention to transition between paid and self-

employment is in line with the person’s perceived personal and environmental factors, 

including personal attitudes towards entrepreneurship, perceived self-efficacy and 

subjective norms, which relates well to studies on entrepreneurial intention overall. 

 

Demir et al. (2020, 31) suggest hybrid entrepreneurship can reflect changes in social norms 

as well as economic and political conditions, and thus it serves an important role 

considering labour market dynamics, but in addition it has significant potential considering 

firm creation. Hybrid entrepreneurship can also be a way for risk-averse individuals to 

realize their entrepreneurial intentions (Solesvik 2017, 36). The study by Raffiee and Feng 

(2014, 955) suggests that risk aversion mainly influences the process of how an individual 

starts a business, meaning for instance in hybrid-form or full time, and not necessarily on 

whether they start a business or not. Entrepreneurship education in turn should and already 

does emphasize the ability and will of making decisions under imperfect or incomplete 

knowledge (Elmuti, Khoury & Omran 2012, 84). These findings sound promising in case it 

means hybrid entrepreneurship lowers the threshold to become an entrepreneur and helps 

entrepreneurial intention to result in entrepreneurial behaviour. The existing literature 

manages to highlight the potential hybrid entrepreneurship may have for individuals but 

also for economies, as one of the main benefits might be supporting firm creation, which is 

also in line with for instance Finland’s strategy.  
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2.3.4  Entrepreneurial Intentions of Employed Higher Education Students 

Although entrepreneurial intentions of higher education students similarly in paid 

employment have not yet been studied, some conclusions could be made from previous 

research within to some extent similar context. Previous academic literature has not 

suggested that higher education students’ decisions to work during their studies are related 

to entrepreneurial behaviour. Hybrid entrepreneurship may be an intentional decision 

related to entrepreneurial behaviour (Brändle & Kuckertz 2021, 955), but also working 

during studies could present similar benefits regarding engaging in entrepreneurial 

behaviour sooner, as in both cases working can reduce financial constraints (Avdic & 

Gartell 2015, 27; Darolia 2013, 38; Petrova 2012, 474). In addition it can increase the 

likelihood of entrepreneurial spawning (Garrett et al. 2017, 371) and help recognize 

entrepreneurial opportunities (Campbell et al. 2012, 82).  

 

Higher education students’ perceived desirability, but also perceived feasibility and 

entrepreneurial knowledge could be supported by entrepreneurial education (Turker & 

Selcuk 2009, 143; Souitaris et al. 2007, 1). Entrepreneurial abilities could also possibly be 

developed during studies (Remeikiene et al. 2013, 299). Although entrepreneurial 

education can raise concerns about starting as an entrepreneur (Klapper & Leger-Jarniou 

2006, 108), risk-aversion itself does not necessarily impact the decision to start a business 

(Raffiee & Feng 2014, 955), but it highlights the need to increase realism of perceptions 

(Guerrero et al. 2008, 41; Liñán 2004, 5-6). It can be expected that also work experience is 

linked to these matters, especially perceived feasibility. The lack of professional 

experience can reduce the likelihood of engaging in entrepreneurial behaviour after studies 

(Sivarajah & Achchuthan 2013, 181). Orientation and passion towards work can affect 

entrepreneurial intention (De Clercq et al. 2013, 26), and the effect working has may 

depend on the type of work done (Hodgson & Spours 2001, 14; Vanhanen-Nuutinen et al. 

2018, 25). Overall, the findings imply that precisely combining higher education studies 

and work could present potential towards firm creation through different means 

simultaneously. 
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3  RESEARCH DESIGN AND METHODOLOGY 

The empirical part of this research follows a qualitative research approach, as it was best 

seen to support the aims of this research. Qualitative research method is rather versatile, 

and it aims at understanding and gaining detailed and rich knowledge of a specific 

phenomenon (Groenland & Dana 2019, 2; Salkind & Miller 2002, 142). In addition, it 

supports understanding how the interviewed participants perceive the phenomens and what 

meaning they give to them, as well as helps understand behaviour and the process in depth 

(Groenland & Dana 2019, 32; Tuomi & Sarajärvi 2018, 98). Currently, most of the 

research on the phenomena essential to this research is relevant but still limited, in addition 

to it mostly being quantitative. The choice of qualitative research method is thus also 

expected to best contribute to filling the research gap. 

 

Research design of this study is guided by choosing the methods best suited for answering 

the research questions and aims of this research, but also by ethical consideration. In 

addition, these choices along with aiming for a coherent research design overall are 

expected to support the quality of this study, as considered important. This chapter 

introduces the research design and methodology of this study, and begins with introducing 

the research context. This is followed by the discussion of data collection and then data 

analysis methods. Lastly, the reliability and validity of this study are evaluated.  

 

3.1  Research Context 

This research combines two relevant phenomena – combining higher education studies and 

paid employment with entrepreneurial intention and behaviour. It is common to combine 

higher education studies with paid employment in Finland, and many students may do so 

by choice and to fill out certain expectations (Hovdhaugen 2013, 635; Official Statistics of 

Finland 2022). This however often raises concerns especially on study outcomes, and even 

policymaking may be affected by beliefs rather than evidence supported by research about 

combining higher education studies and employment (Creed et al. 2014, 49; Stinebrickner 
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& Stinebrickner 2003, 474). Much of the potential found with working while studying 

could however be in line with the aims of current policies in Finland, and the 

entrepreneurial aspect of it remains to be studied, although it has been recognized that 

further understanding of the phenomena is needed and the potential of it remains unutilized 

(Vanhanen-Nuutinen et al. 2018, 25). Supporting entrepreneurship is vital for the Finnish 

economy, and currently many policies and strategies aim at encouraging more people to 

start as entrepreneurs, but also to support youth employment and students’ livelihood, as 

noted in the government proposals for amending the Student Allowance Act (Proposal 

156/2022, 6; Proposal 214/2021 vp, 7; Lappi 2022, 6).  

 

This study aims to understand how combining paid employment and higher education 

studies could contribute to students’ entrepreneurial intentions and behaviour in Finland. In 

addition, the aim is to fill the research gap on this topic in Finland. The limitations of this 

study relate to the context of it. The interviewees of this study are Finnish higher education 

students that at the same time and currently are employed in Finland, where the study is 

also conducted. For this reason, the findings of this study limit to this context and are not 

generalizable outside of it, as they can be expected to be affected by cultural, political and 

economic factors for instance.  

 

3.2  Data Collection 

Interviews are one of the most common data collection methods used in qualitative 

research. The data for this research is collected through interviews, as they focus on 

gaining as much understanding about the phenomena discussed as possible. Interview as a 

data collection method is flexible, and it offers the researcher the possibility to have a 

conversation with the interviewed participant as well as repeat questions, correct 

misunderstandings and explain expressions. (Tuomi & Sarajärvi 2008, 83-86)  

 

The interviews of this study are semi-structured and conducted as conversations between 

the researcher and the interviewee, in aims to gain as much understanding as possible from 
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each interviewee. The interview questions and structure are set beforehand, but the 

researcher has the possibility to alter the structure and specify questions based on the 

interviewee’s responses (Tuomi & Sarajärvi 2008, 88). Semi-structured interviews thus 

offer the possibility of asking both theoretically driven as well as open-ended questions. 

Theoretically driven questions guide the interview towards research theory, whereas open-

ended questions allow gaining deeper insight on the phenomena discussed. (Galletta & 

Cross 2013, 45) Semi-structured interviews are flexible, and the open-ended questions 

especially support understanding the meanings and viewpoints of the interviewed 

participants (Groenland & Dana 2019, 30; Salkind & Miller 2002, 144-145). Essentially 

the aim of semi-structured interviews is to gain meaningful responses and understanding 

considering the research problem set, due to which interviews often follow certain themes 

and the theoretical framework (Tuomi & Sarajärvi 2008, 88). The interview structure of 

this study is presented in appendix 1 in English and in appendix 2 in Finnish. The 

questions are set so that they provide understanding on specific issues based on theory, but 

the format of them is kept as open-ended as possible to allow gaining wider understanding 

of them. Especially the questions aim at also understanding certain factors that based on 

previous literature and entrepreneurial intention models can be expected to explain or 

relate to entrepreneurial intention, those being such as perceived desirability and 

feasibility, self-skill awareness and attitudes. 

 

The interviewee selection for this study was inclusive and guided by the aims and the 

limitations of the research. Thus all interviewees are currently both higher education 

students as well in paid employment. The interview participants are Finnish, and studying 

and working in Finland, as this was seen necessary considering the context of the study. 

According to Tuomi and Sarajärvi (2018, 98) it is often fundamentally important that the 

participants have experience about the phenomena discussed, due to which choosing the 

right participants should be carefully considered and appropriate towards the aims of the 

study. The criteria set for the interviewees result in contextual similarities between them, 

but no further expectations or limitations were set. To increase the validity of this study, a 

combination of random and convenience sampling was used. Convenience sampling can be 

justified as the limitations and context are explained appropriately. The interviewees were 

asked to participate personally, which can be expected to reduce self-selection bias, and it 
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must be noted that everyone that was asked to participate to the interview agreed to it. 

Otherwise, people generally more interested in the topic might be overly presented in the 

sample, which could affect to the findings as their views might differ from those that are 

not. (Robinson 2014, 7, 11)  

 

The interviews were conducted face-to-face and by Microsoft Teams -calls during 

February and March 2023. In total eight people were interviewed for this study, all in 

Finnish language, as it was the native language of both the interviewees and the researcher. 

As the interviews were done confidentially, the interviewees were given nicknames that 

are used in this thesis. Information about the conducted interviews can be seen from table 1 

below. The table shows the nickname of the interviewee, the date, length and conduction 

method of each interview, as well as the interviewee’s field of study and whether the 

interviewee is an entrepreneur or not. Some interviewees were part of a cooperative, which 

is explained further in the findings, and their entrepreneurship column shows a *-mark.  

 

 

Table 1. Information about the conducted interviews 
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The interviews were done confidentially and only the data essential for the purposes of the 

research is collected. The data collected has also been stored and handled confidentially 

and destroyed after the research has been finished. Overall this research follows general 

guidelines related to ethical issues. This includes for instance giving the participants of 

interviews all the important details and information regarding the research, such as what it 

requires from them, how the data will be collected and managed, and by who and where 

the research is done. Participation to the interviews has been voluntary. In addition to 

giving all this information to the interviewees beforehand, and emphasizing it also at the 

start of the interviews, the interview structure was sent for them before the interviews, 

which is not only ethical but also expected to positively affect to the success of interviews 

(Tuomi & Sarajärvi 2018, 86). 

 

3.3  Data Analysis 

The method chosen for analyzing the qualitative interview data of this research is thematic 

analysis, that aims at finding and analyzing themes from the data. As a method it can be 

seen flexible, as well as suited to link the data to broader concepts and theories. It also 

allows the researcher to find collective or shared experiences and meanings, but requires 

analyzing whether these findings are meaningful towards the research question. Thematic 

analysis is close to content analysis, and to most part they proceed in a similar way. (Braun 

& Clarke 2012, 57-58; Tuomi & Sarajärvi 2018, 140-142)  

 

This research has identified certain themes that are found interesting to study, but the 

analysis approach is inductive. This means that the themes presented in the findings are 

derived from and based on the data collected, rather than guided by previous theoretical 

frameworks (Tuomi & Sarajärvi 2018, 141). Braun and Clarke (2012, 58-59) however note 

that the researcher always brings something to the data analyzed, and thus the approach is 

rarely purely inductive. As the research setting of this study is quite novel and previous 

theoretical frameworks limited, it was expected that the research questions could better be 

answered and understanding gained by focusing on the inductive approach. 
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How the thematic analysis is done in this study overall closely follows suggestions of 

Braun and Clarke (2012). Practically to analyze the data collected, the interviews were 

audio-recorded, and this content was transcribed into text. The data was then read and 

analyzed carefully and critically to find things relevant considering the research questions 

set. These potentially relevant findings were then coded rather widely, to later discard 

codes less relevant and to avoid not coding smaller but possibly relevant findings. As 

suggested by Braun and Clarke (2012, 63), this phase lasted until enough codes to capture 

both the diversity and the patterns within the data had been reached. After this, the codes 

were shifted into themes by generating them based on the findings. Next these potential 

themes were reviewed and defined further, mostly for also ensuring quality, until they best 

responded to the research questions and aims of the research.  

 

Themes of a good thematic analysis should have a singular focus, relate to each other but 

not overlap, as well as directly relate to the research questions set and coherently present 

the data (Braun & Clarke 2012, 66). To achieve this, the needed changes in analyzing the 

data to define themes were done continuously throughout this phase. To support explaining 

the themes and the analysis, citations from the interviews are used, and they are translated 

from Finnish to English.  

 

3.4  Reliability and Validity 

It is essential to consider the reliability and validity of research. Reliability refers to the 

repeatability of research results, and validity to the accuracy of them, or how well they 

represent what is studied. Both terms are however rooted in quantitative research. (Tuomi 

& Sarajärvi 2018, 160) Thus in qualitative research the use of reliability and validity as 

terminology has raised differing opinions, and some research has even replaced these terms 

by other criteria or standards (Morse, Barrett, Mayan, Olson & Spiers 2002, 14). Although 

there are different perceptions and viewpoints to the reliability of qualitative research, in 

the centre are often questions about truth and objectivity (Tuomi & Sarajärvi 2018, 158). In 

addition, rigour of research has gained attention when considering the quality of qualitative 

research. Silverman (2010, 268) emphasizes that qualitative research requires 
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methodological rigour, and Morse et al. (2002, 13) argue that reliability and validity are 

appropriate measures for achieving it. Overall, Golafshani (2003, 604) suggests that in 

qualitative research, reliability and validity may simply be conceptualized as quality, 

rigour and trustworthiness.  

 

Reliability and validity have been considered throughout the research process, as Morse et 

al. (2002, 14) note important to ensure avoiding threats related to them. Many of the 

practices and choices to ensure ethicalness of this study also affect the quality and 

reliability of the study, and are thus considered also from this viewpoint (Tuomi & 

Sarajärvi 2018, 149-150). There are various ways to ensure reliability and validity of 

qualitative research, of which most strongly relate to the research design, and are 

especially essential in collecting and analyzing the data (Morse et al. 2002, 18). Tuomi and 

Sarajärvi (2018, 163) also note that in addition to considering reliability and validity in all 

phases of research, the decisions made must be coherent and related to one another.  

 

Minimizing researcher bias is important to this study, due to the nature of the study being 

qualitative and rather open-ended. Research bias of this study is minimized by for instance 

reflexivity, meaning active self-reflection about potential biases, as well as avoiding 

selectiveness over data analysis, as Johnson (1997, 2) suggests important. Also Galletta 

and Cross (2013, 104) emphasize reflexivity in all phases of research, and note that the 

unpredictability of interviewing may also introduce challenges to reliability. Thus specific 

carefulness is directed towards evaluating reflexivity during the whole research process. 

 

Validity of qualitative research is often considered through internal and external validity, 

although neither are typically significant purposes of qualitative research. Internal validity 

is suited when causal relationships are studied, and although it is still mainly applicable in 

quantitative research, it can be supported in qualitative research by careful data analysis. 

External validity in turn refers to the generalizability of findings, and in this study it is 

supported by random interviewee selection as well as providing information about the 

interviewees and research design. As this research is still context-dependent, 

generalizability outside of this context is rather low. In addition to these forms of validity, 
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Johnson (1997) also presents descriptive, interpretive and theoretical validity. Descriptive 

validity refers to accuracy in reporting descriptive information, and theoretical validity to 

how well the theoretical explanation fits the data and explains it. Both can be supported by 

various ways. As in this study current academic literature remains limited and for instance 

multiple researchers are not used, it was seen that both descriptive and theoretical validity 

could best be supported by similar means than with external validity. (Johnson 1997, 2-9) 

 

Interpretive validity is well suited to consider in this study, as it refers to understanding and 

portraying the meanings of the participants, including intentions, viewpoints and 

experiences. Semi-structured interviews already allow understanding these meanings 

better, and considering also interpretive validity is expected to positively impact answering 

the research questions set (Groenland & Dana 2019, 30; Salkind & Miller 2002, 144-145). 

Although understanding of meanings is gained through interviewing rather than active 

observation, considering this when possible was seen supporting the aims of this study. 

Further, these meanings are portrayed to the reader by including direct citations from 

interviews to this study. (Johnson 1997, 4-5) 
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4  FINDINGS 

This chapter of the thesis discusses the empirical findings of the research. The structure of 

this chapter follows that of the literature review, but in addition certain new themes and 

factors are separated based on the analysis. Firstly, the relationship between working and 

studying is analyzed, after which motivations as well as the effects especially on student 

outcomes and financial incentives for combining working and studying are presented. 

Next, both the threshold and encouragement towards entrepreneurial behaviour are 

discussed. After this, entrepreneurial intention is analyzed through specific factors, those 

being perceived desirability, perceived feasibility, self-skill awareness and entrepreneurial 

education. Lastly, hybrid entrepreneurship is discussed. Overall, the findings are based on 

the data collected and the emphasis is on the shared meanings and experiences from all the 

interviewees, as discussed in the third chapter of this thesis.  

 

There were some similarities between all eight interviewees that are relevant to point out. 

Firstly, all the interviewees were of similar age, between 22 and 26. This is important to 

acknowledge, as the interviewees are naturally only starting or at the beginning of their 

careers and thus not necessarily able to have for instance extensive work history. All the 

interviewees were higher education students and in paid employment, as set as required in 

this study. Half of the interviewees studied in universities and half in universities of 

applied sciences, and in total five of them were business students. The interviewees’ field 

of studies and the year of studies they were in differed. First five interviewees were in the 

end of their studies, of whom three were in the last year of them and two of had exceeded 

the target graduation timetable by less than a year. The last three interviewees were in the 

first or second year of their studies. 

 

All interviewees worked part-time weekly, expect for Delta who worked full-time, 37,5 

hours a week. Epsilon had previously worked full-time, but reduced hours for the time they 

are writing their thesis. Out of the eight interviewees, three were currently entrepreneurs. 

None of the interviewees had before been an entrepreneur, so also the current 

entrepreneurs were entrepreneurs for the first time. Iota mentioned to be working regularly 
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at one job, and then seasonally or occasionally at two other jobs, but otherwise except for 

Iota and the entrepreneurs, other interviewees only worked at one job. 

 

4.1  The Relationship Between Working and Studying 

To better understand the relationship of the interviewees’ work and studies, they were 

asked what kind of work they do and how well it relates to their studies. Two aspects to 

determine how well the work related to the field of study emerged, those being the industry 

and the major. Two interviewees found their work to relate to their studies very well by 

both aspects, and two others found them to have no connection. Out of the rest, three 

interviewees found their work to relate to the same industry, and two of them found it to 

slightly relate to their major and one none. One interviewee in contrast found their work to 

correspond to their major, but not so much to the industry. Out of the two that did not find 

their work to relate to their studies, one said that many students from their field get 

employed on similar jobs regardless of it not relating to the studies. It seems that it is more 

common to work on the same industry as to what one studies, but regardless of this, it was 

less likely that the work also relates to the study major. 

 

The interviewees were asked how they find their work and studies to support each other, to 

better understand the relationship and the effect working and studying have on each other. 

They all found some benefits that working had on their studies, including seeing in practice 

how a business operates, and deepening the learning from studies and vice-versa. In 

addition, interviewees found that working has helped them gain contacts and develop 

organization and leadership skills, as well as allowed personal growth and understanding 

one’s limits. These have shown in studies, especially at teamwork, by showing more 

responsibility and goal-orientation. The effects were however considered slight. 

 

Overall working was seen as separate from studies. Kappa mentioned that it is the purpose 

that student focuses on their studies, although their school as well offered jobs for students. 

Especially university students emphasized that universities offer academic education, and 
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Epsilon found this was also a common view in their studies, in which working life was not 

present. Following is how Delta in turn described their thought on the issue:  

“University’s primary task is to educate people academically (and) 

qualitatively. -- The fact that they (studies) have some real-life connections is 

fine, but then again should studies be adapted in respect to it, no.” (Delta) 

 

4.2  Motivations for Working During Higher Education Studies 

All the interviewees were asked why they work during their studies to understand their 

motivations. Quite expectedly all the interviewees mentioned financial motivations, but it 

was neither the initial nor the only motivation everyone mentioned. In addition, the 

interviewees had different approaches to it. Only Beta initially mentioned that they worked 

to get money as the only reason, and Iota mentioned this as the reason for working in 

certain jobs, that were less related to their field of study. Both Gamma and Epsilon also 

mentioned money as an important motivation. Alpha in turn considered that working adds 

to the student financial aid, and Zeta that it allows not having to take more student loan. 

Delta and Kappa mentioned that either their standard of living has increased because of 

working, or that they work to maintain certain income they have gotten used to, which 

implies that students’ wishes financial-wise go beyond covering only necessary costs. 

 

Almost all the interviewees found it hard to determine whether working during studies was 

a matter of choice or a necessity, expect for Iota who found it a choice financial-wise. Zeta 

said that without working during studies, they would have to take more student loan, and 

Kappa mentioned that it would otherwise be a necessity during summer. Most interviewees 

considered working important, and not working as a “bad choice” and “hard”. Epsilon 

found that only the degree would leave them on with nothing once graduated. Delta in turn 

found there to be pressure to be employed, and more of a necessity in the city they studied 

in. Epsilon and Delta described their thoughts on the topic as follows: 

“-- It feels that among students, it is a rather common conception that you 

have to get work experience during university, just because that, in a way you 

do not get along with only the degree.” (Epsilon) 
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“-- Business students have a horrible pressure employability-wise. -- The 

overall atmosphere is very competitive and maybe as you partly are aware 

that there are so many business students with so different backgrounds that 

you have to stand out from the crowd somehow. -- But honestly I would have 

preferred to focus on doing school for five years and then work.” (Delta) 

 

Among all interviewees, motivations related to gaining work experience and increasing 

employability were even more important to some than financial motivations, and all 

mentioned motivations related to this from slightly different viewpoints. It also seems that 

the experiences were rather personal, and these issues did not emphasize with business 

students compared to other interviewees. Over half of the interviewees mentioned work 

experience or increasing employability, or both, as some of the main benefits, especially 

after graduation. Interviewees also brought up that working helps to stand out from other 

applicants when applying for work, and that it can help with career development. Gaining 

contacts was also found important. The motivations are also presented below in figure 4, 

where they are divided under larger themes prominent in data.  

 

 

Figure 4. Motivations to work during higher education studies 
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4.3  Effects of Working During Higher Education Studies on Student Outcomes 

Out of the various potential effects and viewpoints to working during higher education 

studies, this research mainly focuses on the effect on student outcomes. In addition, 

financial incentives are examined. Despite this, the nature of doing both work and school 

simultaneously was apparent – the interviewees that worked the most hours weekly 

described it as ‘very hard’ and found themselves to be ‘more busy and more stressed’. 

Similar thoughts were not however expressed by those working less hours weekly, 

although the lack of time was expressed by most interviewees at many phases of 

interviews. Overall, the interviewees found working during studies to require planning and 

scheduling both work and studies beforehand to balance them and life overall. 

 

None of the interviewees found working directly to positively affect their student 

outcomes, but rather the effect was found neutral or negative. Five interviewees found 

working to have postponed their graduation over the universities’ target. Out of the three 

that did not mention the effect on their graduation, two were at the beginning of their 

studies. Especially the writing of thesis at the end of the studies was mentioned challenging 

regarding timely graduation, in addition to having to postpone courses due to working. 

 

The main reason as to why work would affect to student outcomes was the lack of time, 

that was mentioned by most interviewees. The lack of time was seen to mainly affect 

performance at studies, rather than at work, and two interviewees in this case prioritized 

their work over their studies, and one found it to increase the threshold to do other things, 

including schoolwork. One interviewee expressed that the lack of resources, which mainly 

meant the lack of time, would at worst affect performance both in work and in studies. 

However, those that prioritized work still found themselves to perform as best as they 

could in their studies as well, and thus the perceived main negative effect was more 

personal, being for instance increased stress. Due to the lack of time, many interviewees 

expressed the importance of organizing their work and study schedules. Delta described 

their perception of how working affects their studying as follows: 
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“-- but still when you do something, you do it as well as you can and with the 

resources you have -- including knowhow and time.” (Delta) 

 

Although most of the interviewees found that they used less time on their studies because 

of work, no one found it to negatively affect their grades or learning necessarily. This was 

except for one interviewee, that found their thesis would be of less quality than they 

preferred, since they wanted to ‘get it over with’ and graduate. Many interviewees still 

expressed that they were willing and performed in their studies according to their own 

standards. These standards however differed, as for instance Gamma found that it was 

enough to pass their courses, as they found the grades as well as some course contents 

irrelevant considering future employment, despite their work and studies corresponding 

well. Overall, out of those interviewees that had started working during their studies, few 

mentioned other effects to study outcomes than it affecting to their graduation schedule. 

One interviewee mentioned that they had probably used more time on their studies if they 

had not worked, and another that they were on some level less pedantic. This however also 

had seemingly increased decisiveness and effectiveness, especially on group work, that one 

interviewee expressed to have become less interested in regarding study context.  

 

4.3.1  Financial Incentives 

To better understand the financial incentives and how the income limit for students’ own 

income affects the interviewees, they were asked about the effect the income limit has had 

on them and their plans, as well as on their thoughts regarding applying, accepting or 

planning their work. Before this, all interviewees were informed of what the income limit 

was, and how and when they have been raised.  

 

Half of the interviewees mentioned to have counted the ‘optimum’ amount of work 

financially, which to all seemed to be when they would not exceed the income limit. Kappa 

found that although they would like and could work more especially during holidays, it 

was ‘not worth it’, and Gamma that they needed to be able to refuse from more work, as it 

would then ‘lower (their) salary’. Two interviewees, Delta and Epsilon, had paid back 
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student aid due to exceeding the limit, which they found as ‘a punishment’, but pointed out 

that they understood it is important to pressure students to graduate, and the need for 

financial aid overall when receiving salary, although the other raised a concern whether the 

income level set by the limit was a ‘fair salary for a highly educated person or not’. They 

described their thoughts on the topic as follows:  

“If the studies continue in a timely manner, then why punish students for 

applying for the work in their line of business or work overall.” (Delta) 

“It feels maybe unfair that the people that work very much to overall proceed 

in studies because they work, that they are sort of being punished.” (Epsilon) 

 

As can also be seen from the previous citations, the topic raised strong opinions among 

interviewees. Kappa found that the income limit could be removed or raised more, whereas 

Gamma though the system should work so that student aid would be received from 

completed course credits, so one would be more motivated to graduate faster and then 

move on to work, and then the income limit would be irrelevant. Despite this, Beta and 

Iota found the income limit or raising it would not affect them, as their income does not 

reach the limit. Beta explained their view on the topic as follows:  

“(The income limit) does not affect (me) because a much greater limitation 

for receiving full-time work or such large amount of work, where the income 

limit would be reached, would be the real time taken by studies.” (Beta) 

 

Delta and Epsilon in turn had already spent all their student aid months, but considered 

raising the income limit as positive. To the four remaining interviewees raising the limit 

would however affect, as three of them said they would probably work more, especially 

during summer, and one that they could apply for jobs with better salaries. 

 

4.4  Entrepreneurial Behaviour 

As mentioned earlier, three of the interviewees, Alpha, Gamma and Zeta, were currently 

entrepreneurs. All these interviewees’ businesses operated in different fields of business 

than to what they were studying, which to two of them either was or seemed to be due to 

pure interest towards the work. Although for two of them, the decision to start was done 
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under pressure or necessity, all three interviewees also expressed billing, accounting and 

other such operational tasks, or external services related to simplifying and outsourcing 

them, to affect to either starting or decision-making related to the business. Overall, 

determining whether an interviewee was an entrepreneur or not was not straightforward, as 

also Iota and Kappa expressed to having some entrepreneurial behaviour. For Iota, this was 

that they had billed some of their work previously though a light entrepreneurship service, 

but without a business ID, and for Kappa that they belonged to a cooperative. Either of 

them however found themselves as entrepreneurs and are thus not directly considered as 

such in this study, but this is important to note in analyzing the data when appropriate. 

 

Alpha considered their entrepreneurship as part-time, as the business did not generate 

much revenue. This was also partly because due to working and studying, there has been 

very little time for the business. The business was established to make especially billing 

easier, but also to increase trust and legitimacy. Gamma in turn has three businesses, that 

they inherited, and owns them with a business partner. Thus they found the decision to 

start was done under necessity, although they expressed to always wanting to be an 

entrepreneur. The businesses were found to not take much time continuously, but rather 

occasionally they required working longer days, in addition to having to pay their bills. To 

simplify billing and accounting, Gamma has considered merging two of the businesses. 

Lastly, Zeta was a light entrepreneur, and had a business ID for their business. They 

regularly worked through this business. The business was established as it was the custom 

in the field, but Zeta also considered it as the easiest option, as they only did the billing 

themselves. The threshold to start as a light entrepreneur was also considered lower 

compared to starting a trade name. 

 

Alpha, Zeta and Kappa were part of a cooperative founded at and for the purpose of their 

studies, and their study method was thus partly based on the cooperative and ‘team 

entrepreneurship’, as mentioned by some of them. As however all of these interviewees did 

not necessarily find themselves as entrepreneurs because of the cooperative, and as for 

instance both the Finnish Tax Administration (2022), and Suomen Yrittäjät (2023), which 

is an advocacy for Finnish entrepreneurs, refer and consider them as ‘members’ of the 
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cooperative rather than as entrepreneurs, these interviewees are not discussed as 

entrepreneurs in this study. Two of these three interviewees however also happened to be 

entrepreneurs for other businesses. 

 

4.4.1  Threshold to Entrepreneurial Behaviour 

Out of the eight interviewees, Delta and Iota thought about starting as an entrepreneur and 

had a concrete business idea. Delta found the profit-risk ratio of one idea as the issue, 

whereas to other ideas, they wished to increase their know-how and experience while 

staying in paid employment, that they considered less risky. Iota in turn said they had just 

not gotten ‘around to do it’, meaning start a business, but also wished to graduate and 

increase know-how and experience to gain legitimacy, and found it more likely at the end 

of or after their studies, as they would have gained more courage. Kappa had generally 

thought about starting a business, and Zeta considered it as possible in the future. Alpha 

also found it as a possibility, whereas Beta, Gamma and Epsilon did not seriously consider 

it. Especially Gamma, Delta and Zeta said to have thought about it a lot and had come up 

with and evaluated different business ideas.  

 

Common themes regarding why the interviewees had not started a business occurred. 

These were the lack of a business idea, the lack of know-how or work experience, 

unfinished studies and paid employment, that was considered more stable and less risky. 

Figure 5 below shows the interviewees’ thoughts about starting a business as well as the 

reasons why they had not started. The figure first shows the interviewees on groups, 

according to whether they had considered starting a business. The reasons for not starting 

are presented as lines, that show which groups’ interviewees expressed them. As at this 

phase Gamma said to not have considered starting a business, they are marked as so in the 

figure, although they later expressed that they would prefer working as an entrepreneur 

over paid employment at their current job.  
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Figure 5. Interviewees' thoughts about starting a business and the reasons for not starting 

 

The lack of know-how and work experience, or willingness to increase them, as well as the 

stability and less risky nature of paid employment were expressed regardless of how the 

interviewee thought about starting a business. With those that expressed having thought 

about starting a business, unfinished studies emphasized with those at the beginning of 

their studies. The risks of entrepreneurship were also recognized. All these interviewees 

however already had one or more business ideas, whereas this was one of the main issues 

for those that had considered starting a business less. Overall, most interviewees preferred 

to first graduate and get more work experience as well as know-how from both studies and 

work, as most also considered their business would likely relate to the field of their studies.  

 

Interviewees expressed their threshold to start as an entrepreneur or to start a business 

throughout the interviews. Thus, the realistic threshold might differ from the figure 

presented above, and overall factors presented in it were expressed more widely. 

Especially risks compared to paid employment emphasized, in addition to most 

interviewees preferring to increase their know-how and experience from both work and 

studies. Not all factors were necessarily barriers to start. Personal preferences affected 

interviewees’ views strongly, and often certain factors were considered as mandatory for 

them to realistically consider starting as an entrepreneur. Many interviewees directly 
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expressed that realistically, the threshold consisted of less factors than what they actually 

mentioned. These realistic thresholds included financial risk, the lack of courage due to 

limited know-how and experience, and perceptions about entrepreneurship as hard and 

insecure. One interviewee also expressed that there was no realistic threshold, other than 

their own personal preference to instead work in paid employment. With many 

interviewees, the importance of passion towards the business idea also emphasized.  

 

4.4.2  Encouragement to Entrepreneurial Behaviour 

To better understand the interviewees’ entrepreneurial networks and how entrepreneurial 

behaviour could better be encouraged, these were examined apart from solely the 

threshold. Although the interviewees expressed that they knew ways in which 

entrepreneurship would be encouraged, they might not have mentioned it as an 

encouraging factor personally. For instance Beta found that there are some tax benefits to 

being an entrepreneur, but found it needed effort to know how to utilize them. 

Interviewees’ thoughts about factors that would encourage them to start as an entrepreneur 

overall differed, as even the most common themes were mentioned by three interviewees at 

most, but still specific factors emerged. Financial factors, including start-up grant, tax 

benefits and an external investor, alongside with having a business partner and increasing 

know-how or knowledge about entrepreneurship, by for instance encountering 

entrepreneurs or having mandatory university courses, were expressed the most. Next were 

light entrepreneurship services, better social security and concrete conversation or 

evaluation of the idea, that were all mentioned by two interviewees. Lastly, one 

interviewee expressed freedom as an encouraging factor. Table 2 below shows the 

threshold and conflictive factors that emerged in the analysis, as well as the facilitative or 

encouraging factors also as means to lower the threshold based on the findings. From the 

table, it can be seen that the benefits of paid employment as well as role conflicts remain 

issues that the interviewees did not express solutions for.  
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Table 2. The conflictive and facilitative factors related to the threshold to start as an entrepreneur 

 

There was a significant difference between students on whether they found starting as an 

entrepreneur being encouraged, as all the university students did not, and the university of 

applied sciences’ students did find it being encouraged, although not from all sources. 

Overall, not all were able to determine whether the effect from certain sources was 

encouraging or not. The most common source for encouragement was the media, 

especially social media, which was seen to affect the overall atmosphere and culture, 

although it was also seen as shallow and dependent on the political view. Despite it being 

the most common source, it was only mentioned by three interviewees, and all the rest of 

the sources by two or one. The society was also seen as encouraging due to tax benefits 

and start-up grants, but it was considered that there was a lot of bureaucracy behind this. 

The university of applied sciences was mentioned by two and the university by one 

interviewee. Alpha mentioned entrepreneurial organizations, but had some concerns on 

their encouraging affect: 
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“I feel that these kind of (entrepreneurial) organizations cannot bring 

themselves to those people that would like to start as an entrepreneur. I feel 

that many may have a question mark on where to start -- there is help to it 

and services available, they just don’t meet.” (Alpha) 

 

Interviewees also expressed which sources they did not find encouraging. These were the 

society, university as an institution, and entrepreneurs in their family or friends. The last 

was since entrepreneurship was seen as hard work, and not the easiest option. Two 

interviewees however expressed that their family or friends would most likely support 

them, or that them starting a business encouraged the interviewee themselves. A relevant 

consideration was also that the only two interviewees that expressed they found starting as 

an entrepreneur being encouraged, were among those that mentioned to know the least 

about entrepreneurship, and found increasing know-how and knowledge as encouraging.  

 

4.5  Entrepreneurial Intention 

The interviewees’ entrepreneurial intentions were examined by focusing on several factors 

identified in previous literature as factors that may affect entrepreneurial intention. Of 

those, this chapter includes perceived desirability, perceived feasibility, self-skill 

awareness and entrepreneurial education. In addition, this study examines the effect higher 

education studies as well as working during them has on these factors. The entrepreneurial 

intention in this study does not however limit to these factors, and the topic is examined 

more thoroughly as a whole in the fifth chapter of this thesis. 

 

4.5.1  Perceived Desirability 

Although the encouragement and threshold the interviewees’ perceived to have towards 

starting a business may reflect their perceived desirability, it was also examined as such by 

asking the interviewees about their thoughts on entrepreneurship generally and as a career 

choice. The perceived desirability includes both attitudes towards as well as subjective 

norms with respect to starting as an entrepreneur. Epsilon found entrepreneurship to be 

something ‘not for them’ and found that it was not spoken of as positive in their study 
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circles. All except for Epsilon however described entrepreneurship positively, as a ‘very 

good’ option and something they ‘admired’. It was also seen that entrepreneurship is a 

lifestyle that may not suit everyone, but that it included freedom and flexibility, and that 

also ‘not life-changing’ ideas had positive contributions. Entrepreneurs’ importance to the 

Finnish public economy was emphasized, and entrepreneurs were seen to create new jobs. 

Beta described it as follows: 

“It is a very important matter, and entrepreneurs are in the Finnish working 

life the most important people for Finland. -- of course, work’s productivity 

is high also in these non-entrepreneur positions and so on, but yes, for public 

economy, the key players are the entrepreneurs.” (Beta) 

 

When entrepreneurship was considered more personally as a career choice, doubts as well 

as awareness of risks related to it increased. Over half of the interviewees described it as 

‘interesting’ or ‘tempting’. It was however also seen as uncertain and as a lifestyle that 

most likely required working at one’s free time. Beta mentioned to having a ‘high 

threshold’ to it, as they found it challenging, whereas Epsilon found it ‘unlikely’. 

 

The interviewee’s current studies’ effect on their perceptions on entrepreneurship generally 

and as a career choice were often two-sided, meaning that studies had both lowered the 

threshold by some means, and increased it by others. Especially studies were found to 

increase understanding about entrepreneurship by over half of the interviewees, although 

most of them found that the increased knowledge had helped recognize risks better. For 

some interviewees, studies had both created opportunities as well as helped with 

opportunity recognition, which in turn had lowered their threshold to start as an 

entrepreneur. More specifically, attitudes towards entrepreneurship were found positive by 

many, and mainly studies supported already existing positive perceptions. Studies had also 

helped with practicalities such as understanding accounting, as well as with business and 

process development.  

 

In contrast, Gamma and Epsilon found the effect of their studies as separate from 

entrepreneurship, since it was not a topic of discussion, and the studies did not include 

entrepreneurial content, courses or meeting entrepreneurs. Epsilon found that the presence 
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of these factors could have lowered the threshold to start as an entrepreneur, but now their 

perception of entrepreneurship relied on assumptions. Gamma in turn found the lack of 

entrepreneurial content ironic, as their university had entrepreneurial programmes, but 

there was no connection to it in their studies. Generally, students in universities of applied 

sciences found the impact of their studies more positive compared to university students.  

 

When the interviewees were asked how their working has affected their perceptions on 

entrepreneurship generally and as a career choice, different themes compared to studies 

emphasized. The most common effect was that the work has both created opportunities as 

well as helped recognize them, which was mentioned by three interviewees. Two of them 

described that they would prefer to work at their current job, but as an entrepreneur, which 

both mentioned seeing done by others. It was also expressed that working has strengthened 

entrepreneurial abilities and self-confidence, and overall supported positive perceptions. 

This was seen to lower the threshold to start as an entrepreneur. Working was also seen to 

develop know-how. In contrast, working also helped recognize risks related to starting a 

business, especially compared to paid employment. This was seen to increase the threshold 

to start as an entrepreneur by one interviewee, especially since they found their workplace 

as a good one, whereas the other saw the effect as neutral. Alpha in turn found that since 

they started at their current job during their studies, the impact was smaller than to that of 

studies, but similar. Epsilon found their work to not affect to their perceptions, despite it 

being at an entrepreneurial organization earlier. Although this work increased know-how, 

the interviewee did not encounter entrepreneurs of their own field.   

 

4.5.2  Perceived Feasibility 

Interviewees were asked how they thought their business would succeed if they were to 

start one, to better understand the perceived feasibility, including the perceived control, 

over starting as an entrepreneur. To most interviewees, this question could be considered 

through an idea they had mentioned to have, but others as well had some thought on what 

their business could be like. Overall, there were seen both factors that would limit the 

likelihood of success, as well as factors that would increase it. Half of the interviewees 
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considered their business would do well or ‘quite well’, and others that it would do ‘not so 

well’, or they were unsure about it, but no one necessarily thought the business would not 

survive. It turned out that the higher perceived feasibility was linked to higher perceived 

desirability, and vice-versa.  

 

The interviewees expressed limitations to the likelihood of the business’ success, that were 

also related to the threshold to start as an entrepreneur. The limitations that occurred were 

the financial risk or current financial situation, limited time due to having to stay in paid 

employment, as well as the lack of potential clientele. Beta considered the likelihood of 

success as a ‘fifty-fifty chance’ since they could not put full effort to the business. Gamma 

in turn thought that the basis for starting a successful business would need to also include 

graduating from the university, whereas Kappa found that they needed more know-how 

and business relations. The limitations however depended on the business idea, as some 

ideas were seen to require more existing, potential clientele and relations, which 

emphasized with business students.  

 

Having a business partner was seen to increase the likelihood of success by three 

interviewees, all who were business students in universities of applied sciences. A business 

partner was seen to support evaluating ideas, as well as accelerating entrepreneurial 

behaviour. It was also mentioned and apparent that the passion and interest the interviewee 

expressed towards an idea, increased the perception of the likelihood of its success. 

 

Some interviewees described in detail how they thought the business would succeed. 

Although Iota considered that the business in their field would not generally succeed very 

well, due to limited clientele, they considered is as the ideal situation alongside 

complementing their paid employment. Delta in turn elaborately described their potential 

market situation on one idea, and believed it would succeed, and mentioned that they 

would start the business in case they had financial support as well as time off from paid 

employment. However another idea was seen to require more needs assessment as well as 

existing, potential clientele, which they considered more as a risk.  



55 

 

4.5.3  Self-Skill Awareness 

Interviewees self-skill awareness considering entrepreneurial abilities was examined 

through asking them about the entrepreneurial abilities they found themselves to have, as 

well as about how their studies and work have affected them. Firstly, the interviewees were 

informed what was meant by entrepreneurial abilities, this being in this case any abilities, 

skills or other similar factors they found to be related or to support entrepreneurship or 

being an entrepreneur.  

 

The interviewees mentioned various entrepreneurial abilities they found themselves to 

have. Most cited were being self-imposed, creative or rich with ideas, hardworking and not 

being afraid of responsibility. In addition, problem-solving and organization skills were 

mentioned, whereas abilities such as flexibility, passion and resiliency and social skills 

were mentioned by only one interviewee each. Half of the interviewees also brought up 

abilities they had that they considered challenging for an entrepreneur. These included the 

lack of initiative and the lack of spontaneity, specifically over engaging in entrepreneurial 

behaviour despite uncertainty. In addition, the willingness to separate work and free time 

was seen as a challenge.  

 

Interviewees’ current studies were found to support by already existing entrepreneurial 

abilities by many interviewees. In addition, it had increased self-confidence and being self-

imposed, as well as supported the ability to handle information. To some interviewees, this 

was especially because of the entrepreneurial education included in their studies. In 

contrast, interviewees also found their studies to have decreased their initiative and 

spontaneity, which was found challenging, whereas one interviewee found their studies to 

have directly had no effect on their entrepreneurial abilities. The most significant finding 

and the most commonly cited effect was however that studies had helped interviewees 

tolerate uncertainty and being uncomfortable. The following is how Zeta described their 

studies to have affected their entrepreneurial abilities, and especially tolerating uncertainty: 

“If you have sometimes been a little uncertain, (and thought) could I or can I 

-- if you don’t know then you learn, it doesn’t matter -- we learn all the time. 

-- You don’t have to be in any way like ready.” (Zeta) 
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Interviewees’ current work in turn was found to have increased more entrepreneurial 

abilities in number compared to that of studies, but any specific ability did not emphasize 

in the same way. The effect of work was described to affect more positively to the 

interviewees’ entrepreneurial abilities. Some also thought the effect was similar to that of 

studies. The effect was also considered two-sided – whereas paid employment appeared as 

an easier option that decreased initiative, the feeling of the lack of freedom on the other 

hand increased. However, working was also found to increase initiative, in addition to it 

increasing problem-solving and organization skills, creativity, resiliency and most 

commonly, self-confidence. Working also increased abilities that were not mentioned in 

other contexts, those being courage, self-expression and overall positive mindset, as well 

as practical know-how. The matter of overall having to combine studying and working as 

such was also seen to support especially organization skills. 

 

4.5.4  Entrepreneurial Education 

All interviewees expect for Beta had had entrepreneurial education. Four main sources for 

entrepreneurial education emerged - mandatory courses in current studies, optional courses 

in current studies, entrepreneurial education from elsewhere, and entrepreneurial education 

received from family. The latter in this case meant learning about entrepreneurship through 

a family member that was an entrepreneur. The main source was mandatory 

entrepreneurial courses in the interviewees’ current studies, that was mentioned by five 

interviewees. Out of five interviewees that mentioned their studies included optional 

entrepreneurial courses, two had taken them, and two were at least not yet. Two 

interviewees had had entrepreneurial education from their family, and two interviewees 

from elsewhere, those being in their previous studies and from their work. The interviewee 

that received entrepreneurial education at work previously worked at the university’s 

entrepreneurial community and had also organized a lecture for the optional 

entrepreneurial education course, they had not themselves however taken.  

 

None of the interviewees had received external optional entrepreneurial education apart 

from their past or current studies, in addition to that from family and work. Alpha recalled 
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that during their high school studies, there was some lecture about entrepreneurship. The 

interviewees’ views on some of the entrepreneurial education they had received differed. 

For instance Gamma had apparently had entrepreneurial education at their current studies, 

but considered it as not ‘significant’ considering learning how to be an entrepreneur. Delta 

in turn found especially one optional entrepreneurial course as a very positive experience, 

since the study group was small. Alpha found that in their studies, it was specifically the 

entrepreneurial education that had positively affected their entrepreneurial abilities. 

 

Although it was not directly asked in the interviews, many of the interviewees expressed 

awareness of the importance of entrepreneurship. Especially this was expressed when the 

interviewees’ described their thoughts on entrepreneurship, which in this study is under 

perceived desirability. The main positive contributions of entrepreneurship for the public 

economy, based on the interviewees’ perceptions, was its significancy in increasing 

employment. Works productivity was also considered high with entrepreneurs. Overall, 

entrepreneurship was mostly found as positive, as was its effect on the society and the 

public economy, despite the size of the business necessarily. Overall, especially business 

students found their studies to have increased their knowledge about entrepreneurship, 

which one mentioned to have raised awareness on the importance of it.  

 

Encountering entrepreneurs was especially mentioned by some of those interviewees that 

had received the least amount of entrepreneurial education, those being Epsilon and Iota. 

Whereas Iota had gotten to know entrepreneurs of their field during their studies and found 

this to positively affect their perceptions of entrepreneurship overall and as a career choice, 

Epsilon found that the lack of encountering entrepreneurs of their own field had 

contributed negatively to their perceptions. Some interviewees, especially the business 

students from universities of applied sciences, had also encountered entrepreneurial 

networks or organizations, which they found to positively support their perceptions. This 

highlights the importance of entrepreneurial resources and networks in study contexts.  
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4.6  Hybrid Entrepreneurship 

Lastly, interviewees’ thoughts on hybrid entrepreneurship were examined. All interviewees 

brought up that maintaining paid employment while starting as an entrepreneur would 

lower the financial risk and increase financial security, as the income from employment 

would remain stable. Two interviewees also considered this as a necessity, and two that it 

was either an ‘ideal’ situation or ‘the best option’. Many interviewees also expressed that 

paid employment could help with building customer and other relations for their potential 

business as well as allow developing know-how and experience. Most interviewees overall 

considered that maintaining paid employment would lower the threshold to start as an 

entrepreneur, although paid employment as such was also seen to increase it. This was 

since it was seen as a more stable and secure option that better allowed separating work 

from free time.  

 

Most of the interviewees considered that when the business would make enough profit and 

be stable enough, they would leave their paid employment. One interviewee considered 

that they could leave their paid employment already earlier, but then would have to have 

savings and make the business more profitable within a certain timeframe. One interviewee 

in turn considered that they would maintain their employment until they had enough work 

experience. Two interviewees preferred hybrid entrepreneurship. The other considered that 

it was a way to update their know-how, whereas the other said it was a common choice in 

their field, as it would increase and stabilize both work hours and salary, as well as make 

the work more pleasant personally. Some interviewees also considered that through 

maintaining paid employment, they could build potential client base and gain contacts, as 

well as develop know-how and experience, but for many of them, the intention was most 

likely to still leave paid employment at some point.  

 

Hybrid entrepreneurship raised concerns mainly about the limited amount of time. Half of 

the interviewees considered that the business would then be developed at their free time, 

which they saw as a short-term solution, or then as a barrier to start. Other common 

concern was whether an employer would be willing to employ or accept reduced weekly 
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work hours, to develop one’s own business, and if being an entrepreneur would lower 

one’s social security compared to just being an employee. It was also considered that 

hybrid entrepreneurship was a ‘lifestyle’ that did not suit everyone, and that it would more 

likely lower the threshold to start as an entrepreneur if the business did not need much 

physical resources, but rather sold know-how.  
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5  DISCUSSION AND CONCLUSIONS 

The aim of this study was to understand how working during higher education studies 

affects entrepreneurial intentions of students. Studying several different factors and 

viewpoints was seen to support the goal of understanding specifically entrepreneurial 

intention from a novel perspective, and further this was supported by the choice of 

qualitative research method. Entrepreneurial intention is studied through factors that 

include perceived desirability and feasibility from more traditional entrepreneurial 

intention models, and self-skill awareness and entrepreneurial education from previous 

entrepreneurial intention models especially in the higher education context. Especially this 

study contributes to the understanding by including working as a central contextual factor. 

To understand the process related to working more thoroughly, this study has examined 

motivations for working during higher education studies. As a relevant phenomenon, this 

study also analyzed hybrid entrepreneurship’s potential in encouraging entrepreneurial 

intention and behaviour. Furthermore, regarding the latest government proposal for 

amending the Student Allowance Act (Proposal 156/2022), it was studied how the income 

limit for student’s own income affects the decision-making process related to working 

during higher education studies, as it is highly linked to the topic. The effects working has 

especially on student outcomes are discussed in this context.  

 

In this chapter of the thesis, the research’s findings are summarized according to the 

research question set and linked to previous academic literature. Theoretical contributions 

are discussed next, after which practical implications of this study are presented. The study 

concludes with the limitations of the study and possible future research directions. 

 

5.1  Summary 

Firstly in this chapter, a summarized answer to the main research question is presented 

based on the findings and reflected by previous academic literature. The question regarding 

how the income limit for student’s own income affects the decision-making process related 
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to working during higher education studies, and the effects working has on student 

outcomes, is covered next. This is since covering this topic as a whole separately, and then 

from the viewpoint of the main research question, was seen to best contribute to the readers 

understanding of the findings of this study.  

 

How working during higher education studies affects entrepreneurial intentions of 

students? 

The empirical findings of this study show that working during higher education studies can 

be expected to positively affect entrepreneurial intention and thus presents potential 

towards firm creation. This is since a combination of studying and working supports most 

factors previously linked to entrepreneurial intention, but also in other means results in 

effects and findings that correspond positively also to entrepreneurial behaviour and 

possibly engaging in it faster. Working was found to both create opportunities and result in 

increased opportunity recognition, especially if the work related to the field of study. 

According to previous academic literature by Campbell et al. (2013, 82), this may trigger 

employee entrepreneurship, and perception of opportunities is found to be fundamental for 

entrepreneurship (Dollinger 2008, 9; Tomy & Pardede 2020, 1441). 

 

Attitudes towards entrepreneurship were mostly positive in the empirical findings. 

Working during higher education studies positively affected perceived desirability, and the 

effect was stronger compared to that of just studies, as working further strengthened 

entrepreneurial abilities, self-confidence and know-how. Perceived feasibility divided 

opinions, most likely due to a high level of realism, that presented as detailed evaluation of 

a potential business and one’s own abilities and resources. Especially current studies, but 

also work, were found contributing to risk awareness, which however may not affect 

entrepreneurial intention (Raffiee & Feng 2014, 955), but rather increase realism regarding 

entrepreneurial behaviour. Guerrero et al. (2008, 41) and Liñán (2004, 5-7) in fact argue 

that increased realism can be seen to facilitate a more successful potential business. The 

findings show that the matter was not solely about whether the outcome would be positive 

(Autio et al. 2001, 146), or whether one could carry out the behaviour (Guerrero et al. 

2008, 41; Liñán 2004, 4-7), but rather many wished to also maximize the effort put into the 
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potential behaviour, this being starting a business, as well as the profitability of it. The 

matter was also often considered even through market analysis, which suggests increasing 

knowledge to contribute to raising the realism related to perceived feasibility.  

 

Potential business ideas were analyzed according to own entrepreneurial abilities, which 

working affected positively. Tomy and Pardede (2020, 1441) argue that the ability to do so 

is an important aim of entrepreneurial education, as it may increase entrepreneurial 

intention. Whereas studies increased the ability to tolerate uncertainty and being 

uncomfortable, working built self-confidence and courage, but also developed conflictive 

abilities, especially initiative, that studying in turn reduced. Previous literature suggests 

that encouraging precisely these abilities is central in supporting entrepreneurial intention 

and behaviour as well as entrepreneurship (Dollinger 2008, 9; Elmuti et al. 2012, 84; Pruett 

et al. 2009, 591), which implies that working during higher education studies might be able 

to simultaneously affect different important entrepreneurial abilities. Tomy and Pardede 

(2020, 1427-1429) also found the ability to perform entrepreneurial tasks important, and in 

fact many of the entrepreneurial abilities found were entrepreneurial skills, that may 

positively impact a business’ success (Dollinger 2008, 14). Overall, many expressed 

similar factors that have been linked to entrepreneurial intention before by Remeikiene et 

al. (2013, 300) and Turker and Selcuk (2009, 143), such as being self-imposed, creative or 

rich with ideas, hardworking and not afraid of responsibility, but on general the abilities 

expressed were less goal oriented. This raises a question of purely a cultural contextual 

difference, which according to Turker and Selcuk (2009, 143) must be taken into account. 

In line with findings of De Clercq et al. (2013, 26) and Thorgren et al. (2014, 14-15), 

passion was an important factor for previous and potential entrepreneurial behaviour. 

 

The empirical findings identified four main sources of entrepreneurial education, these 

being mandatory and optional courses in current studies, and education from family or 

from elsewhere, this being from previous studies or work. The findings show differences in 

the perceptions and viewpoints regarding entrepreneurial education received, which 

supports the view of Souitaris et al. (2007, 26) about education’s personal and emotional 

dimension. Participation in it also increased perceptions of its significance, as Kuehn 
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(2008, 96-97) has found. Liñán (2004, 18) suggests participation to entrepreneurial 

education is linked to higher levels of perceived desirability and feasibility, and 

entrepreneurial knowledge, which the findings mostly support. In contrast, some of those 

that had participated the least in entrepreneurial education expressed some of the lowest 

levels on especially perceived desirability, but not on entrepreneurial knowledge. They 

were also rather risk-averse and had considered starting a business less than average. 

 

Klapper and Leger-Jarniou (2006, 108) have found that increasing knowledge about 

entrepreneurship can raise concerns about starting a business, which the findings 

supported. Those with lowest entrepreneurial knowledge perceived entrepreneurship as 

being encouraged the most, whereas those with highest entrepreneurial knowledge were 

more aware of the risks, found it less encouraged, and expressed most factors increasing 

their threshold to start as an entrepreneur. However, this did not seem to have a significant 

connection to entrepreneurial intention. Especially encountering entrepreneurs of one’s 

own field was found a significant part of entrepreneurial education, and having this chance 

was found to positively affect perceptions about entrepreneurship, whereas the lack of it 

contributed to the perceptions negatively. According to Davidsson (1995, 23) and Kuehn 

(2008, 96-97), the chance to encounter entrepreneurs is linked to entrepreneurial intention. 

Awareness on the importance of entrepreneurship was expressed, and increasing 

employment was seen as one of the main positive contributions for the Finnish public 

economy and society. Klapper and Leger-Jarniou (2006, 108-109) see this as a sign that 

government initiatives on bringing business creation closer to students has succeeded. 

Overall, the findings highlight the importance of entrepreneurial resources and networks 

and the availability of these support services also in study contexts, which is in line with 

findings of Tomy and Pardede (2020, 1441). 

 

According to the empirical findings, motivations towards working during higher education 

studies could be divided into four main themes – financial, working life -related, study-

related and other motivations. Financial-wise, students work to earn income and to avoid 

student loan, but also to add to the student financial aid, as also Avdic and Gartell (2015, 

27) have found. Hovdhaugen (2013, 634-635) argues students wish to increase their 
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standard of living by working, which is supported by the findings, but also that working is 

a matter of choice. Due to financial reasons, but also due to pressure to be employed, it was 

however not straight-forward whether working was perceived as a choice or a necessity. 

Petrova (2012, 473-474) argues that especially financial constraints related to 

entrepreneurship may purposefully be reduced by paid employment, but this was not found 

to be a motivation regarding working during studies. Gaining work experience and 

supporting future employability, among other positive expectations towards career 

development and gaining contacts, were central motivations towards working. This is 

mostly in line with findings of Hovdhaugen (2013, 635), but the significance of them 

emphasized as Sivarajah and Achchuthan (2013, 181) suggest. The findings do not support 

the views of Hodgson and Spours (2001, 14) or Vanhanen-Nuutinen et al. (2018, 25), that 

less demanding work would motivate to study, but as the latter note that too challenging 

work would distract from studies, this was partly true, especially with those working in 

their field of study with the most hours. The highly competitive nature in the field of 

business as well as the need to develop networks and gain experience were expressed, 

which is in line with the findings of Lessky and Unger (2022, 13). The working-life related 

expectations were also perceived important regarding engaging in entrepreneurial 

behaviour faster after studies. 

 

Working presented both facilitative and conflictive effects towards potential firm creation. 

Common themes as to why a business was not started, despite possibly having considered 

it, were the lack of a business idea, the lack of know-how or experience, and unfinished 

studies. Perceptions about entrepreneurship as hard and insecure and the lack of courage 

due to limited know-how and experience were significant factors related to the threshold to 

start as an entrepreneur. Especially the financial risk related to entrepreneurship or limited 

financial resources were widely found to increase the threshold, but so were the benefits of 

paid employment, such as the perceived financial stability and better social security, as 

Solesvik (2017, 34) has also noted. Perceived feasibility, and the likelihood of a potential 

business’ success, in turn were limited as well by the financial risk, but also by limited 

time and the lack of potential clientele, in addition to factors already mentioned. The 

findings support the view that higher education students feel credit constrained or have 

financial constraints (Petrova 2012, 473-474) and that they experience role conflicts 
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(Thorgren et al. 2014, 15), both challenges found relevant with hybrid entrepreneurs. An 

important finding is that working positively contributed to nearly all these factors, expect 

for the lack of time and role conflict. Studying further had a similar impact.  

 

All the current entrepreneurs in the sample were hybrid entrepreneurs, which supports 

Folta et al.’s (2010, 254) view on its commonness. Maintaining paid employment was 

often seen necessary or ideal regarding starting as an entrepreneur in the near future, but a 

common thought was to resign when the business generated enough profit, often due to the 

lack of time as well. These findings suggest that hybrid entrepreneurship can indeed often 

be seen as an intentional decision related to entrepreneurial behaviour, as Garrett et al. 

(2017, 355) suggest. The findings also especially indicate that entrepreneurial spawning is 

considered potential, as Garrett et al. (2017, 355) suggest, partly as it could also help with 

managing significant role conflicts as also argued by Thorgren et al. (2014, 15). Working 

already during studies positively impacted most factors that formed the threshold to start as 

an entrepreneur or that postponed the decision, and in this sense shows potential towards 

engaging in entrepreneurial education faster. Hybrid entrepreneurship was seen to mainly 

lower the threshold to start a business in case the business did not need much resources, 

which is in line with Solesvik’s (2017, 34) view that hybrid entrepreneurship may be more 

appealing in knowledge-intensive industries.  

 

Specific factors that would encourage starting as an entrepreneur emerged. These include 

financial factors, such as start-up grants and tax benefits, although the process of acquiring 

them was found bureaucratic and complex. Light entrepreneurship services showed 

potential towards entrepreneurial behaviour, and a business partner was seen to accelerate 

it. Many means to encourage entrepreneurship however seemed ineffective or distant 

despite their potential towards developing entrepreneurial intention, including 

entrepreneurial organizations. In line with Remeikiene et al. (2013, 303), findings show 

that people wish to have re-assurance for their decisions by the possibility to discuss and 

evaluate ideas. Externally, especially social media and media overall were found 

contributing positively to the atmosphere and culture regarding entrepreneurship, which is 

in line with findings of Pruett et al. (2009, 572), although they were also seen as shallow 
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and politically dependent. Family and friends were mostly found encouraging, which 

previous literature has found to affect entrepreneurial intention more differently than some 

contextual factors (Turker & Selcuk 2009, 143; De Clercq et al. 2013, 2; Pruett et al. 2009, 

590). The society, university as an institution and mutual entrepreneurs were found as 

discouraging, the latter since it increased concerns related to entrepreneurship, which raises 

concerns of the contextual factors effect on entrepreneurial intention in Finland.  

 

A significant finding was that whereas all the students in universities of applied sciences 

found starting as an entrepreneur being encouraged from some sources, none of the 

university students did. The fact that working life was not seen present in academic 

education increased pressure to be employed, but also kept entrepreneurship as a distant 

option, especially if there was no pre-existing interest towards it. Studies by Vanhanen-

Nuutinen et al. (2018) and Boud (2006) have focused on workplace learning and means to 

promote learning outside of education and found this potential unutilized. In line with this, 

empirical findings show that working and studying are separate and as such only slightly 

support each other, if at all. This was despite work and studies often being within the same 

field of business.  

 

To conclude, figure 6 below illustrates the threshold and encouragement related to 

entrepreneurship between studying, working and ultimately entrepreneurship based on the 

findings. Although specific factors can be present in the process more widely, the figure 

presents their most prevalent position in the entrepreneurial intention process. It 

emphasizes the importance of for instance adequate entrepreneurial education, and shows 

that working can help lower threshold related to entrepreneurship and thus positively affect 

entrepreneurial intentions of students by some means already during studies. It must 

however be noted that the figure does not present for instance how initiative or courage can 

develop during studying and working, but shows their role in the process. Ultimately, it is 

essential to recognize the emotional and personal dimension entrepreneurial intention has. 
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Figure 6. The process of building entrepreneurial intentions of higher education students in paid 

employment 

 

 

How the income limit for student’s own income affects the decision-making process 

related to working during higher education studies? 

The empirical findings show that students commonly plan their yearly work hours 

according to the income limit for student’s own income set, often resulting in not working 

as much especially during school holidays despite willingness to do so. Raising the income 

limit thus is expected to increase students’ work hours, mostly during holidays, but it can 

also allow increasing salary. The findings indicate that there is a rather common consensus 

that financially, the optimum amount of work was that which did not result in exceeding 

the income limit set. In addition, the limited amount of time, but more significantly the 

working life -related benefits affect to the decision of how much one works.  

 

The facilitative effects of working could be achieved with lower weekly work hours, but 

working was also seen likely to prolong studies. The finding that working negatively 

contributes to student outcomes by especially prolonging studies is also suggested in 

previous academic literature (Aho et al. 2012, 10; Creed et al. 2014, 49; Stinebrickner & 
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Stinebrickner 2003, 474). Although a risk of prioritizing work over studies emerged, the 

main reason for prolonged studies was the lack of time. In contrast and in line with Nonis 

and Hudson (2006, 151), working was not found to affect academic performance or study 

results, although it was expressed that resources for studying could be reduced without 

adequate time management. In this sense, Carney et al.’s (2005, 315) suggestion of 

advising students on time management rather than restricting work hours can be seen 

supported by the findings. Limited resources, this mainly being time, and working in 

general however resulted in more efficient studying and increased responsibility and 

leadership especially in group work. High work hours both reduced free-time and 

increased stress, and thus had negative effects on students personally, but these concerns 

were not brought up when the work hours were lower. Moderate work hours are in 

previous literature not found to interfere with studies, but even part-time work may affect 

students’ health which further can affect academic performance (Carney et al. 2005, 317; 

Hovdhaugen 2013, 632). Based on the empirical findings, it seems that currently, work 

hours that do not exceed the income limit set do not evoke these experiences, but work 

hours that do exceed the limit do.  

 

Figure 7 below illustrates the effects of the income limit for student’s own income based 

on the weekly work hours. The figure mainly reflects the situation and limit as in the 

second last government proposal for amending the Student Allowance Act (Proposal 

214/2021), as the interviews were conducted after 2022, and the current raise is for year 

2023 onward. In this study, weekly work hours corresponded with higher salary, so this 

type of figure presents the findings. From the figure, there is an amount of work that is 

perceived financially challenging, marked with the income limit, as similarly to salary 

increasing, student financial aid decreases. 
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Figure 7. The effects of the income limit for student's own income 

 

Higher levels of work also resulted in developing some entrepreneurial skills. Otherwise 

the amount of work hours did not affect to the facilitative or conflictive effects of working 

on student outcomes. In addition, entrepreneurial knowledge and abilities but also know-

how and experience from work and studies can be developed and thus positive effects 

reached despite the amount of work hours, but also the employee-benefits and risks related 

to entrepreneurship are perceived similarly. Overall, the findings raise concern that some 

students may find that it is not profitable to accept work from one’s own field of business, 

although after graduation this is already expected (Aho et al. 2012, 10). The findings show 

that the topic overall raises strong opinions, and a concern is that the limit does not take 

into account proceeding in studies no longer after the income exceeds the limit set.  

 

In the light of the main research question, how working during higher education studies 

affects entrepreneurial intentions of students, the income limit for student’s own income 

presents some considerations. Based on the findings of this research, this is a two-sided 

matter, and the facilitative and conflictive effects change based on where the limit is set. 

Purely facilitative effects cannot be expected from either a low or high income limit. The 

findings imply that increasing the income limit does not likely yet contribute negatively to 

student outcomes, but it has certain facilitative effects on entrepreneurial intention and 

behaviour. Firstly, it can better allow building certain entrepreneurial skills, which may 

positively impact a business’ success (Dollinger 2008, 14). Secondly, it can better allow 

working in jobs responding to the field of study, which better supports opportunity 

recognition, but also developing know-how and potential networks. For instance 
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opportunities especially significantly relate to entrepreneurship (Dollinger 2008, 9; Tomy 

& Pardede 2020, 1441). Thirdly, it can better allow building financial resources and 

reducing financial constraints (Petrova 2020, 473-474), that may allow more flexible and 

earlier entrepreneurial behaviour and firm creation. To conclude, acknowledging the 

conflictive effects requires further studies from appropriate viewpoints, especially 

considering student outcomes and student health. Although from an entrepreneurial 

viewpoint raising the income limit further can be seen to raise certain potential, it cannot 

be recommended without wider analysis on the matter. 

 

5.2  Theoretical Contributions 

This research has created theoretical contributions by extending understanding of 

entrepreneurial intention from a novel perspective, this being in the context of working 

during higher education studies. It cannot be known whether or how exactly 

entrepreneurial intention leads to entrepreneurial behaviour (Turker & Selcuk 2009, 153). 

Some factors have however been found to contribute to entrepreneurial intention in 

previous studies, these being for instance perceived desirability, that includes attitudes and 

subjective norms, and perceived feasibility (Ajzen 1991; Liñán 2004; Shapero & Sokol 

1982). Within a higher education context, entrepreneurial education and self-skill 

awareness have been noted important towards supporting entrepreneurial intention 

(Remeikiene et al. 2013; Souitaris et al. 2007; Tomy & Pardede 2020). How working 

during higher education studies affects entrepreneurial intention was thus similarly studied 

by analyzing its impact on these factors. Although the specific findings were novel, they 

were in line with previous literature, as they contributed to entrepreneurial factors 

accordingly.  

 

The findings of this study indicate that working during studies can increase realism of 

perceived desirability and perceived feasibility, which may promote both entrepreneurial 

intention as well as the likelihood of starting a successful business (Guerrero et al. 2008, 

41; Liñán 2004, 5-7). This was through both working and studying increasing 

entrepreneurial knowledge. They both also developed different entrepreneurial abilities, 
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and thus precisely working and studying simultaneously were able to positively affect 

abilities noted most crucial in previous literature (Elmuti et al. 2012, 84; Dollinger 2008, 9; 

Pruett et al. 2009, 591), whereas studying alone might have negatively impacted 

conflictive abilities. A significant finding was that working was found to increase 

opportunities and recognition of them, especially if the work related to the field of study, 

which implies that exactly the combination of working and studying further contributes to 

opportunity recognition. This was found to increase both perceived desirability and 

perceived feasibility. According to previous literature, this may trigger employee 

entrepreneurship but also be linked to entrepreneurial spawning, that is previously found 

more likely with older employees than presented in the sample of this research (Campbell 

et al. 2012, 82; Garrett et al. 2017, 371). The findings indicate that working during higher 

education studies may present potential towards engaging in entrepreneurial behaviour 

faster after graduation, as it as well reduced most of the factors that either formed the 

threshold to start as an entrepreneur or postponed the decision.  

 

Studying, and especially entrepreneurial education received, positively promoted attitudes, 

but also entrepreneurial skills. Participation in entrepreneurship education and especially 

encountering entrepreneurs was linked to higher perceived desirability and feasibility. 

These findings are in line with previous literature (Davidsson 1995, 23; Liñán 2004, 18; 

Kuehn 2008, 96-97; Souitaris 2007, 1). The findings widened previous understanding by 

adding that especially encountering entrepreneurs of the same field of business as to what 

one studies is crucial. Another significant finding is that the lack of entrepreneurial 

education as such does not necessarily result in lower entrepreneurial knowledge.  

 

The empirical findings indicate that hybrid entrepreneurship shares similarities to working 

during higher education studies, and show that it is common to engage in paid employment 

and entrepreneurship simultaneously, as argued in recent literature (Folta et al. 2010, 254). 

The similarities include the consideration of role conflicts and limited resources, timewise 

and financially, but also the financial risk, as in line with Petrova’s (2012, 474) and 

Thorgren et al.’s (2014, 15) studies. Both were also seen to share similar facilitative factors 

regarding entrepreneurial behaviour, as working during higher education studies was found 
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to for instance develop know-how, help gain contacts and lower especially the financial 

risk related to entrepreneurship.  

 

This research was able to provide further understanding and theoretical contribution also 

on other specific topics and questions, such as on the motivations to work during higher 

education studies. Table 3 below shows the findings of this study about the motivations to 

work during higher education studies, presented under themes that emerged in the data 

collected. The table also shows the related academic literature, or if the finding was new.  

 

 

Table 3. Motivations to work during higher education studies and related academic literature 

 

The empirical findings indicate that financial reasons are central motivations for working, 

as also found in previous literature (Avdic & Gartell 2015; Darolia 2013; Nonis & Hudson 

2013), but also that in Finland, financial motivations are other than related to covering for 

instance tuition fees (Hovdhaugen 2013, 634). Motivations related to working life were in 

line with previous literature (Hovdhaugen 2013), but the findings show their significancy 

(Sivarajah & Achchuthan 2013, 181), as they are as common as financial motivations. 

Partly this can be since students can feel pressure towards being employed already during 
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studies. As expected, this research was able to identify also other and new motivations, as 

well as wider understanding of previous findings.  

 

Both negative effects on academic performance and prolonged studies are some of the 

main concerns addressed in previous academic literature (Aho et al. 2012, 10; Creed et al. 

2014, 49; Stinebrickner & Stinebrickner 2003, 474). The findings of this research show 

that in fact negative effects on student outcomes are some of the main challenges working 

during higher education causes, but that academic performance is not directly perceived to 

be affected by working, as also Nonis and Hudson (2006, 151) argue. The findings do 

show that studying and working simultaneously is perceived stressful, which according to 

Carney et al. (2005, 317) may impact academic performance, but this was mainly found 

with those working the most hours, which supports Hovdhaugen’s (2013, 632) view that 

student outcomes are not affected if work hours are moderate. Prolonged studies are in turn 

common and are mainly caused by a time conflict. Creed et al. (2014, 49) have argued that 

work-based demands may affect student engagement, and the findings also indicate that 

work may be prioritized over studies, especially with higher work hours, although overall 

working did not significantly affect attitudes towards studies in a harmful way.  

 

This research was also able to provide understanding on the relationship of working and 

studying simultaneously, as found needed in terms of evaluating its positive effects and 

potential (Aho et al. 2012, 11; Vanhanen-Nuutinen et al. 2018, 9). It was common to work 

and study within the same field of business, but they were mostly seen as separate from 

each other. Especially in academic education, working life was not present. Although Boud 

(2006) and Vanhanen-Nuutinen et al. (2018) have studied workplace learning, based on the 

findings of this research, there remains un-used potential still in entrepreneurial education 

as well as entrepreneurial organizations, that should likely be developed first as they can 

significantly affect entrepreneurial intentions of students. This is also since they were more 

directly perceived to keep entrepreneurship as a distant option as well as hinder 

entrepreneurial behaviour. 
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Various factors that were found either to create threshold towards starting as an 

entrepreneur, or in turn encourage it, emerged. Especially financial factors, such as the risk 

and limited resources, emphasized, but nearly all the factors contributing to the threshold 

could be impacted positively by working in paid employment. Especially a closer look at 

for instance perceived desirability and perceived feasibility raised concerns on specific 

issues, such as the lack of a business idea or potential business networks, which in turn 

could be positively impacted by also entrepreneurial education and organizations. In line 

with the study of Solesvik (2017, 34), employee-benefits increase the threshold to start as 

an entrepreneur. The findings indicate that hybrid entrepreneurship however was seen to 

reduce financial constraints and so lower the threshold to start, especially with knowledge-

intensive industries as also Solesvik (2017, 34) has found, but also light entrepreneurship 

showed potential towards entrepreneurial behaviour. This study suggests entrepreneurial 

spawning shows potential more widely than presented in previous literature (Garrett et al. 

2017, 355), but also that managing role conflicts is an important theme which’s 

significance may increase with those already employed during their studies (Thorgren et al. 

2014, 15).  

 

5.3  Practical Implications 

Understanding the relationship of working and studying from an entrepreneurial viewpoint 

is relevant and of interest for policymaking and considering the public economy, as 

encouraging especially young people to start as entrepreneurs is in the centre of economic 

development and employment, as well as a central aim of current policies and strategies of 

Finland (Iakovleva et al. 2011, Lappi 2022, 6; 365; Turker & Selcuk 2009, 142). This 

research suggests working and studying are separate, especially in the academic context. 

Although this may be justifiable from academic education’s perspective, it is connected to 

the decision to work during higher education studies, as otherwise pressure to be employed 

at the point of graduation is perceived higher and overall more necessary, which needs to 

be acknowledged.  
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Students can be encouraged towards entrepreneurial behaviour by offering entrepreneurial 

education, preferably partly as mandatory courses during studies. Based on the findings of 

this research, there are certain matters entrepreneurial education should cover to develop 

entrepreneurial intention. Firstly, entrepreneurial education should advice students to 

identify their own entrepreneurial skills, but also increase entrepreneurial knowledge, as 

these can contribute to the realism related to the matter, which in turn may result in more 

successful firm creation (Guerrero et al. 2008, 41; Liñán 2004, 5-6, 25; Tomy & Pardede 

2020, 1441). Secondly, students need to be able to discuss and evaluate their ideas 

(Remeikiene et al. 2013, 303), preferably in a context that provides practical ways to turn 

the intention into behaviour. These may include guiding towards start-up grants and 

entrepreneurial organizations. In addition, entrepreneurial education should encourage 

making decisions under uncertainty to some extent (Elmuti et al. 2012, 84). Thirdly, 

students need to encounter entrepreneurs of their own field of business (Davidsson 1995, 

23; Kuehn 2008, 96-97).  

 

From an entrepreneurial perspective, working during higher education studies presents 

certain benefits. Working lowers the threshold to start as an entrepreneur, as students may 

develop their know-how and networks during studies, especially when work is related to 

studies, which is significant also as it increases opportunities and opportunity recognition. 

Although working lowers financial constraints (Petrova 2012, 473-474), in practice 

employment during studies does not result in financial resources that are found to allow 

starting a business without maintaining paid employment. Overall, this research highlights 

the need to recognize not only hybrid entrepreneurship, but also light entrepreneurship and 

entrepreneurial spawning as forms to engage also students in entrepreneurial behaviour 

with a lower threshold. 

 

These findings present certain implications in regards of the income limit for student’s own 

income, that is related to the government proposal for amending the Student Allowance 

Act (Proposal 156/2022). Limiting work hours as such does not affect to most benefits 

gained from working, but it can have conflictive effects on entrepreneurial intention and 

behaviour. A higher income limit could better support working in jobs responding to the 
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studies, but in addition allow building entrepreneurial skills and resources. This is however 

at the expense of prolonging studies, but also increased work hours evoke especially 

feelings of stress, and it must be acknowledged that the income limit often guides students’ 

decision-making related to working. A concern is that after the income exceeds the limit 

set, proceeding in studies is not evaluated accordingly from a student perspective. In 

addition, as students may not receive student financial aid at the end of their studies near 

graduating, they are no more affected by the income limit. The topic is not purely 

economic, although it is the viewpoint of this study, but also requires evaluating societal 

and political factors.  

 

This research also increases understanding about how young higher education students in 

paid employment perceive current business environment and entrepreneurship in Finland. 

Students are affected by foreign trends and encounter different viewpoints and trends, 

especially on social media, which is in line with findings of Pruett et al. (2009, 572). For 

instance social media influencers represent a new type of entrepreneur for youth. 

Especially study circles set an example of working culture and often create pressure to be 

employed. Overall, entrepreneurship’s importance for the public economy is recognized, 

but as a career choice, it raises concerns. The findings of this study however show that 

students are open to different forms of entrepreneurship, and may not expect to work at the 

same job for their whole careers, but rather choices are made based on the life-situation 

and personal preferences changing accordingly. This makes supporting entrepreneurial 

intention important, as then it could overall be considered as a potential option that can be 

evaluated realistically.  

 

5.4  Limitations and Future Research Directions 

This research contributes to expanding understanding on topics that are increasingly 

relevant, but studied very limitedly. Especially in Finland, as a whole understanding how 

working during higher education studies affects entrepreneurial intentions of students is a 

novel viewpoint. This research is limited to Finland, which was seen necessary as there are 

regulations as well as for instance political, cultural and economic factors specific to the 
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country that may be expected to affect the findings of this study. This also reflects to the 

choice of literature used in this study, and specific carefulness is used to only refer to 

studies that are not too context- or country-dependent and that primarily are from the field 

of business and management. The sample in turn consists of young Finnish people. Overall 

for these reasons, the findings of this research cannot be applied directly to concern other 

countries or contexts, which also presents limitations to the generalizability of this study. 

 

The topic itself presents some limitations, as entrepreneurial intention and whether it will 

lead to entrepreneurial behaviour cannot be studied with certainty (Turker & Selcuk 2009, 

153). The topic is complex, as studying entrepreneurial intention requires not only studying 

several factors, but also understanding contextual differences and settings (Sanchez-

Gelabert et al. 2017, 233). In addition, the significancy of certain factors can be expected 

to change personally, but also likely according to other contextual changes, and thus 

entrepreneurial intention is not stable across time.  

 

As previous understanding of this topic was and remains limited, qualitative research 

approach was seen best to contribute to expanding understanding. Overall, nearly all the 

phenomena discussed in this study could be studied with both qualitative and quantitative 

research methods, and it is in fact needed as current understanding remains very limited. 

The topic of this study is also not solely economic, but can be studied from other 

viewpoints and in other fields of science.  

 

To better understand the process of entrepreneurial intention and behaviour, similar 

research could be conducted by repeating it later on, such as after the interviewees have 

possibly graduated. To specifically understand the effect working has on entrepreneurial 

intention, comparative studies with samples that consisted of those who were employed 

during their studies, and those who were not, could be conducted. The same could be done 

from the viewpoint of student outcomes as well. In addition, it could be studied whether 

these samples show differences for instance in the timeframe in which entrepreneurial 

behaviour happens, or if the businesses show an increased rate of success, as the findings 

of this study imply these differences possible. Overall, future research regarding 
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entrepreneurial intention should incorporate and evaluate working as a contextual factor to 

better understand the phenomenon, that is relevant but only lightly understood, and thus 

most likely also shows un-understood potential.  
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APPENDICES 

Appendix 1. Interview Structure in English 

 

Combining paid employment and higher education studies 

1. What is your age? 

2. What are you studying and for how many years have you studied? 

3. Do your studies include studies related to entrepreneurship? Have you had 

entrepreneurial education elsewhere? 

4. What kind of work do you do and how well is your current work related to your 

studies?  

5. Why do you work during your studies? 

6. How do you find working to affect your performance in your studies? 

7. How do you find working and studying to support each other? 

8. How has the income limit for student’s own income affected you and your plans? 

- How do they affect your decision to apply, accept or plan your work? 

- What kind of effect do you find raising the income limit to have on you and your 

plans? 

 

Entrepreneurship and entrepreneurial intention 

9. Are you currently or have you before been an entrepreneur? 

- If yes, what factors affected your decision to start as an entrepreneur? 

10. Have you thought about starting as an entrepreneur OR starting a new / another 

business? 

- If you have, but have not started, what is the reason for this? 

11. What kind of factors would encourage you to start as an entrepreneur?  

12. Do you find starting as or being an entrepreneur being encouraged? By whom? 

13. How do you perceive entrepreneurship overall? How about as a career choice? 

- How do you find your work and studies to have affected your perceptions? 

14. What entrepreneurial abilities do you find yourself to have? 
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- How do you find your work and studies to have affected your entrepreneurial 

abilities? 

15. How do you think your business would succeed if you were to start one?  

16. What are your thoughts on starting as and being an entrepreneur while maintaining 

paid employment? 

- If you are an entrepreneur, what are your thoughts on maintaining paid 

employment while being an entrepreneur in the future? 
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Appendix 2. Interview Structure in Finnish 

 

Palkkatyön ja korkeakouluopintojen yhdistäminen 

1. Minkä ikäinen olet? 

2. Mitä opiskelet ja monennettako vuotta? 

3. Sisältävätkö opintosi yrittäjyyteen liittyviä opintoja? Oletko saanut yrittäjyyskoulutusta 

muualla? 

4. Millaista työtä teet ja miten hyvin nykyinen työsi liittyy opintoihisi? 

5. Miksi työskentelet opintojesi ohella? 

6. Miten koet työnteon vaikuttavan opinnoissasi suoriutumiseen? 

7. Miten koet työnteon ja opiskelun tukevan toisiaan? 

8. Miten opintorahan tulorajat ovat vaikuttaneet sinuun ja suunnitelmiisi? 

- Miten ne vaikuttavat halukkuuteesi hakea, ottaa vastaan tai suunnitella työtä? 

- Miten uskot tulorajojen nostamisen vaikuttavan sinuun ja suunnitelmiisi? 

 

Yrittäjyys ja yrittäjyysaikeet 

9. Oletko tällä hetkellä tai oletko aiemmin ollut yrittäjä? 

- Jos kyllä, mitkä tekijät vaikuttivat päätökseesi aloittaa yrittäjänä? 

10. Oletko ajatellut aloittavasi yrittäjänä TAI aloittavasi uutta / toista yritystä? 

- Jos kyllä, mutta et olet aloittanut, mikä tähän on syynä? 

11. Millaiset tekijät kannustaisivat sinua aloittamaan yrittäjänä? 

12. Koetko, että yrittäjänä aloittamiseen kannustetaan? Kenen / miltä taholta? 

13. Mitä ajattelet yrittäjyydestä yleisesti? Entä yrittäjyydestä uravalintana? 

- Miten koet työsi ja opintojesi vaikuttaneen ajatteluusi? 

14. Millaisia yrittäjäominaisuuksia koet itselläsi olevan? 

- Miten koet työsi ja opintojesi vaikuttaneen yrittäjäominaisuuksiisi? 

15. Miten uskoisit yrityksesi menestyvän, jos perustaisit sellaisen? 

16. Mitä ajattelet yrittäjänä aloittamisesta tai toimimisesta palkkatyön ohella? 

- Jos olet yrittäjä, mitä ajattelet palkkatyön jatkamisesta yrittäjyyden ohella 

tulevaisuudessa? 



 

 


