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Entrepreneurship societies, albeit belonging to an emerging field of entrepreneurship, 

rather remains an unexplored but highly interesting phenomenon. Among thousands 

of entrepreneurial clubs and societies supported by higher education institutions 

worldwide, the country coverage of this thesis research is Finland. Out of 13 

universities in Finland, this thesis brings empirical evidence from 10 entrepreneurship 

societies, aiming at providing answers to the three research questions: 1) How are 

entrepreneurship societies within Finnish universities built?; 2) How should 

entrepreneurship societies be developed to ensure sustainability?; and 3) How do 

entrepreneurship societies stimulate their community members to create community 

value (initial engagement in ESs value) and sustain towards a final value (grown value 

after being an ES member) to ensure system cohesiveness and stability?. To answer 

the research questions, a qualitative and inductive methodology, followed by 

empirical data from multiple case studies has been undertaken, from primary (survey 

and semi-structured interviews) and secondary data collection sources. Qualitative 

data analysis Software NVivo was utilized to sort and organize the data while thematic 

analysis has been used for the data analysis. This research’s findings portray 

entrepreneurship societies as serving and exampling organizations for prosperous 

initiatives that are brought up and led by students, for aspiring young entrepreneurs 

around the world.
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1  Introduction 

The empowerment of youth has been recognized and acknowledged as important in all 

corners of the world (Ogamba, 2018). With the rapid changes in the world come rapid 

challenges to address; youth however play a crucial role into bringing solutions to today’s 

world challenges and literature recognizes it that they do so through entrepreneurial skills 

and education. Youth engagement in entrepreneurial activities opts to create entrepreneurial, 

sustainable communities (Melinkova et al., 2017). The Global Entrepreneurship Monitor in 

the United States presents increase in entrepreneurial activities among the youth, who are 

keen to bring innovative and novel ideas, and openness to opportunities to learn and take 

risks for (2022). Worldwide, the GEM has reported that young adults are more likely to be 

starting their own businesses than older adults in at least 35 economies, out of 40 total (2023).  

Accordingly, studies on entrepreneurial education support the thought that higher education 

institutions play a significant role in shaping and enhancing the entrepreneurial skills, 

behaviours, and capabilities of youngers into acting towards a developmental and endurable 

socio-economic environment, if not more (Melinkova et al., 2017). According to research, 

namely Francisco Liñán who categorized entrepreneurship education into four core various 

dimensions, claims it includes education on dynamism, awareness and understanding of an 

entrepreneurial environment, education on ideating and building up startups, opportunity 

identification and recognition to solve problems and having intrinsic values behind an action, 

among others (Liñán, 2004, cited by Kim et al., 2020).  

Furthermore, studies have shown key measurements to youth empowerment, i.e., “a 

welcoming and safe environment, meaningful participation and engagement, equitable 

power sharing between youth and adults, engagement in critical reflection on interpersonal 

and socio-political processes, participation in socio-political processes to affect change, and 

integrated individual- and community-level empowerment” (Ogamba, 2018, p.274). In 

addition, other studies show that entrepreneurial behaviours and learning curves of youngers 

are also shaped from interaction with institutional actors (Arranz et al., 2017). The same 

study presents thoughts and contributions of various scholars claiming that systems and 

mechanisms should exists that develop and enhance the skills and competences of 

individuals, that would derive both from official education and institutional support on 



8 
 

 
 

specific matters, hence one of those methods being extracurricular activities or initiatives. 

These activities would allow to promote entrepreneurship and create space for individuals 

to exercise their entrepreneurial interests, develop their competences, have access to 

information and enterprises, access to resources, among others. (Arranz et al., 2017) These 

spaces for promotion of entrepreneurship through institutional support are called 

entrepreneurship societies.  They are non-governmental and non-profit organizations, 

informal and extracurricular entities that are established and led by students, with the sole 

aim of promoting and exercising entrepreneurship (Siivonen et al., 2020). Entrepreneurship 

societies became known worldwide in the 1990s especially in University of California, 

Stanford, and Massachusetts Institute of Technology (MIT), to then becoming even more 

famous and familiar in other universities around the world. Entrepreneurship societies are 

also known as entrepreneurial clubs, social clubs, student unions, network clubs, etc., yet it 

is important to note that they are related to youth entrepreneurship that might come in 

different unique forms (Siivonen et al., 2020). The same studies that have put significant 

attention to entrepreneurship societies also recommended that this form of entrepreneurship 

is beneficial to be explored and investigated in a deeper level, such as understanding from 

the ground how the organization operates, the strategies that the ESs follow, the relationships 

that the involving actors have, among other matters, hence the rationale behind the chosen 

topic.  

Consequently, this thesis research aims at bringing insights on such form of entrepreneurial 

organization the findings of which will enrich the existing theories of organizations, such as 

organizational theory as well as convey recognition and constitution of entrepreneurship 

societies. To achieve the overall aim and objectives of the research, this thesis employs a 

case study method, bringing empirical evidence from 10 entrepreneurship societies in 

Finnish higher education institutions. More specifically, findings will bring on the ground 

insights on the constitution of the entrepreneurship societies, organizational structure, 

decision-making, definitions, and core reasons leading to their establishment, growth, and 

development, among other important matters that portray best what entrepreneurship 

societies are.  
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1.1  Research gaps, questions, and objectives 

The rationale behind the choice of topic relies on various research gaps and 

recommendations. Generally speaking, articles suggest that it is important to understand how 

entrepreneurship is emerging in new contexts (Kenny and Scriver 2012 and Gherardi, 2012, 

cited by Parkkari and Kohtakangas, 2018). Further, it is recommended for future research 

that the form of entrepreneurship, such as via entrepreneurship societies is investigated more 

(Parkkari and Kohtakangas, 2018). That is, studies suggest that the research on ESs needs to 

be extended, to understand how they vary or conform each other. Studies suggest that it 

might be beneficial that members of the ESs are examined to better understand their views, 

the actual work they do, and daily developments of ESs, hence, to bring empirical evidence 

on the organizations and their value creation (Siivonen et al., 2018; Pittaway et al., 2011). 

Furthermore, studies suggest that while empirical studies are provided regarding this topic, 

practice theories are also examined and adopted to the genesis of ESs (Parkkari and 

Kohtakangas, 2018). More specifically, Pittaway et al., state that “qualitative research that 

examines the learning benefits accrued to community service project leaders (in Enactus) 

might produce interesting results given the nature of these roles or indeed survey-based 

research that focuses solely on club presidents and executives might also be valuable.” 

(2015, p. 34) In an article about student social entrepreneurship in one university in Italy, it 

is recommended that due to such limitation, it would be beneficial that studies from other 

countries and/or universities are explored as well (Bonesso et al., 2018). Having witnessed 

these future recommendations for research, having experience the membership of and 

observed the work of ESs, as well as considering the number of ESs (Siivonen et al., 2018), 

the case studies are excerpted from samples of ESs in Finland. Lastly, the article also 

recommends that studies conduct analyses on the actors working towards promoting 

entrepreneurial activities and bring different experiences that help understand the role and 

relationships between these actors alongside the practices and strategies (Bonesso et al., 

2018; Bublitz et al., 2021). Having these future recommendations suggested by different 

studies, research questions to serve the purpose of this thesis have been emerged:  

RQ1: How are entrepreneurship societies within Finnish universities built? 

RQ2: How should entrepreneurship societies be developed to ensure 

sustainability? 
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RQ3: How do entrepreneurship societies stimulate their community members 

to create community value (initial engagement in ESs value) and sustain 

towards a final value (grown value after being an ES member) to ensure system 

cohesiveness and stability? 

 

Consequently, this research aims at contributing to enriching the existing theories, such as 

those of (learning) organizational theories through researching the understudied 

phenomenon of ESs with insightful case examples. As such, my two objectives of this thesis 

research include i) conveying the recognition of the constitution, growth, and development 

of entrepreneurship societies in Finnish universities, and ii) do so by developing a foundation 

for an academic publication on the phenomenon and promote it to the academic world. 

1.2  Preliminary Conceptual Literature Review 

Entrepreneurship as a concept has been recognized for decades, and its definition has been 

extended and complemented by various scholars throughout the years; more than dozens of 

definitions of entrepreneurship exist today. Entrepreneurship has in the last years been 

utterly acknowledged in business and management literature; information regarding the field 

of entrepreneurship is more accessible today (Bhattacharyya, 2006). For instance, 2.7 million 

articles on Google Scholar, more than 130,000 articles result on Web of Science, and more 

than 60,000 articles show on Scopus, when searching for information on entrepreneurship. 
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Among the most notable definitions of entrepreneurship is that of Venkataraman (1997), 

which Scott Shane (2003, p.4) presents as: 

“An activity that involves the discovery, evaluation, and exploitation of 

opportunities to introduce new goods and services, ways of organizing, 

markets, processes, and raw materials through organizing efforts that 

previously had not existed.” 
 

Rather dissimilar from traditional business, entrepreneurship – as an emerging field – comes 

with various characteristics, distinguishing it as special and unique model. Namely, 

entrepreneurship is associated with new inventions, disruptive bringing, unique value 

creation, problem solving and societal contribution – among other determinants – above 

entrepreneurs’ personal interests and motivations (Bhattacharyya, 2006).  

Significant characteristic of successful entrepreneurship are networking and collaboration 

among actors in an entrepreneurial environment, bringing together organizational sources 

and information and creating opportunities for development and strategic positioning (De 

Hoyos-Ruperto et al., 2013). Lundvall and Borrás state that “the process of knowledge 

exploration and exploitation requires a dynamic interplay between, and transformation of, 

tacit and codified forms of knowledge as well as a strong interaction of people within 

organisations and between them.” (1998, cited by Anderson, 2014, p.13). Therefore, 

literature brings evidence that collaboration, partnerships, and networking in the scope of 

entrepreneurship is crucial not only for the prosperity of an organization but for the growth 

of a national economy as well. It also supports the orchestration of networks through 

collective and collaborative entrepreneurship, a concept that emphasizes the collective 

actions among various actors of different industries but within organizational teams as well, 

to establish and grow innovative an entrepreneurial initiative through collaborative activities 

(Ribeiro-Soriano and Urbano, 2008).  

Moreover, given the presence of entrepreneurial education and youth mindset, universities 

and educational institutions can deem a nest for the birth and development of 

entrepreneurship. Literature proves that especially higher education institutions create room 

for collaboration with other actors in the society, outside the entrepreneurial education 

curriculum, hence, a contributor to the wider society and economic prosperity (Mallett, 

2019). More specifically, the article states that students can engage in knowledge and value 

creation “through collaborative forms of education that engage students in experiential 
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learning …”. (Mallett, 2019, p.180) The existing entrepreneurial environment in educational 

institutions has several advantages for students. Instances could be the offered opportunities 

to exchange information, knowledge, ideas, and experiences following their entrepreneurial 

or intrapreneurial journeys, within or outside existing organizations. The same literature also 

acknowledges the individual and collaborative competences as crucial implementers 

essential for innovation take place (Warhuus et al., 2017) As a result of the presence of an 

entrepreneurial mindset among students – not necessarily and merely of those of 

entrepreneurship studies – exists the presence of entrepreneurship societies that are 

organizations usually run by students that function in a collaborative approach. Concepts 

related to the field of entrepreneurship in general, are embedded in the construct of 

entrepreneurship societies, namely student-run societies in higher education institutions. 

Having recognized this opportunity for research, literature brings adequate theoretical 

concepts to understand how these societies function. 

1.3  Theoretical Framework 

This thesis’ theoretical framework employs the Organizational Theory. After overall 

analysis of the thesis objectives and research questions, the theory has been chosen as they 

show high relevance towards the overall thesis goal. The theory supports the emergence, and 

development of entrepreneurship societies as well as methods used to achieve their goals. 

The theoretical framework will serve as a guide to the process of data collection, analysis, 

and interpretation. Given that the thesis has an inductive research approach, the theoretical 

framework will allow to understand the relationship among the concepts, hence the research 

questions, and identify different patterns yielding from data findings that will build upon the 

theories.   

1.3.1  Supporting the emergence and development of entrepreneurial organization 

through organization theory 

The concept of organization starts back with the unofficial definitions and conceptualizations 

before management, entrepreneurship, and business studies (McAuley et al., 2007). The 

phenomenon of organizations comes after various patterns having been identified, some of 
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them being the social connection that people have among each other, interdependence, and 

consequently, collectiveness leads to the establishment of organizations. Furthermore, the 

book claims that scholars have recognized the importance of organizations and today, one 

of the most known theories on organizations is indeed, the organization theory; according to 

authors, “organization theory helps us to reflect upon and understand who we are and why 

we are who we are” (McAuley et al., 2007, p.5) Additionally, organization theory examines 

the interacting behaviours of people within social environments, i.e., organizations and 

therefore, it is considered to be the most crucial theories on human interaction and condition 

(McAuley et al., 2007). More specifically, it addresses different matters and concerns such 

as how organizations interact with internal and external actors and factors such as customers, 

competitors, governments, etc., how their organizational structures are strategized and 

harmonized in order for them to be efficient and effective, how internal and external 

challenges, threats, conflicts, and other problems within organizations are resolved, what the 

culture within organizations is in terms of fostering change and innovation among others, in 

different industries and types of organizations such as private, public, non-governmental, 

and sizes such as start-ups, multinational companies (MNEs), small-to-medium (SMEs), etc. 

Organizations are first about the relationships among members, followed by coordination, 

policies, regulations, procedures, etc. It is about the interactions among members and the 

outcomes that come after and goals that are accomplished because of such collaborations. 

According to the organizational theory, there are several dimensions characterizing 

organizations such as formalization, specialization, hierarchy of authority, centralization, 

professionalism, and personnel ratios that are divided into two categories: structural – 

examining the internal structure and coordination of organizations and contextual – 

examining the organization. The abovementioned dimensions belong to the structural 

category while contextual one includes the size, technology, environment, goals and 

strategies, and culture (Daft, 2015). Figure 1 visualizes the interactions between these 

contexts and dimensions in an organization. 
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Figure 1: Interactions between dimensions in an organization (Daft, 2015) 

 

In particular, the ‘formalization’ dimension concerns the official documentation within an 

organization, including but not limited to procedural documentation, policies, regulations, 

guidelines, among others; ‘specialization’ concerns the division of tasks and duties per each 

employee or member; ‘hierarchy of authority’ concerns the categorical divisions in terms of 

authorities, such as directorial and managerial positions; ‘centralization’ concerns the 

decision-making level of hierarchy which can exist in centralized and/or decentralized 

manner, ‘professionalism’ concerns the knowledge, skills, education, and experience of the 

employees or members; and ‘personnel ratios’ concern the ratio of employees or members 

within different departments or teams of the organization. On the other hand, as per the 

contextual dimensions, ‘size’ of the organization concerns the size of both the 

personnel/organization members but also other indicators like assets; ‘technology’ refers to 

the resources, assets, and systems that an organization has under use in order to complete 

their activities; ‘environment’ concerns the external factors surrounding the organizational 

decisions and choices; ‘goals and strategies’ as well as ‘culture’ concern the plans, goals, 

internal and external relationships, beliefs, values, and all other aspects that define the model 

of the organization and ways that it acts (Daft, 2015).  

An emerging type of organization is called ‘learning organization’, an approach which is 

followed by different directors, managers, and leaders of organizations. According to Daft, 
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“the learning organization promotes communication and collaboration so that everyone is 

engaged in identifying and solving problems, enabling the organization to continuously 

experiment, improve, and increase its capability” (2015, p. 31). In these types of systematic 

organizations, interaction and communication among members is more intense, culture is 

acknowledged more, and equality, innovation, and transparency are encouraged. Crucial 

component of organizations is the collaboration in terms of information and resources that 

contributes to strengthening of values for the involving organizations and therefore, authors 

consider that organizations in today’s day and age are part of ecosystems. Lastly, the book 

states that “organization structure must accomplish two things for the organization. It must 

provide a framework of responsibilities, reporting relationships, and groupings, and it must 

provide mechanisms for linking and coordinating organizational elements into a coherent 

whole.” (Daft, 2015, p. 127) Peter Senge states that learning in organizations happens when 

“new and expansive patterns of thinking are nurtured, where collective aspiration is set free, 

where people continually expand their capacity to create the results, they truly desire, and 

where people are continually learning how to learn together.” (1990, cited by Leavitt, 2011, 

p.5) A excerpt from the study on theories of organizational learning by Leavitt, is displayed 

in Figure 2: 

 

 

Figure 2: Organizational Learning Theory (Leavitt, 2011) 

Furthermore, according to organization theorist Chester Barnard, organizations are 

cooperative systems that are unable to function without people and their interactions, or even 

other systems around. Similarly, organizations are also unable to function without the 
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relationship with other external factors, i.e., stakeholders and actors involved in their 

development (Barnard, 1938, cited by Isomura, 2020). Figure 3 and 4, excerpted from 

analyses by Isomura, on Barnard’s organizational theories, shows the components of the 

organizations as well as the structure. 

 

 

Figure 3: Organization Structure (Barnard, 1938, cited by Isomura, 2020)   

 

 

Figure 4: Organization Components (Barnard, 1938, cited by Isomura, 2020) 

  

In contrary to other scholars, instead of labeling the participants members, Bernard argues 

that because they are contributors to a cooperative system, i.e., organization, they are indeed 

contributors that make the activities possible. Author distinguishes three elements that are 

core to the establishmend, development, and sustainability of organizations: “a willingness 

to cooperate, a common purpose, and communication”. (Bernard 1938, cited by Isomura, 

2020, p. 30) That is, without these three elements to be followed, it would be difficult to 

ideate, coordinate, and implement activities. 
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1.4  Key Conceptual Definitions 

To understand best the connection and relationship between the concepts and phenomena 

reviewed under the literature review section, as well as throughout the whole thesis, it is 

important to decompose these concepts and bring renown definitions. The literature review 

has been separated into two broader, generalized conceptualizations. One is the 

‘education/al’ aspect, and the other is the ‘organization aspect’. More specifically, to narrow 

it down but also support such phenomena, the thesis brings review on the most prominent 

and core concepts related to the general phenomena of ESs. Table 1, brings these renown 

definitions.  

Concept Definition Literature Reference 

Collaborative 

Entrepreneurship 

“…a firm’s ability to collaborate 

outside the organisation.” 

(Ribeiro-Soriano and Urbano, 

2009) … “…involves a group of 

firms that develop a strategy which 

allows them continuous 

innovation, through the respective 

collaborative capacities.” (Miles et 

al., 2005) 

Burger-Helmchen, T. ed., 

2012. Entrepreneurship: Creativity and 

Innovative Business Models. BoD–Books 

on Demand. 

University/ies “An institution of higher learning 

providing facilities for teaching 

and research and authorized to 

grant academic degrees” … “one 

made up of an undergraduate 

division which confers bachelor's 

degrees and a graduate division 

which comprises a graduate school 

and professional schools each of 

which may confer master's degrees 

and doctorates” 

“university”. Merriam-Webster, 2023. 

(https://www.merriam-

webster.com/dictionary/university)  Web. 

9 March 2023.  

Organization/s “(1) social entities that (2) are 

goal-directed, (3) are designed as 

deliberately structured and 

coordinated activity systems, and 

(4) are linked to the external 

environment.” 

Daft, R.L., 2015. Organization theory 

and design. Cengage learning. 

Entrepreneurial 

Community/ies 

“… one in which everyone—

residents, business people, 

politicians, and government 

officials—think and act 

entrepreneurially.” 

Lichtenstein, G.A., Lyons, T.S. and 

Kutzhanova, N., 2004. Building 

entrepreneurial communities: The 

appropriate role of enterprise 

development activities. Community 

Development, 35(1), pp.5-24. 

Entrepreneurial 

Ecosystem/s 

“entrepreneurial system consists 

of a complexity and diversity of 

actors, roles, and environmental 

factors that interact to determine 

the entrepreneurial performance 

of a region or locality.” (Spilling, 

1996) 

Malecki, E.J., 2018. Entrepreneurship and 

entrepreneurial ecosystems. Geography 

compass, 12(3), p.e12359. 

https://www.merriam-webster.com/dictionary/university
https://www.merriam-webster.com/dictionary/university
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Entrepreneurial 

Society/ies 

“extra-curricular, informal, non-

accredited, student-led 

organizations that aim to promote 

entrepreneurship by arranging 

various activities around 

entrepreneurship (Pittaway et al. 

2011; Pittaway et al. 2015).” 

Siivonen, P., Peura, K., Hytti, U. and 

Kasanen, K., 2018, May. Student 

Entrepreneurship Societies as the change 

agents of the future world of work. In A 

paper presented at the 3E ECSB 

Entrepreneurship Education Conference 

in Twente, The Netherlands (pp. 17-18).  

 

 

Table 1: Definitions of the core concepts utilized in the study 

1.5  Research Methodology 

This thesis research undertakes a qualitative, inductive approach, followed by empirical data 

from multiple-case studies. Search engines like Web of Science, Scopus, LUT Primo, 

Google Scholar, etc., have been used. Interconnected terminology has been searched for, to 

further narrow down the research to student-run entrepreneurship societies. That is, wording 

like entrepreneurial ecosystems, communities, networks, universities, societies, etc. 

Literature review encompasses a general view of the development of concepts and unfolding 

of student-run ESs. On the other hand, the empirical section of my thesis includes a multiple-

case study, i.e., that of ESs in Finnish higher education institutions (universities). Therefore, 

the country of coverage is Finland. 10 ESs have been taken as cases for investigation. To 

begin with, the data about ESs has been initially collected primarily, and secondarily. It has 

been done so through three approaches, i) archival data, ii) semi-structured interviews, and 

iii) first-hand informative survey. That is, their websites (articles, reports, program 

descriptions, etc.) have been utilized to receive universal information on the ESs. 

Furthermore, collaborating with former president of an existing ES who was collecting 

similar data at the same time, we agreed that useful data will be shared for this thesis purpose 

as well. In addition, to understand deeper-level information about the organizational 

structure of the entrepreneurship societies via data that is not available for the public, a 

survey has been compiled for the ESs and analysed. Lastly, interviews with representatives 

of the ESs in Finnish universities have been conducted to get a deeper and better 

understanding of how ESs function, cooperate, and develop. Throughout the thesis, the 

presidents are referred by their role and fictional names, and ESs are referred coded names. 

As for the data collection and analysis, this thesis approaches a thematic analysis method. 



19 
 

 
 

Preceding the analysis, data has been sorted, organized, and coordinated using the qualitative 

data analysis (QDA) software, NVivo, for better-quality analysis of the data, and more 

efficient process of discovering patterns and emerging more accurately into results 

(Alhojailan, 2012; Hilal and Alabri, 2013). For a clearer visual understanding, Figure 5 

shows the core steps for research methodology. 

 

 

Figure 5: Core steps for thesis research methodology 

 

1.6  Structure of the Study 

The structure for the rest of the thesis is in this manner. Chapter two brings literature review, 

including a wide variety of concepts and theories associated with ESs, to help understand 

how student led ESs have emerged and evolved. That is, literature review brings definitions 

and information on the below-listed sub-topics interrelated to ESs: 

- The phenomenon of entrepreneurship in research 

- Entrepreneurship as a study in higher education institutions 

- Universities shaping the entrepreneurial mindset  

- Entrepreneurship social clubs as extracurricular activities 
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- Collaboration and communities in entrepreneurship 

- Entrepreneurial communities: entrepreneurial clusters, networks, and 

ecosystems 

- Entrepreneurial culture and environment in Finland and its higher education 

institutions 

- Student-Run Entrepreneurship societies 

 

Furthermore, Chapter three includes more detailed information on the research design and 

methods including research context, i.e., case studies, data collection and methods, data 

analysis, and reliability and validity. Chapter four on the other hand is entirely committed to 

the results and findings of the empirical research on ESs. This chapter is divided into various 

sub-chapters including emphasis on general overview of the secondary data collected ESs in 

Finnish universities, results of the survey on deeper detailed about coordination and 

functioning of the ESs, and results and findings of the main component of the empirical 

research, those of interviews with representatives of ESs in Finland.  

Lastly, the thesis brings a discussion and conclusions chapter, including sub-chapters on 

theoretical and practical contributions and implications, as well as limitations and future 

directions for research.  

1.7  Delimitations 

Throughout my thesis process, I have identified some few worth-noting delimitations of 

research. Firstly, the country of research coverage is Finland, and no other countries have 

been investigated. That is, the data portrays findings that are relatable to Finnish higher 

institutions hence, the same or similar structure or development approach of 

entrepreneurship societies might not necessarily appear in other ESs in other parts of the 

world. Secondly, there are 13 universities and 22 universities of applied sciences in Finland. 

My thesis includes the established entrepreneurship societies only in Finnish universities, 

excluding the 22 universities of applied sciences. Lastly, it is worth keeping in mind that 

entrepreneurial board members change annually. That is, the interviewees for this thesis 

research include presidents or chairpersons or directors of ESs of a particular year, 



21 
 

 
 

showcasing experiences, opinions, and knowledge based on a not necessarily extensive 

experience engaged in the ES in leading roles. 

 

2  Literature Review 

To understand the emergence of entrepreneurship societies alongside the organizational 

structure and culture, motivations and impacts, this literature review conveys a range 

clarification of phenomena like entrepreneurship per se as a field of research, the study of 

entrepreneurship and specifically in higher education institutions, role of universities in 

enhancing entrepreneurial mindset and culture among students, and youth participation in 

entrepreneurial extracurricular activities and clubs. Further, this literature moves to bringing 

studies on concepts like entrepreneurial communities with a focus on collaboration and 

collective action, entrepreneurial clusters, networks, and ecosystems. The last part of the 

chapter brings studies on entrepreneurial culture and environment in Finland specifically, 

entrepreneurship in higher education institutions in Finland, and most importantly on 

student-run entrepreneurship societies and those in Finnish higher education institutions.  

Within these concepts, studies have identified a range of factors that contribute to the 

emergence and development of entrepreneurship societies, such as values and interpersonal 

norms, organizational culture, organizational structure, policies, and regulations, among 

others. Additionally, these organizations have some characteristics in common, hence 

important to review the literature on them, including, interconnectedness, aim to foster 

entrepreneurship, cultural and social aspects, values, and attitudes, aim to foster innovation, 

common interests, shared resources, supportive collaborative environments, among others. 

To better understand the connection and the approach towards the end outcome, i.e., student 

entrepreneurial ecosystems, Figure 6 explains it in a tree map. 
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Figure 6: Tree map of the core concepts of the study 

2.1  Entrepreneurship as field of research and phenomenon 

Believed to be an emerging science, entrepreneurship has tremendously risen and had on-

going impact on the economic and social prosperity of a country. Entrepreneurship as a 

concept was first brought up in the 18th and 19th century, tailored in 1755 by Richard 

Cantillon. (Cherukara and Manalel, 2011). It has especially begun to succeed in academia 

during 1970/80s and vehemently in the beginning of 2000s. (Landström, 2020; Meyer, 2014) 

Different institutional factors have contributed to its rapid growth in literature, such as the 

presence of networking mechanisms, increase of online/digital publication opportunities, 

increase of collaborative mentoring and traineeship, rise in funds, awards, and scholarship 

opportunities, and last but not least, increase of globalization (Aldrich, 2012). Throughout 

the years, economic and non-economic theories of entrepreneurs have emerged, associated, 

and interpreted within fields of economics, psychology, and sociology, among others. The 

field has been distinguished and defined by theorists via themes such as uncertainty, 

innovation, risk, decision-making, action, profit, management, etc. Yet, stated by Cherukara 

and Manalel the notion is incapable of being specified merely by one theory hence, “an 

effective and productive collaboration of different human sciences are essential to 

understand the process of entrepreneurship” (2011, p. 17) Nevertheless, innovation as crucial 

indication of entrepreneurship has been developed and influenced and changed industries 

through technological advancements. Research suggests that such developments came 

because of opportunity creation and exploitation, fostering innovation even further 
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(Woolley, 2010). Crucial innovative advancements under the framework of the 

entrepreneurs’ role are the collaboration between researchers (responsible for inventions) 

and entrepreneurs themselves (responsible to transform inventions into innovation) (Minniti 

and Lévesque, 2008).  Moreover, literature emphasizes the significance of the cultivation of 

entrepreneurial activities in the economy, especially start-up establishments. Respectively, 

with the outgrowth of entrepreneurship as a field, institutional policymaking to foster 

economic growth has been enhanced as well. Given its immense role in the economy, the 

performance of entrepreneurs – which according to literature has taken the lead in 

transforming traditional ways of doing business - is an impact indicator of the successes or 

downfalls in the economy (Minniti and Lévesque, 2008).  

Converging the phenomenon of entrepreneurship, change and knowledge are essential 

differentiating elements. Entrepreneurship has certainly fostered the business environment; 

more specifically, it has led to not only the strengthening of competition that eventually led 

to creation of enterprises but opened doors for job opportunities. Entrepreneurship provides 

room for increased knowledge spill overs among individuals in organizations and enterprises 

and at the same time, brings forth diversity within organizations, all these being influencing 

factors indicators of economic growth, hence the reason that encouraging entrepreneurship 

policies have been enforced by governments (Toma et al., 2014). Entrepreneurship’s 

importance is growing annually; it has shown to be the generator of solutions to customer 

problems and needs worldwide hence bringing noticeable, continuous changes into societies 

(Stahl, 2022). The social impact that entrepreneurial activity showed to have, led to 

entrepreneurs to utilize innovation and entrepreneurial action in addressing challenges 

towards a more sustainable and fair society (Seth, 2021). It is worth noting that on top of 

innovation, opportunity recognition and exploitation, and other indicators of 

entrepreneurship, collaboration is given a lot of substance by scholars and researchers 

(Rosen, 2015). Therefore, it is important to note that as a crucial indicator of 

entrepreneurship, collaboration/collective action is/are going to be the core themes addressed 

in my thesis research.   
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2.1.1  The study of entrepreneurship in higher education institutions 

Entrepreneurial learning through higher education institution programs intends to equip 

students with skills, knowledge, and capabilities to identify opportunities, take advantage of 

opportunities, and transform them into businesses. Literature states that entrepreneurship 

education is rather ineffective on its own, without followed by experiential learning therefore 

scholars suggest that “entrepreneurship education needs to go beyond the classroom and 

incorporate field-based instruction and experience’ if it is to develop entrepreneurial ‘know 

how’ amongst students” (Haase and Lautenschläger, 2011, p. 157, cited by Mason and 

Arshed, 2013). According to research, such way of entrepreneurship learning provides 

practical proficiencies to students to not only learn how to establish a business but also have 

their mindset enriched, creativity enhanced, and motivation increased (Mason and Arshed, 

2013).   

Practice of entrepreneurial study and research at the university-level has been linked with 

the potential genesis of entrepreneurs through the learning environment that they provide as 

well as merging of diverse ideas and information. The studies show that the number of 

universities offering entrepreneurship programs and courses has been increasing throughout 

the years; with the increase of entrepreneurial research there is an increase of entrepreneurial 

education and potentially action (Audretsch, 2017). Other studies support the argument that 

the growing number of established start-ups and entrepreneurial ventures created by 

youngsters are those expected to be established by entrepreneurship major graduates (Kailer, 

2005). Additionally, such view has been exhibited in a statistical study conducted in 1997 

with business and entrepreneurship major studies. Findings state that there is indeed a 

positive relationship between educational background in entrepreneurship and 

‘entrepreneurial behavior’. (Kolvereid and Moen, 1997)   

Furthermore, literature argues that presence and introduction of entrepreneurship programs 

and courses in universities has allowed for implementation and development of technologies 

and eventually innovation. Consequently, it has allowed for utilization of business 

simulations, development of extracurricular entrepreneurial activities such as trainings, 

workshops, guest lectures, among others, and incubators, entrepreneurial clubs, student 

entrepreneurship societies, grant opportunities, competitions, accelerators, etc. Such 

learning opportunities in university environments have led to strengthening of young 
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entrepreneurs’ competences and skills and therefore, planning and establishment of their 

own businesses. Simultaneously, the growing opportunity recognition and exploitation, 

entrepreneurial action and technological utilization, universities have supported the growth 

of start-ups, patenting, and other industry partnerships (Schimperna et al., 2022).  

2.1.2  Role of universities in shaping the entrepreneurial mindset and intensions of 

aspiring and future entrepreneurs 

As we recognize the role of entrepreneurship in the economy, governments have also 

recognized the role of entrepreneurship in higher education institutions hence, increasing the 

number of policies that aim at strengthening the learning programs in educational 

institutions. Studies on entrepreneurial education support the approach where education and 

other learning programs on entrepreneurship consists of teaching on action, interactions, and 

reflections (Khoury et al., 2012). There has been an increase in entrepreneurial courses, 

especially in the U.S.A and Europe, one of the reasons being the entrepreneurial and 

international competitiveness. Simultaneously, the student demand for entrepreneurship 

studies followed by studies on technology, engineering, law, among others; demand for 

interests in developing entrepreneurial careers has also immensely increased throughout the 

years (Schimperna et al, 2020; Rideout and Gray, 2013). Consequently, universities have 

been sources of entrepreneurship spirit, creativity, knowledge, and aspirations. Alongside 

that, the accessible and stimulating environment in the universities studies state that has 

shaped the intensions and entrepreneurial mindset of students exposed to such environments 

(Schimperna et al., 2022). In Figure 7, depicted by Rideout and Gray, a graph of the 

modalities of entrepreneurship education has been portrayed, stating that technological 

education in entrepreneurship gas also gained attention and eminence in entrepreneurial 

excellence.  
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Figure 7: Modalities of Entrepreneurship Education (Rideout and Gray, 2013) 

 

Moreover, theories of entrepreneurship such as that of Theory of Planned Behaviour (TPB) 

(Ajzen, 1991) state that entrepreneurial intensions and educational background and 

experiences are interconnected to each other, singling intention, and self-efficacy variables 

out and stating that these two works closely with each other (Rideout and Gray, 2013). Other 

authors agree and provide more information on university’s role towards the shaping of 

students’ entrepreneurial mindsets, especially because universities are known traditionally 

to have provided space for career development for students, through skill enhancement and 

knowledge growth opportunities namely through teaching, knowledge transfer, and research. 

It is indeed an environment where students get supported by the programs, courses, 

infrastructure, resources, and therefore receive the necessary capabilities to recognize and 

exploit entrepreneurial opportunities and ideas. The article states that “the entrepreneurial 

university core activities (teaching, research and knowledge transfer/commercialisation) are 

oriented to transform the mindsets, intentions and actions of the community (students and 

academics).” (Guerrero et al, 2020, p.4) Furthermore, universities are substantial ecosystems 

that provide not only the programs, trainings, and courses, as well as infrastructure, but also 

a culture that is developed by role model entrepreneurs, and the presence of entrepreneurial 
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attitudes of different actors engaged in such ecosystems. The article also adds that 

“students/graduates can benefit from a pool of resources that help them explore business 

ideas and exploit these ideas into ventures”. (Souitaris et al., 2007 cited by Guerrero et al, 

2020, p.6) In brief, the same article summarizes the results of the findings: university 

knowledge background is detrimental to development of entrepreneurship and an 

entrepreneurial-based culture and infrastructure determines aspirations and intentions of 

students and/or graduates to engage in entrepreneurship (Guerrero et al, 2020). 

Other empirical studies support the idea that there is an interconnected positive relationship 

between one’s entrepreneurial mindset and one’s activities in entrepreneurial activities. The 

reason being is that research states that universities provide opportunities for students to 

receive practical and primary experience on one’s own and jointly (Wardana et al., 2020). 

For instance, within the lines of this relationship, studies say that education background, on 

a university-level, has a positive impact on entrepreneurial mindset and in these studies, the 

hypotheses were statistically supported, confirming this relationship (Wardana et al., 2020; 

Mukhtar et al., 2021; and Saadat et al., 2022). Additionally, the same studies provide 

evidence on the relationships between university-based education on entrepreneurship and 

self-efficacy, or it with the entrepreneurial attitude and entrepreneurial alertness on one hand 

and on the other, entrepreneurial culture with entrepreneurial mindset and entrepreneurial 

intentions. The findings from these studies confirm that all relationships turn out to be 

positively related as well. (Wardana et al., 2020; Mukhtar et al., 2021; and Saadat et al., 

2022) 

To conclude this sub-section with, we can assume that literature upholds the presumptions 

that university-based entrepreneurial education promotes student learning, enables student 

technological and innovative developments, and has an immense role in growing – if not 

establishing – their entrepreneurial mindsets, cultures, and intentions to transform 

entrepreneurial opportunities into tangible outcomes (Mukhtar et al., 2021). 

2.1.3  Empowering youth entrepreneurs: the role of student social clubs and 

extracurricular activities 

To make sense of this sub-section, I will provide two interrelated definitions, one on what it 

means to be an ‘extracurricular activity’ and the other on what is means to be a ‘social club’. 
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Ergo, according to Law Insider, extracurricular activity/ies refer/s to “a voluntary activity 

sponsored by the school or local education agency, or an organization sanctioned by the local 

education agency. Extracurricular activities include, but are not limited to, preparation for 

and involvement in public performances, contests, athletic competitions, demonstrations, 

displays, and club activities.”1 (Law Insider, 2023) On the other hand, according to Polyas, 

a social club describes “an organization consisting of members that have a shared interest. 

These clubs allow people interested in an activity or subject to congregate and interact with 

one another.”2 (2023) Social clubs serve as learning environments for students is especially 

renown in the American and European universities; in fact, student clubs are thought to have 

been existing since 1729 (Pittaway et al., 2015) The findings of an eight-year longitudinal 

article on the role of active participation in social clubs as extracurricular activities state that 

students’ engagement in extracurricular activities does indeed have a long-term positive 

impact on their education (Mahoney et al., 2003) 

University clubs as extracurricular activities have been associated to play a crucial role 

especially in supporting entrepreneurship education. Research indicates that university clubs 

provide numerous learning opportunities for students that are unable to access during their 

education. Such learning key points include confidence, interpersonal skills, data, networks, 

etc., meanwhile potentially increasing their interest and awareness in entrepreneurial 

activities (Pittaway et al., 2015). Literature on student associations also highlights the fact 

that universities should undoubtedly promote extracurricular activities to students and have 

them receive first-hand experience through learning about networks, leadership, and 

cooperation, among others (Bonesso et al., 2018). Such process is rather gradual, slow, and 

long, that needs to be followed by practical experiences rather than merely theoretical, 

however, if initiated and stimulated as early as in students’ education journeys, it can be 

successfully rooted in their entrepreneurial journeys as well (Zahro et al., 2020).  

To reaffirm, active participation of student in social clubs outside their university programs 

studies say that helps them in constructive thinking and acting, that potentially lead to 

socially changing entrepreneurial activities. They turn into youth entrepreneurial, 

supportive, and active ecosystems with adequate and qualitative network of stakeholders, 

resources, and most importantly entrepreneurial mindset (Bublitz et al., 2021). Bublitz et al. 

 
1 https://www.lawinsider.com/dictionary/extracurricular-activities  
2 https://www.polyas.com/election-glossary/social-clubs  

https://www.lawinsider.com/dictionary/extracurricular-activities
https://www.lawinsider.com/dictionary/extracurricular-activities
https://www.polyas.com/election-glossary/social-clubs
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best explain such engagement a youth entrepreneurship ecosystem engagement that consists 

of resources, entrepreneurial mindset, and networks, that eventually become utilized 

opportunities towards their growth and success in entrepreneurship (2021). The figure 

depicted in the same study is exhibited below. 

 

                  Figure 8: Youth entrepreneurship ecosystem engagement (Bublitz et al., 2021) 

Additionally, it has been evidenced that there is a growing interest of students to participate 

in especially entrepreneurial social clubs as it has been acknowledged that the social 

entrepreneurship clubs provide opportunities for youth to be proactive towards social and 

economic challenges among other benefits (Ong et al., 2021). Conclusively, while current 

studies vastly cover the university role in students’ education and skill development in 

entrepreneurship as well as presence of entrepreneurial clubs, this research will expand and 

provide insights on the role, development, harmonization, and construct among other 

matters, of these social entrepreneurship clubs, that are also known as ‘entrepreneurship 

societies’. 
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2.2  Exalting Collaboration and Exploring the Phenomenon of Entrepreneurial 

Communities 

The notions of entrepreneurship and community in literature are interconnected and jointly 

have become a new research area in entrepreneurship. Scientists have realized this 

connection by observing the social interaction, behaviour of entrepreneurs, infrastructure, 

national policies, among others. Consequently, through such observations, scientists 

endorsed that “the social structure of communities may be a critical antecedent to 

entrepreneurial action by producing culturally supported relationships for sharing 

opportunistic information, collaborating for the benefit of the community or region, and 

creating an ecosystem that supports small businesses.” (Fortunato and Alter, 2011; Julien, 

2007; cited by Fortunato and Alter, 2015, p. 445). Research also indicates that due to both 

concepts having different layers of definitions and meanings as well as perspectives, their 

relationship as well is nonlinear. Significant element of social structured communities is the 

organizational behaviour and culture, especially when considering the development of 

communities and their performance. Yet, important for a community is the collaborative 

mindset and collective action; the collaborative environment helps for the community to 

grow and discover new opportunities by joining the competences of the community. 

Synergies between ideas, knowledge, experience, ideas, creativity, among others, yield to 

favourable and certain outcomes both for the communities and the entrepreneur (Fortunato 

and Alter, 2015).  

A community of entrepreneurs is considered a fruitful one especially considering that 

entrepreneurship is vastly encouraged and acknowledged. Thus, the entrepreneurial culture 

and mindset is transformed into actions while members of the community are big supporters 

of entrepreneurial activity and processes. The same study suggests that the key and 

ingredient to a successful entrepreneurial society is the stock of competencies, i.e., human 

resources/capital, to initiate and retain entrepreneurial activities. Entrepreneurial activity 

developed in such communities contributes to the initiation and sustenance of new ventures. 

Moreover, a community consists of different infrastructural bodies such as public, private, 

or non-governmental organizations, youth entrepreneurship and microenterprise systems, 

start-up centres, networks, venture capitals, among other entities (Lichtenstein et al., 2004). 

Entrepreneurial communities are created as such that at least five crucial schemes are 
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followed: i) entrepreneurs should be constantly developed, ii) new tools, skills, knowledge, 

and roles are built, iii) entrepreneurial activity functions to transform businesses, iv) 

community development is substantial focus, and v) each community has a customized 

development enterprises system. In essence, communities ‘produce’ qualitative and high-

potential entrepreneurs and eventually, successful enterprises. To do so, proactiveness 

towards addressing and accomplishing new market opportunities and turn them into 

entrepreneurial activities is immensely important (Lichtenstein at al., 2004). Network 

relations are also significant determinator of entrepreneurial communities and can directly 

impact their and their entrepreneurs’ performance (Markley et al., 2015). Lastly, we can 

conclude that the development of communities has as well economic and social impact in 

the society. Conclusively, studies supported the fact that “building and strengthening an 

entrepreneur’s system of networks is essential to their success”. (Lyons et al., 2012, p.7) 

2.2.1  Exploring the studies of entrepreneurial communities: entrepreneurial clusters, 

networks, and ecosystems 

Entrepreneurial networks and ecosystems are a whole part of the entrepreneurial 

communities. They are systems or platforms that allow the study of collective action and 

collaboration, leading to the drives and motives of entrepreneurship societies in a university 

level (Anderson and Gaddefors, 2016). Entrepreneurship in a community is what underlines 

the similarities of cooperative entrepreneurial environments. Recalling the interpretation of 

communities, we now understand that communities serve as a space for networking and 

interacting for entrepreneurs and other actors (Anderson and Gaddefors, 2016). Literature 

enhances this causal connection stating that communities are highly likely to ‘produce’ 

impactful and sustainable products and services if they put effort into investments in these 

systems. In addition, collaboration among corporations, local funders, partners, among 

others, is key source to the birth of successful entrepreneurial activities that can generate 

economic growth. The study claims that “the result of this continuum of activity (building, 

activating, and leveraging a network) is a strong entrepreneurial ecosystem, one that is built 

on a solid network of entrepreneurial resources …” (Meyers, 2015, p.34). According to the 

same study, due to various reasons, including unawareness or uncertainties on existing 

entrepreneurial resources and other support systems, the establishment and connecting of an 
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entrepreneurial ecosystem is a stage and step-by-step process. That is, the three steps 

identified by Meyers – also exhibited in Figure 9 – include i) identifying and understanding 

the strengths of organizational and community resources and determine how to take best 

advantage of, ii) ensure accessibility of resources among ecosystem/community 

organizations, and iii) collaborate and establish a strong entrepreneurial, supportive network. 

 

Figure 9: Steps to establishing an entrepreneurial ecosystem (Meyers, 2015) 

 

Literature on entrepreneurship also covers the socials systems of clusters, networks, and 

ecosystems. Namely, networking among entrepreneurs is significant elements for the 

prosperity of creation and discovery of opportunities to accomplishing of entrepreneurial 

activities. Different scholars came across various types of networks, such as those aiming at 

acknowledging opportunities, those aiming at exchanging resources, and those aiming at 

creating authenticity and competitive advantages among competitors. Together, such 

interactions would enhance and improve the performance of entrepreneurship as a joint 

system. The same studies claim that networks are characterized by social relationships of 

investors and entrepreneurs, among other stakeholders, that make the exchange of ideas, 

skills, experiences, and knowledge possible. Similarly, clusters are also systems that require 

collective action yet, for a specific industry, or location. Following a networks approach, 

studies state that the position that companies have in a network is what determines their 

performance rather than merely their presence in clusters (Alvedalena and Boschma, 2017; 

Malecki, 2018). 
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Entrepreneurial systems are indeed composed of different stakeholders such as government, 

public and private organizations, universities, financial/funding companies, etc. (Malecki, 

2018) Just like the rest of entrepreneurial system, collaboration, interaction, and/or 

networking is crucial component for the entrepreneurial ecosystems to function over time. 

Entrepreneurial ecosystems are known to function locally but mainly nationally. For 

instance, the article shows that entrepreneurial ecosystems on a national level are usually 

small countries like Finland and the Netherlands, among others. Nevertheless, 

entrepreneurship is developed within a region yet, it is built on cultural synergies, networks, 

and institutions. As such, managerial, technical, and other entrepreneurial skills are 

developed, and entrepreneurship develops and grows simultaneously (Malecki, 2018). 

Lastly, literature considers universities to be one of the most significant actors within 

entrepreneurial ecosystems. In addition to what has been already reviewed previously, the 

entrepreneurial ecosystem in educational institutions is generally a result of the intense and 

continuous collaboration between the university, students, industry actors, the government, 

researchers, and other business actors. The entrepreneurial ecosystems in educational 

institutions are composed of new ventures, spin-offs, and different start-up companies, 

established, run, and/or developed by students, young entrepreneurs, industry actors, 

professors, etc (Belitski and Heron, 2017; Malecki, 2018). It is important to note that on a 

university-level ecosystem, the creation of new ventures but also the knowledge and skills 

to establishing new ventures programs are developed and realized by students themselves. 

The growth of entrepreneurial spirit and activity on a university level is done through 

entrepreneurship societies. ESs are student-established and run, non-profit organizations that 

are born within universities and are part of the university ecosystem (Siivonen et al., 2018). 

The next chapter will entail literature on student entrepreneurship societies and will 

specifically focus on the national-scale ecosystem country, Finland.  

2.3  Entrepreneurial culture and environment in Finland and its higher education 

institutions 

Entrepreneurship is an acknowledged field of business, substantial component of 

educational programs, as well as important priority for governments as well. The 

government of Finland not only supports, recommends, and implements policies that aim at 



34 
 

 
 

strengthening the startup and/or business ecosystems in Finland, but also enforces policies 

that enhance entrepreneurial education in higher education institutions as well. Indeed, 

entrepreneurial education is not only part of higher education institutions curricula, but it is 

also component of K-12 curricula hence, youngsters in Finland are educated on 

entrepreneurship through study programs since very early ages of their schooling (Möttönen 

and Tunkkari-Eskelinen, 2020). Additionally, the OECD Entrepreneurship Outlook report 

states that “SME&E policies in Finland are defined as part of multi-annual Action Plan” 

(2021, p.188). It further states that policies aiming at enhancing and improving the 

performance of policies on entrepreneurship are components of national strategic plans, 

while it remains a more advantageous environment for entrepreneurial activity among other 

countries within OECD framework, as shown in Figure 10 (OECD, 2021).  

 

Figure 10: Entrepreneurial performance framework in Finland (OECD, 2021) 

 

Furthermore, the Global Entrepreneurship Monitor 2021 report states that the presence of 

entrepreneurship field in educational programs, financial – supportive – policies, and access 

to developing entrepreneurial ideas into activities is one of Finland’s strongest points and is 

therefore ranked among the first countries within GEM member countries in “financing, 

entrepreneurial education at school, and physical infrastructure” (Björk et al., 2022, p.14). 

This statement is better portrayed and visualised in Figure 11, a comparison of Finland, 

Norway, Sweden, and the Netherlands: 
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Figure 11: Country comparison of financing entrepreneurial education and infrastructure (Björk et al., 2022) 

 

Eventually, as for the development of business per se, data shows that Finland provides the 

necessary and proficient environment and conditions for individuals, organizations, and 

other businesses/start-ups to perform and expand their entrepreneurial activities, hence being 

one of the most supportive countries in doing business, among European countries. The 

article specifically states that “Finland, widely known as reliable, competitive and high-tech 

innovation country, that creates favourable and dynamic business conditions.” 

(Entrepreneurship in Finland, 2022).  

2.3.1  Review of Literature on Student-Run Entrepreneurship societies 

In addition to the previously mentioned section of this literature review, where the 

phenomenon of extra-curricular activities is discussed alongside entrepreneurial clubs and, 

this section will touch more on the literature on what concretely these entrepreneurship 

societies are, how they function, among other matters. Although it is evident that there is 

sufficient evidence through literature covering the learning impacts and experiential learning 

from entrepreneurship societies, there is lack of information on what these entrepreneurship 
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societies are, how they are built, and how they function. Nevertheless, in the interest of it, 

this section will bring more insights on the entrepreneurship societies’ phenomenon. 

To reinstate the importance of entrepreneurial learning opportunities such as student 

associations, the “learning by doing” is what makes such communities stand out. Student 

associations are known in literature to enhance students’ managerial, problem-solving, 

decision-making, event-organizing and hosting, and networking, among others. Specifically, 

through networking opportunities, participatory students get to know investors, and other 

entrepreneurs and get to collaborate for different matters. Worth noting is that these 

associations are completely run by students and them themselves can act by taking risks and 

learned from such experiences (Padilla-Angulo, 2019).  

Entrepreneurial culture is becoming more present in higher education institutions and 

indeed, promoted through university policies and initiatives; organizational culture is crucial 

indicator of the student associations (Lahikainen et al., 2022). Consequently, 

entrepreneurship societies are a form or alternative word for informal entrepreneurial clubs. 

Among different studies, Pittaway et al., specified that entrepreneurial clubs are composed 

of students who self-organize the coordination and developments of the club per se. They 

are completely responsible for organizing – for instance – different events on certain topics 

related to entrepreneurship, including networking events, guest lectures, field visits, 

discussion events, know-how sharing training and workshops, among others (2015). On top 

of the networking events, ES members also organize business competitions, prize 

competitions, business planning and operating workshops, idea generation stimulation 

events, and other events that directly contribute to the initiation of entrepreneurial activities 

(Lahikainen et al., 2022). To support this argument, Pittaway et al. (2011), in one of their 

studies on ESs learning state that “for students, entrepreneurship clubs are vehicles for 

gaining entrepreneurial skills that are needed in preparing for the uncertain future of working 

life and for starting a business, cultivating transferable skills, gaining practical experience, 

and finding personal enjoyment”. Furthermore, the same study states that although they exist 

in an informal environment, they have formal structures such as presidents, board members, 

vice president, members, etc. Through their developments, entrepreneurship societies’ goal 

is to establish an environment that inspires students to aspire to become entrepreneurs and 

contribute to the society (Pittaway et al., 2011). That is, by engaging in ES activities, student 

have a sense of changing the world and bringing solutions to problems existing in the outer 
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world, at the same time act as agents of change. Figure 12 exhibits the extracurricular 

activities in entrepreneurship education according to Pittaway et al. (2011).  

 

 

 

Figure 12: Entrepreneurial youth engagement (Pittaway et al., 2011) 

Most importantly, ESs are known to bring positive atmosphere among students and motivate 

them to act collectively on certain matters (Siivonen et al., 2018). Complementary to the 

literature, an article on eSignals states that entrepreneurial ecosystems are also prone to 

meeting certain milestones that are important for the ‘start up ecosystems’. Furthermore, the 

article states that although entrepreneurial culture and activity is core of these societies, the 

members are not necessarily expected to be business or entrepreneurship majors, come from 

an entrepreneurial background, or already have business ideas or even businesses per se. It 

is important that the members are curious and creative enough to develop ideas that bring 

and innovate solutions to problems. This also comes down to members not necessarily 

having an educational background because the events and activities that are organized under 

the entrepreneurship societies cover a vast majority of topics and matters that can serve as 

learning points for non-entrepreneurship or non-business students. Above all, the article also 

supports the idea that entrepreneurship societies provide a “feeling of belonging” to its 

members, visitors, and participants (Bako, 2020). Lastly, entrepreneurship societies, existing 

in higher education institutions, are specifically common in Finland. In fact, they are ought 
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to be one of the “biggest student movement in Finland since 1970s”. (Parkkari and 

Kohtakangas, 2018, p.7)  

 

3  Research Design and Methods 

This chapter provides an overview of the research design and methods used. More 

specifically, it brings a research context including information on the multiple case studies 

and data sample characteristics. It further brings a data collection and analysis methods 

section, as well as reasons and actions undertaken that contribute to the reliability and 

variability of my thesis. 

3.1  Research Context  

The sample for the thesis research multiple case studies include 10 entrepreneurship 

societies. Due to time limitations but also the necessary criteria to conduct deeper research, 

the universities of applied sciences have not been included in the sample. As previously 

stated, there are 13 universities in Finland. Out of these 13, two universities do not own 

entrepreneurship societies, and one did not reply to my reaching attempts via e-mail. 

Therefore, 10 of entrepreneurship societies in Finnish HEIs have been taken as case study 

samples, hence there was a 76.9% response rate. The aim of the data collection was to 

interview the president/chairperson/director of each ES respectively. Accordingly, seven of 

the interviewees were presidents/chairpersons/directors/CEOs and three of them were of 

different roles and positions, i.e., board chair, vice-president, and partnership manager, all 

interviewees being board members of the respective ESs. To fully protect the privacy of the 

interviewees but also the entrepreneurship societies themselves, Greek alphabetical codes 

have been used to substitute the names of the ESs and fictional generated names have been 

used for the interviewees. They have been referred to, throughout the thesis, as: Alpha (α), 

Beta (β), Gamma (γ), Delta (δ), Epsilon (ε), Zeta (ζ), Eta (η), Theta (θ), Iota (ι), and Kappa 

(κ). A table with the coded names of ESs as well as fictional names of the respective 

presidents is exhibited below, alleviating the interpreting, and reviewing of the results: 
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Entrepreneurial Society 

Name 

The interviewee 

Alpha (α) Daniel Virtanen 

Beta (β) Matti Savolainen 

Gamma (γ) Maria Tikkala 

Delta (δ) Eino Pulkkinen 

Epsilon (ε) Oliver Kontkanen 

Zeta (ζ) Tiina Heikkinen 

Eta (η) Juhani Räikkönen 

Theta (θ) Laura Ruonakoski 

Iota (ι) Timo Järvinen 

Kappa (κ) Jukka Lehtonen 

 

Table 2: Identification of entrepreneurship societies and the interviewees in the study 

 

3.2  Data Collection and Methods 

To implement as credible and as reliable data collection process and yielding of findings as 

possible, I have approached a data triangulation method for my thesis research. That is, for 

the data collection for the empirical section of the thesis I have used four methods, i.e., 1) 

interviews with representatives of each ES, 2) collaboration with third party representative 

who has collected similar and recent data on the same matter, 3) archival data - website news 

and reports, and 4) one survey per each ES. For the first method of data collection, I have 

conducted a semi-structured approach of interviews. 12 questions have been prepared and 

analysed carefully before hand (structured) and as needed and as often as necessary, follow-

up questions have been asked in between structured questions (the list of structured interview 

questions is provided in Appendix 2). As aforementioned, 10 interviews have been 

conducted in English, lasting between 30 to 45 minutes. Permission to record the interviews 

has been asked for by each interviewee, hence all interviews were approved and recorded 

for further analysis. The interviews were conducted online, via Teams.  For the second 

method, I have been recommended to reach the former president of an existing ES who 

recently has collected first-hand data for all ESs in Finnish universities and more, with which 

I had a discussion meeting and agreed that we work together on this part of the data 

collection. As for the third method, information has been collected from ESs’ websites 

including news, reports, and other, in English. Lastly, as for the fourth method, a survey 
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consisting of 12 brief questions in English has been conducted and submitted for completion 

to representatives of ESs via e-mail, with their permission; representatives were asked to 

take no more than one week time to complete the survey. The purpose of the survey was to 

understand the structure of entrepreneurship societies, i.e., namely the administrative part of 

the harmonization and coordination of the ESs (the list of questions excerpted from the 

survey is provided in Appendix 1). Since the interviewees agreed to complete the survey 

during the interview, all 10 entrepreneurship societies have provided their answers to 

questions.  As for the content of the interviews and survey, I have created a database and 

split it into five themes, with the aim of and in accordance with the three research questions. 

These themes were divided into i) structure, ii) coordination (i and ii aiming at collecting 

findings that help answer the first research question), iii) development (helps answer the 

second research question), iv) community building, and vi) community sustainability (iv and 

v aiming at collecting findings that help answer the third research question). The division of 

the questions in accordance with these themes will be explained in the next sub-chapter, data 

analysis and methods. 

3.3  Data Analysis and Methods 

With the recording of the interviews on Teams, transcription of the conversation was also 

provided automatically by Teams, therefore, the data was not manually transcribed. 

However, numerous grammatical, wording, and other faults were transcribed. Therefore, 

after having downloaded the transcripts for each interview, the text was manually edited and 

prepared in a format that was rather easier and clearer for data analysis. Once the files have 

been separately prepared, they were imported to NVivo. As previously mentioned, 

respective to themes, codes in NVivo have been created in accordance with the questions 

and indeed for easier thematic analysis further. In total, 12 codes have been created, i.e., i) 

establishment, ii) definition, iii) partners, iv) relationships with partners, v) reasons to join 

ESs, vi) informed members, vii) importance of joining an ES, viii) promoting the 

significance of membership, ix) ES growth, x) cohesiveness and stability, xi) community 

growth, and xii), collaboration. Similar data analysis was also used for the findings yielding 

from the survey, revolving around themes like i) educational background of members, ii) 

hierarchal/organizational structure, iii) decision-making, iv) understanding the roles of the 

community, v) number of partners and stakeholders, vi) membership fees, vii) number of 
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members joining ESs, viii) yearly plans/strategies, ix) hourly member engagement, xi) 

number of activities, xiii) types of activities, xiv) member contributions outside ES, xv) 

diversity and inclusion principles and xvi) communication and channels. After having coded 

the interviews and survey answers into the corresponding codes, a thematic analysis method 

has been conducted to oversee the findings, similarities, and differences between different 

entrepreneurial practices. To utilize and take advantage of the findings better, graphs and 

tables have manually been created and used in the findings and results chapter of this thesis. 

A simplified version of themes for the two types of data collection (interviews and survey) 

is displayed below. 

 

Figure 13: Distinction of themes per data collection type 

3.4  Reliability and Validity 

Several actions have been undertaken throughout the research and data collection that aimed 

at improving the credibility and trustworthiness of my thesis. It was ensured that the 

questions are drafted in such a way that more general answers, especially based on 

definitions and concepts are received. It has been done so to avoid biases and direct incorrect 

information hence, the nature of the questions was solely based on experience, expertise, 

and opinions of the interviewees. Further, to interpret the data as efficiently, transparently, 

correctly, and consistently as possible, a record of all information has been kept. When 

interpreting the results, it was ensured that findings provide information that portrays 
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similarities and differences to bring viewpoints and perspectives from different angles. 

Lastly, at the end of each interview, participants have been asked to not only ask questions 

but also provide feedback. Many participants provided feedback throughout the interview 

process without having to ask them to comment on the transcript or concepts at all. Worth 

noting is that many interviewees provided immensely positive feedback to the questions. For 

instance, such comments include, “these are very interesting questions”, “I really like this 

question”, “your questions made me reflect as a president of the ES”, “your questions push 

me to work further towards improving such aspects in the everyday life of the ES”, etc. All 

these factors combined ensure that my thesis project is reliable and provides variability. 

 

4  Findings  

This section provides a detailed summary of the findings from the case studies. This chapter 

starts with the interpretation of the data from the secondary sources on entrepreneurship 

societies in Finland alongside primary sources, i.e., the findings from the survey. After 

having provided an understanding of the definition and structure of ESs, the chapter follows 

exclusively with the interpretation of primary data collection from the interviews with 

representatives from ESs.  

4.1  Student entrepreneurship societies in Finnish higher education institutions 

ESs are very common in Finnish higher education institutions. Inspired by the Silicon Valley 

innovation entrepreneurial ecosystem, the student established ESs in Finland became 

popular in the beginning of 2000s. The first ES was established in 2008; today, there are 

more than 20 ESs in Finland and indeed they represent one of the biggest student and youth 

movements in Finland (Parkkari and Kohtakangas, 2018).  

ESs are centred usually in the biggest university cities in Finland however, they are still of a 

small-scale. They welcome students of business entrepreneurship as well as other majors 

that allow connection of fields into problem solving through ideation, exchange students, 

double degree students, open university students, among others, and majority of the 
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communication happens in English (Siivonen et al., 2018). In Finland, there are “13 

universities and 22 universities of applied sciences” (StudyinFinland, 2023). Universities in 

Finland include, Aalto University, Hanken School of Economics, LUT University, Tampere 

University, University of Eastern Finland, University of Helsinki, University of Jyväskylä, 

University of Lapland, University of Oulu, University of Turku, University of Vaasa, 

University of the Arts Helsinki, and Abo Akademi University. What these ESs have in 

common makes up a substantial part of how ESs in Finland function. That is, all these student 

organizations are non-profit organizations. They are established by students and aim to serve 

students’ best entrepreneurial interests. They are led by a president or chairperson and 

followed by vice president or vice chairperson and other board teams like marketing, finance, 

partnerships, events, community, among others. They are supporting mechanisms for 

entrepreneurial activities by students and young entrepreneurs through different funding 

programs as well as social and networking events/programs to reach new and mature 

entrepreneurs. ESs’ members organize different types of speaker events, seminars, training, 

and workshops, etc., but as well as social events that aim at the wellbeing of the board 

members and engaging members in entrepreneurship societies. To better understand the 

overall structure and nature of the ESs from the ground, a survey was conducted and sent to 

the case study ESs with questions that solely understand their form and structure. The 

description of the results from the survey are summarized and portray a general view of the 

organizations.  

The ESs have an annual board that is in charge and responsible for leading the organization 

for a whole academic year. The board consists of leader teams and each team has about two 

to five members, totalling up to 20 members on average per ES. The boards are led by 

(differently titled by entrepreneurship societies themselves), the executive 

director/president/chief executive officer (CEO)/chairperson. On average, each member 

engages in community building and working for the organization for at least 20 h/week, in 

voluntary basis for almost all ESs. Several ESs have at least one entity in at least one 

university city of Finland while most of them operates in one university city. Besides the 

board members, ESs have volunteers that assist each year in the implementation of activities 

and organization of events. Depending on the size of the ES as well as student number of 

host universities, on average 50 volunteers per ES on yearly basis become part of the 

community. Majority of the ESs operate in their own offices while several them utilize co-
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working spaces within university premises and/or in entrepreneurial start up ecosystems. 

Members of the board and/or community are generally equipped with entrepreneurial and 

business educational background when they join ESs however a big number of them does 

not necessarily possess such background; it is neither a priority nor it is a requirement for 

members deciding to join the organizations to have entrepreneurial and business 

background. Additionally, out of the 10 case studies, only in one of them membership is 

subject to fee while in the rest of them, members are not subject to membership fee; in neither 

of the ESs the number of joining the organization is limited. Each and every ES has tight 

connections with partners and stakeholders that support them and their developments. When 

asked to state the number of the stakeholders and partners, three ESs have between two to 

50 partners, including financial partners, mentors, coaches, local businesses, among other 

actors the partnership of which depends on the volume and contribution to the development 

of the ESs. ESs operate on yearly strategies and/or plans; one ES stated that they compile a 

three-year strategy and goals to be accomplished. Part of their annual plans and strategies as 

well as practical implementation, all ESs stated that there is diversity and inclusion principles 

that are incorporated into their organizational culture and practices.  

Each ES has an organizational hierarchal structure. Although very similar in hierarchical 

structure, one out of total 10 entrepreneurship societies claimed that the organization does 

not perceive to have a hierarchy unless there are legal responsibilities for which the board is 

responsible for. Otherwise, the operations are structured into independent projects and team 

activities where members support each other. The decision making ESs occurs as such. In 

general, teams and the board are highly cooperative and helpful towards each other when it 

comes to decision making. As much authority as the president and the leading board have to 

either make or confirm the decisions at the end of the process, each team is involved in 

decision making for particular matters. The rest of the types of hierarchal structure of the 

societies is depicted in the figure below.  
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Figure 14: Visual representation of the organizational, hierarchal structure of the entrepreneurship societies 

 

Lastly, ESs are immensely active in organizing events and programmes for their 

communities, including small, medium, and big events, the matters of which include 

entrepreneurship and self-development. Depending on the size and volume of the activities, 

on an annual basis, ESs welcome at least 500 and up to 6000 participants to their events. The 

figure below shows an average number of events organized annually, per each ES. 
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Figure 15: Average number of events organized annually per entrepreneurial society 

 

These events include speaker events, field/study/start up visits, speaker events, networking, 

and community gatherings, pitching competitions, trainings and workshops, accelerator 

programs, bootcamps, guest lectures, hangouts, hackathons, business idea development 

events, etc.  

Lastly, it is worth noting that numerous members or also called alumni of the ESs have 

utilized their skills and knowledge obtained through the entrepreneurship societies’ 

programmes and activities and have translated some of those into success stories, by 

establishing their own entrepreneurial journeys, e.g., startups. The figure below shows 

approximate numbers of startups having been established of former and current members of 

entrepreneurship societies.3 

 
3 “How many of the ES members - on average - have established startups or any other type of 

entrepreneurial activity outside the ES?” (Alpha ES estimate shows an annual estimate) 
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Figure 16: Approximate number of startups having been established of former and current members of entrepreneurship 

societies 

4.2  The purpose behind entrepreneurship societies’ establishment  

Entrepreneurship societies have established in Finland in early 2000s; the reasons being are 

among different although, based on the findings, ESs in Finnish universities have quite many 

characteristics in common. For example, a vast number of answers explain the rationale in 

general terms, i.e., students did not have as much of a say as they do now, in the academic 

world. The need for creating a common and joint space for teamwork alongside the initiative 

of various professors who have brought up the field of entrepreneurship into larger attention 

has mainly pushed students to establish the ESs. Additionally, these initiators have spotted 

the need to create a linking bridge between students with interest in entrepreneurship and 

universities, companies, investors, among other significant actors in entrepreneurship. That 

is, the establishers wanted the ESs to be the first place that students go to when they seek 

help on enhancing entrepreneurial skills and interests as well as other activities of similar 

manner. 

In addition, around 2010s, Finnish students visited Silicon Valley in the United States, where 

they got to see and experience how entrepreneurship and innovation function there. Having 

been inspired by Silicon Valley, students felt the need for a societal change on a larger scale 
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in Finland, one of them being the enhancing the sustainability and birth of new startup 

companies. For instance, Daniel Virtanen, the president of Alpha ES stated: 

“They were originally supposed to actually do a report of their trip, but they 

thought that a report wouldn’t really affect anything at a massive scale, 

whereas putting together an organization and actually starting to do stuff would 

have a much greater impact” (Virtanen) 

4.3  What defines entrepreneurship societies, in their leadership’s point of view?  

Furthermore, to fully understand what entrepreneurship societies are, interviewees have been 

asked to provide a definition based on their experiences. We understand and can conclude 

that that ESs are established by students themselves and are all about serving students and 

young entrepreneurs’ needs, wants, and interests. They are all about coming and working 

together on societal issues and provide solutions to them, via helping each other to turn ideas 

into businesses. They aim at enhancing and boosting the entrepreneurial skills of young and 

aspiring entrepreneurs and lastly, they are a community that changes traditional ways of 

working, providing, and contributing to the society. Definitions provided by ESs 

representatives are provided in Figure 17. 
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Figure 17: Direct quotations of definitions as per entrepreneurship societies' representatives 
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4.4  Overview of the entrepreneurship societies’ ecosystem of partners and 

stakeholders  

Entrepreneurship societies in Finland are highly supported by different actors. Given that 

ESs are within universities in each of the major cities in Finland, the universities themselves 

are one of the largest and closest partners of entrepreneurship societies. As for this theme, 

this collaboration and partnership is one aspect in common with all ESs. Furthermore, other 

actors who are supporters and continuous partners important for the growth and 

sustainability of ESs include small and large foundations, private companies, student 

organizations, student societies from different guilds within the university, other regional 

ESs, different sponsors, science parks, other higher education institutions such as 

universities of applied sciences, ventures, different financial institutions, high school 

community organizations, local firms and start-ups, foundations, incubators, startup 

ecosystems, communities of students, startup accelerators, academies, and international 

entrepreneurship societies and startups as well. 

When it comes to establishing and maintaining relationships with partners and stakeholders, 

for the development of the ESs but also their sustainability, several actions are annually 

undertaken by ESs, to ensure that the relationships are maintained, grown, and enlarged. Yet, 

in a lot of cases, ES representatives claimed that on top of establishing such relationships, 

more work and effort is needed to be done in terms of maintaining them.  

That is, most of the ESs have the same main partners since their establishment and all of 

them believe that maintaining such relationships is extremely significant for the livelihoods 

of the societies. It is common for ESs to have a responsible team or individual who manages 

and takes care of the relationships with partners and stakeholders. One of the simplest actions 

that they take is to sit down and talk to their partners, to get to know them better. It is 

important for them to stay in continuous touch with the partners to minimize the risk of 

losing contact, especially when annual changes happen in the board. One of the measures 

that they take is to organize activities and events together, it being with partners’ help or 

with other actors such as ESs in other cities of Finland or student communities. Several ESs 

ensure that ongoing communication with partners occurs. They do so by organizing, e.g., 

monthly meetings with the involved actors and informing them on the developments and 

activities happening within ESs on a local, national, but also international level. Information 
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is exchanged via roundtable meetings, video calls, in-person meetings, but also updates via 

e-mail.  

When it comes to transmitting the message as well as advice from board members to newly 

established board members on the partners, to maintain these relationships, a number of ESs 

saw this as an opportunity to work on and improve while a number of them already act in 

this regard. For example, at the beginning of the year, when the board members change, 

introductory meetings happen not only with the board members, but also with the partners 

for both parties to get to know each other. On the other hand, there has been some room for 

improvement as well as areas identified that ESs have claimed that more work and effort is 

needed. Figure 18 provides a visual representation of main partners and stakeholders and 

methods to maintain their relationships.  

 

 

Figure 18: Summary of partners and stakeholders alongside methods to maintain relationships 

 

Direct statements from representatives of ESs believing that steps have been or will be taken 

in this direction have been portrayed below: 

 

“We hope to have more documentation on tracking our partners and 

stakeholders and that’s something that we are trying to work on this year. We 
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do not really have a system in place. It has always been basically every year 

figures but now since the organization is 14 years old, there have been a lot of 

people that we have been in touch with in the past and now we are trying to 

collect them together in a system.” (Virtanen) 

 

“To my understanding, it has not worked very well up to this point, so that is 

also one of my tasks for this year. So, my plan at the moment is that we keep 

some kind of list of the relationships that we have been forming and regain the 

relationships that had already been lost after the changes in board members. I 

am going to keep some type of registry, and have responsible persons in 

specific institutions, or specific set of partners” (Savolainen) 

 

“That is something that we are actually working on. The individuals who are 

in these organizations are reaching out to the board, but this does not 

necessarily mean that the board knows what to do with that information. So, 

what we are doing is documenting what these relationships look like. Once the 

turnover process begins, at the start of November leading into December, the 

information will be shared with the subsequent board. This is incredibly crucial 

every time there is a new board. People fall out and people join, it is natural. 

So, having some sort of documentation process is going to help get more 

involved in what we transfer from our current board to the next.” (Räikkönen). 

 

To summarize, despite the fact that ESs’ members conduct various acts to keep relationships 

with partners sustainable and fruitful, they state that they are currently working on ensuring 

better and proper mechanisms, for instance database, for partners and stakeholders that need 

to be maintained for future generations as well. 

4.5  Attracting considerations to the membership of entrepreneurship societies  

Another component is to understand the motives behind members’ motives to join an 

entrepreneurial society. Findings from the interviews show that there are numerous reasons 

why members join ESs. One of the key reasons is to learn. That is, the structure of the 

organization is built as such that offers space and opportunities for members to – especially 

– learn practicalities of entrepreneurship. It being starting up a company from zero, to 

learning how to develop and grow them. ES representatives also claim that there is an 

atmosphere that inspires and motivates members to work on their ideas and cooperate with 

other members that could potentially join these startups or other entrepreneurial entities. It 
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does so by having established a community where young and aspiring entrepreneurs get 

together to share ideas, and network with already mature entrepreneurs. Their programs and 

events allow members to meet and find investors, partners, alumni, and generally provides 

access to businesses, but also people from the ESs who are destined to help members in 

every step of the way when it comes to developing and growing their entrepreneurial ideas. 

ES representatives believe that the events and programs that they organize are very attractive 

and raise students and other members’ interest to join and have fun but also get inspired to 

work on the changes they want to see in the world. 

Another key reason that students join ESs is to make friends, extend their friendship circle, 

and create long-lasting relationships. A vast number of members have joined by tagging 

along with their friends in the past and meanwhile realized that they are interested in being 

members of an ES. For instance, Eta ES’s vice-president impeccably described a personal 

experience that shows the advantages of joining an ES and establishing friendships after that: 

“Through the entrepreneurship society, I met quite a few people. I created a 

best friend out of it as well through one of the businesses that we are actually 

doing a start-up call with. So, that is just one benefit for people and people 

have developed relationships that continue on … I noticed how much of a 

difference it made when meeting people, who I still stay in contact with to this 

day. I am speaking for myself, but I have seen this with quite a few people. 

One last thing to that is that one of the fellows was an exchange student from 

Italy. I am still in contact with him; we struck up a friendship out of the 

entrepreneurship society”. (Räikkönen) 

 

Another reason is that people have created a community where they enjoy their time, feel 

comfortable in, and have fun while being active members. Members see ESs as communities 

that offer space for growth and development of oneself and one’s mindset. Besides their 

annual events, ESs also offer get-together activities and events that bring students together 

and encourage them to become members of ESs. The activeness of members in an ES differs, 

some members are more active while the others are not. However, students – regardless of 

whether they study business and entrepreneurship or not – want to be more active in doing 

something else besides their studies hence, the flexibility to put as many hours into the 

activeness in an ES as one prefers, is what attracts students to join. They believe that ESs 

bring an opportunity for balance between studies and extracurricular activities and allow 

students to express and enhance their creativity.  
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Another major reason why students join ESs – especially international students – is the 

opportunity to be integrated into a local community. Representatives of ESs claimed that a 

lot of international students find a home by being members of an ES, after struggling to be 

integrated into a different environment and associations in a foreign country. Majority of 

associations in Finland are Finnish speaking however, in ESs language of communication is 

English and therefore, welcoming for international students. They also consider ESs safe 

spaces for international students where they can share their ideas and inspire each other. 

Consequently, in a few ESs, half percentage – if not higher – of members are internationals. 

More specifically, the president of Theta claimed that the ES is a great opportunity for 

international students, especially those who plan to stay in Finland, and create networks to 

potentially either get employed in a local company or establish a company in Finland in the 

future. In addition, the president of Delta ES stated that: 

“From the human point of view, which is the fact that we live in a different 

country, we live in Finland, is that making friends and establishing 

relationships, especially when you are an international person and even just 

building connections is super hard. I think for people, many of them who get 

tired of just being lonely here, entrepreneurship society is usually the place 

where they can be seen, get to meet other people who are also trying to do 

something meaningful in life…” (Pulkkinen) 

 

Lastly, the president of Kappa ES stated, “oh bless Slush for that”. They 

believed that Slush motivated and inspired students to join such types of 

societies and expanded the word in all Finnish universities. Having seen the 

immense presence of practical entrepreneurship in Slush event/s, people dare 

to dream and are eager to become the next Unicorn entrepreneurs. More 

specifically, the president states, “the kind of the idea of being your own boss, 

creating something unique and changing the world with your creation is the 

driving force nowadays.” (Lehtonen) 

An overview of the core reasons that has been founded to be, for members to join ESs is 

summarized in a visualized manner below. 
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Figure 19: Types of core reasons behind entrepreneurial society establishment 

4.5.1  The familiarity of entrepreneurship societies among members  

Are (potential) members really informed and educated about entrepreneurship societies, their 

mission and vison and how does that change throughout their (active) engagement in an ES? 

Well, ESs’ representatives claim that in general, people are completely unaware of what ESs 

are, let alone know about their mission, vision, and long-term goals. In a couple of cases, 

they stated that a lot of them are unaware of what entrepreneurship even is. In various 

responses, presidents claimed slightly different from the fact that members, generally 

students, before they join ESs are completely unaware of their existence. For example, the 

president of Kappa ES claimed that most students who join their ES either come from 

business and entrepreneurship backgrounds or are business and entrepreneurship students. 

Additionally, Gamma ES stated that although members might not be well-informed on ES’ 

goals and values, most of them are familiar of at least the events that the ES organizes; 

nevertheless, they feel that it is necessary to put more work and effort into being more 

informative to their potential but also current members. Iota ES stated that in a lot of cases, 

potential members are hesitant to join, scared of judgment and of missing out due to their 

educational backgrounds. On the other hand, the president of Delta ES stated that they are 

unsure whether potential members are informed about the ES and claims that they put effort 
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into transmitting the message to them, therefore, is important for people to read their news 

and reports. 

Despite this common fact, ESs put a lot of effort into highlighting their work and values to 

their audience as well as inspire students in Finland towards high growth entrepreneurship. 

ES representatives claim that through the organization of events and promoting the 

organization through them is an approach to accentuate the bigger picture of what ESs are. 

A number of entrepreneurship societies organize open meetings where everyone is 

welcomed to walk in and attend the meetings. Additionally, large-scale events serve as 

introduction to all ESs in Finland to the public (Virtanen). Another approach that for 

instance, Beta ES practices is by attending different courses and classes, and running 

workshops for students, especially at the beginning of the academic year. As such, they try 

to integrate the messages and values of the ES into real-life courses, entrepreneurship 

courses, specifically, concepts like ideation, innovation, and everything else that connects to 

entrepreneurship (Savolainen). Similarly, Theta ES oftentimes practices the mode of visiting 

classrooms and attending different courses while at the same time networking with students 

and receiving information about and from them as well as keep them in their network cycle 

and inform them about the ES events further (Ruonakoski). Eta ES on the other hand tries to 

run three themes and say events per each theme with the purpose of providing their audience 

and potential members the opportunity to either choose specific thematic events to attend or 

mix them together and join more than one or all of them; in their perspective, this helps the 

ES build and grow their community (Räikkönen). Lastly, all entrepreneurship societies 

transmit their messages and goals through extensive marketing on social media platforms 

and make communication with their target audiences as accessible and as easy as possible.  
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Figure 20: Summary of statements on member informational background on entrepreneurship societies 

4.5.2  Understanding the importance of entrepreneurship societies membership  

Presidents of the entrepreneurship societies recognize the importance of members to join 

ESs by assessing the learning opportunities that they provide hence, stressing out specifically 

what potential members would get out of their membership. To start with, Alpha ES 

considers their ES to be a human accelerator in the sense of accelerating the development of 

individuals and their growth as humans. They claim that members – when put in the hardest 

effort to grow as humans – learn to do so. They also claim that certainly members of their 

ES create a lot of networks and are well-connected to other people in the entrepreneurial 

ecosystem. The president claims that connection with people serves them for good in their 

future. They are also very keen on ensuring that members learn about entrepreneurial 

thinking and interacting. Similarly, Beta ES supports the importance of the shift towards a 

more entrepreneurial mindset. They are firm believers that their ES is the place to go if one 

wants to perceive the positive sides of entrepreneurship and innovation. It is the place to go 

if one wants to develop their entrepreneurial skills, team learning, ideation, dialogue and 

negotiation skills, conflict resolution skills, and ultimately learn how to take best advantage 

of them and use them in real life. On the other hand, according to Zeta ES, as much as it is 
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important for members to join ESs, their learning experiences depend on who the audience 

is and what they want out of an organization they are members of. That is, because Zeta ES 

serves different segments of audiences, some of the members aim to improve and know 

themselves in certain areas, for instance, improve their public speaking in presenting ideas 

and reports, while some of the members are interested in ideating and getting in contact with 

entrepreneurs and mentors. Nevertheless, Zeta ES claims that despite what the goals of a 

specific member are, it provides different opportunities to find their passions, weaknesses, 

and strengths. Additionally, Gamma ES and Theta ES also believe that it is important for 

members to join the ESs for reasons such as balancing academic and extracurricular life and 

at the same time have possibilities to grow knowledge and networks and learn how to be 

proactive in different areas of life.  

Lastly, Delta ES especially focuses on people’s interaction and relationships. More 

specifically, the president states, 

“There are a lot of challenges and problems in life and being an entrepreneur 

hardens you up to be bold, to be able to grow the voice that you have on the 

inside and channel that energy towards something that might have the 

potential, to not only change your life, but change other people’s lives as 

well… I feel that entrepreneurial journey would open you mind wider …” 

(Pulkkinen) 

 

Consequently, considering that most representatives from ESs claimed that students are not 

necessarily aware of what ESs are, they were also required to express their tools and methods 

of promoting not only the ES as an organization but the importance of being members of 

such organizations. In general, ESs use social media as a very common tool to transmit 

messages and promote the work that they do, such as Facebook, Instagram, Telegram, via 

newsletters, among others. On the other hand, several of them claim that the visits to 

classrooms, and attending courses, workshops, and overall get together events, are another 

mechanism to inform students about ESs and the significance of being part of them. A 

number of them also submit customized newsletter especially to visitors in different events; 

especially after having observed that these are active participants in their events, they 

customize newsletters for them and suggest they become members of the ESs. Lastly, they 

also produce podcasts and put a large effort into marketing them to different audiences.   
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4.6  Where the growth of entrepreneurship societies leads  

The presidents of the entrepreneurship societies see and consider ‘growth’ in different 

perspectives. For some of them, it is not necessary for an ES to grow, for some is, and for 

some growth means maintaining the community of people. As many similarities in points of 

views they share, I will be providing direct quotes from their responses in this part, 

specifically due to the unique perspectives that their differences in responses show.  

“I am not sure it is important to grow, but until we have reached every single 

student in Finland, we should be working on growing still. I am a big believer 

in the fact that everybody should be aware of their opportunities before they 

can make an informed decision. If not everybody in Alpha ES knows about 

Alpha ES, then they may have not seriously considered starting their own 

company and eventually we are losing out on the potential that people could 

build to support our economy and Finland. That is why I think it is important 

for us to aim to reach new people all the time because otherwise we are leaving 

people out. They are not able to make the informed decision that 

entrepreneurship is not for them because they have never even gotten a proper 

touch point into it”. (Virtanen) 

 “Do they need to grow? What is growth? The challenge with entrepreneurial 

society is that people change all the time. The growth to me comes through 

more from the networking effect. We have been running for 14 years and the 

number of members has increased, but we know that people who have gone 

through our programs are now either employees or business owners, they are 

the alumni network that we have. In my opinion, growth does not necessarily 

have to do with the number of members that grows drastically.” (Savolainen) 

In contrary, the president of Beta ES sees the entrepreneurship societies as a 

place that creates a platform where students can reach the individuals in need 

and keep the focus in enhancing the entrepreneurial society rather than growing 

it in numbers. To them, this is what growth is, i.e., continuously providing 

opportunities and tools for individuals and even teams to go forward with their 

ideas. Likewise, the president of Epsilon ES states that their entrepreneurial is 

already a large society; they already organized more than 50 events per annum 

with more than 6,000 participants. They provide a large platform for students 

to network but also for local businesses that want to promote themselves, 

promote their work, and share their stories with big audiences that Epsilon ES 

already has built. Additionally, the president of Zeta ES believes that the need 

for growth comes from the need of a stronger society to address demands in 

Finland and the world, for instance climate change, through the ecosystems 

where research and innovation happen. The president more specifically states, 

“we can be one of the quickest ones to react and create solutions faster than 

any other space or place”. (Heikkinen) 
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The growth to the president of Eta ES is strongly related to the presence of a cohesiveness 

in an ES. They believe that the ES needs to ensure cohesiveness from year to year for it to 

be successful in the long term. They also believe that in smaller cities of Finland, people are 

more connected to each other and have it easier to connect with one another. More 

specifically, they stated: 

“One of the big things for us is that we have this unique ability to connect 

outside of student organizations and we can be the glue that holds all of them 

together. As students come out of post-secondary education, they have an idea 

for which they need funding, they have a place to go, events to attend, and meet 

successful startups which maybe want to invest in your idea as well. In a place 

like Eta ES, it is incredibly important to be able to link everybody together and 

introduce people to one another to having access to these different 

organizations.” (Räikkönen) 

 

To the president of Iota ES, growth is also tightly connected to networking and having strong 

connections with other people and organizations. It is important for people who take best 

utilization of practices in ESs to understand that there are always tools, mechanisms, and 

people coming from different entrepreneurial backgrounds to help if members are interested 

in transforming their entrepreneurial ideas into companies. To Iota ES, the growth of their 

members and their entities is equal to the growth of the ES itself therefore, they ensure that 

they direct their members and partners to necessary parties, for instance accelerators, or any 

other entity that yields to their faster growth (Järvinen).  

Slightly different from other perspectives, growth to Kappa ES is vastly related to 

macroeconomics of the country. More specifically, the president stated: 

“Slush is a fantastic event that all the entrepreneurship societies and StartUp 

Foundation started back in the day, and it signifies the going outside of the 

university; a lot of companies go there. They created this fantastic startup 

boom, a lot of unicorns, a lot of promising companies have risen …  and 

created a working startup outside of university and this is what we need in 

Finland, economy-wise. Finland has sort of stagnated in terms of startups; we 

are losing to Estonia. In the last couple of years Finland has been getting 

massive amounts of funding and the Finnish economy has been reaching higher 

levels, since Nokia failed. We need to have – not necessarily as big as – 

companies as Nokia; smaller ones but many of them. But right now, there are 

not many companies and there is no Nokia either. It is important to take this 

outside the universities and to experience and live the economic environment 

is to create those companies that will help the founders, the markets, and also 

the national economy”. (Lehtonen). 
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To Gamma ES and Theta ES, there is no big need for ESs to grow. Instead, they believe that 

it is needed and important to cooperate more with the other ESs in Finland, or even outside 

Finland in order to strengthen the community even more (Tikkala). To create a clearer 

picture of what it means to not necessarily wanting to grow for Theta ES, president stated: 

“I do not think that our society needs to grow natively, I don’t think that is one 

of our goals to be a huge international society. On the other hand, we have 

already this national network that is already national and big enough. We have 

contacts and networks in almost all the cities and around Finland where we can 

go and visit. The growth I believe is that we should have operating teams of 

Theta ES communities locally.” (Ruonakoski) 

 

Lastly, the growth for Delta ES is tightly related to inclusion in ESs. They believe and 

recommend that the first step towards have an inclusive ES is by requiring that the English 

is the major language in events and programs as well. They claim: 

“Rather than, what you would call calm thinking – which is the group thinking 

of people who think in the same way because they have familiarities from the 

same culture -, the only way it gets big guys to promote diversity is to focus 

the lens from Finnish to international. If there is going to be any sort of big 

changes anywhere, it can’t be done by the folks at home. Changes happen only 

when ideas are exchanged from one person to another. That is the direction 

that I have been trying to influence, which is the need to establish a structure 

that brings people together and give them a sense of belonging that they are 

part of something. Just hosting events and inviting people to come and be 

entrepreneurs is not sustainable if people are not inspired.” (Pulkkinen) 
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Figure 21: Summary of statements on meaning of growth as per representatives of ESs 

4.7  Cohesiveness and stability of entrepreneurship societies 

The longevity of entrepreneurship societies relies on the ability of the organization and its 

leaders to keep them cohesive and stable throughout the years, to sustain value for the present 

community but also for future generations. This component of the results will entail insights 

from representatives of ESs on the degree of current cohesiveness in their organizations as 

well as effort put and work to be done in such regard. For some cohesiveness and durability 

of ESs is tightly related to access and presence of funding, while to the others, it is important 

for the members and community to be on the same page. 

According to Alpha ES, since the operating board of the ESs is always students and for 

majority of them is a learning experience, complete cohesiveness might not be ensured. In 

addition to that, because the board changes annually, the newcoming leaders might not 

necessarily have experience when it comes to the usual chaotic environment that they are 

faced with when the board changes. However, they believe that it is the whole point of the 

organization and they do not believe that they should entirely focus on stability, especially 

if people are active and involved and have prospering intentions. The president more 

specifically stated that, “radical innovation takes radical environment” (Virtanen). Indeed, 

they want to promote the changing environment as a tool to execute crazy and innovative 
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ideas. The president of Theta ES also shared similar perceptions. They stated that keeping 

an ES stable and cohesive, especially for future generations, is always a challenge where 

members of the society are all students. To overcome this challenge, they believe that the 

continuous support and resources of the universities is needed and would help the continuity 

of the society, even when current students who lead the societies graduate (Ruonakoski). 

For Beta ES, the stability of the organization happens when the funding is stable, and it is an 

area that the boards try to constantly work on and ensure that there are enough resources for 

the organization. Additionally, they also believe that there should be continuous 

understanding of the core mission of the organization and the rules and guidelines of the 

association are followed alongside fundamental funding. (Savolainen) To Zeta ES too, 

“being agile, mobile, and creative are the key things to growing and keeping the organization 

stable and going.” (Heikkinen) Similarly, Gamma ES also states that to ensure cohesiveness 

among boards, they put effort into making the handover process as smooth and as clear as 

possible despite the fact that stakeholders of the organization have been present for many 

years (Tikkala).  

For Epsilon ES, the continuity of the board as well as sustainability of financial resources is 

what represents cohesiveness and stability of the entrepreneurial society. That is because the 

number of board members changes from year to year, e.g., more in one and fewer in the 

other, they are trying to build a community of the board in such a structure that is sustainable 

for the future generations as well. From the financial point of view, which to Epsilon ES is 

a current challenge, is that different stakeholders have different amounts of funds to offer to 

ESs thus, they are focusing on finding new ways to secure the financial part, i.e., by reaching 

local companies and Finnish government programs, among others. Inspiring the future 

members to apply this mindset is one of the main goals simultaneously to be accomplished 

(Kontkanen).  

Furthermore, there are also actions that Eta ES is taking towards achieving cohesiveness and 

stability of their ES. More significantly, they are trying to build a consistent focus and goal 

by identifying the problems and ways to address them. The president though believes that 

such approach is difficult for all organizations and especially student ones. More 

specifically, the president states, “one of the most important things we can do is actually 

establish a more cohesive network and securing funding, making sure that we apply for 

grants at the appropriate times throughout the year.” (Räikkönen) Similarly, Iota ES also 
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believes that one of the key steps to take towards long-lasting cohesiveness and stability is 

that the organization keeps the fundings coming and delivers what has been promised to be 

delivered; in addition to that is that the board keeps growing and teams building. (Järvinen). 

According to Kappa ES, there are also several things that need to be implemented, such as 

having regular meetings and keeping everyone involved in the ES in check on what needs to 

be achieved and what has been already delivered. Additionally, it is also important to ensure 

that all team members but also the upcoming ones are aware and well informed about the 

duties and responsibilities as well as everyone is included (Lehtonen). According to the 

presidents of both Kappa ES and Delta ES, transparency creates cohesion and be as open as 

possible about the occurrences and developments of the entrepreneurship societies so that 

everyone is on the same page. Having this cohesiveness starting from the board and their 

teams is what has helped Kappa ES have a smooth and easy communication as well as 

continuation of their developments (Lehtonen; Pulkkinen).  

 

Figure 22: Summary of statements on stability and cohesiveness of entrepreneurship societies 
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4.8  Sustaining the values of entrepreneurship societies by stimulating the 

community  

One of the themes to understand entrepreneurship societies is about the community members 

and what makes them interested and motivated to be active members to sustain and grow the 

value of the overall ES. The purpose of this theme was to find out how the value is sustained 

within the communities in ESs, which can take different forms for different organizations.  

For instance, for Alpha ES, it is important that the working environment, i.e., the coworking 

space is welcoming of people who go and work together, hence keeping the community 

engaged and active. Additionally, Alpha ES holds a team that is specifically responsible for 

organizing community, including sports, activities, and gatherings at least once a month. 

Therefore, they try to organize small events for the community to keep them together, such 

as get-together breakfasts, barbeques, game nights, etc. For Beta ES, keeping the community 

together translates to bringing entrepreneurially oriented people among higher education 

institutions in an environment, through communication of what Beta ES is, what the ES does, 

and providing the interested members opportunities to work on fun, exciting, and productive 

things. Events and especially those that are suggested by the members of the ESs and those 

aiming at bringing the members together for fun and network, are what bring the community 

together for Epsilon ES and Zeta ES. 

For Eta ES, there are several things to consider when stimulating the community to grow 

and maintain value by keeping them motivated and interested to be and stay active members. 

The first thing is that organizational flow in working in a team is important, to avoid 

overlapping duties and increasing efficiency. That also comes by assigning second or third 

persons to a task in case there is need for help or need to take over, as the vice-president of 

Eta ES calls it, replacement strategy. Another key is having the board members be 

transparent and empathetic with each other when it comes to foreseeing when tasks are either 

too difficult to complete or there is some external pressure that causes the tasks to be 

uncompleted. Lastly, have the members be open for feedback for events that might be 

happening to keep everyone engaged and spur discussion and conversations, what the vice-

president of Eta ES calls is, feedback system that is not overwhelming but gives space to 

people to turn in. Similarly, to what Eta ES does, Gamma ES also supports the emphasis that 



66 
 

 
 

members are always free to provide feedback but also come up with their own initiatives for 

any kind of event what brings the members closer to each other.  

For Kappa ES, Theta ES, and Delta ES too, organizing interesting events, such get-togethers 

for members that feels like a reward for members, but also be positive with each other and 

motivate each other are tools to keep the community stimulated.  

On the other hand, Iota ES was one entrepreneurial society that faced major consequences 

due to COVID-19 pandemic and the president feels that right after COVID-19, it was time 

to build everything from scratch, one of the aspects being to build a community and more 

ES members are needed for that. So, to keep the community engaged and interested, 

according to the president is by ensuring that the members have a feeling of ownership in 

what they do as part of the society. Iota ES also aims to incorporate more fun activities for 

its members this year and have people get to know each other and increase the visibility of 

the society at the same time. 

 

Figure 23: Summary of methods to sustain internal community value 
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4.9  Collaboration culture in entrepreneurship societies: special emphasis on its 

significance and impact in community building  

The last component of the research is the collaboration within entrepreneurship societies, as 

significant part of the organizational structure, based on the organizational theory. That is, 

representatives of ESs were asked to reflect on how the collaboration culture within their 

organizations affects the communication and connections between members and partners. 

More specifically, they reflected on how collaboration helped the community build trust, 

improve better and efficient coordination and how it did help or affect the community.  

More particularly, the president of Alpha ES stated: 

 “What I have noticed and where I have been involved, it does4. It rarely also 

leads to unfortunate situations where people argue and feel forced to 

collaborate. It is not however due to the collaboration culture, but it is rather 

due to few people not getting along. So, I see the collaboration culture overall 

as a good thing and it keeps the organization together. But one observation that 

I have made is that a lot of people do not necessarily see the value in it if one 

does not communicate the value to them explicitly. There have been situations 

in Alpha ES where people – by default – have not realized that it is really 

important to collaborate with others, however, once it has been stated to them, 

they have gotten the point and are happy to collaborate. It is something that 

cannot really be assumed. People by default do not necessarily value 

collaboration and that is a big part of the work here culturally. So, what we 

have to do is promote the collaboration culture so that people do see the value 

in collaborating.” (Virtanen) 

Additionally, the president of Beta ES stated: 

“I am a team coach. My most important tool is dialogue, dialogue skills and in 

my opinion, that is the running engine of every human group. Level of dialogue 

skills, conflict resolution, leadership skills, psychological safety, level of trust 

explains the engine that runs any organization. In my opinion, the level of 

interpersonal collaboration is what defines the work that we do which is 

something that I started in the beginning5. We started working with the board 

for four or five hours only working on identifying who are we as people, what 

are our expectations, what are our skills and how we can take steps forward to 

becoming an A-Team and not just a group of people, but actually a team that 

shares values and goals” (Savolainen) The president has indeed observed and 

realized their intentions in practice as well, specifically when it came to the 

organization of major events, where the president and their leading team were 

impressed on well handling of responsibility and good communication has 

 
4 The president is here talking about the positive impact that it has. 
5 The president is here talking about the beginning of their term.  
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happened during the event. In the president’s opinion, helping members to get 

to know each other and show more interpersonal skills creates trust in the team. 

A ripple effect has also been noticed according to Beta ES, when it comes to 

collaboration with the ES’s supporting university. Organizing events that yield 

fun and productivity is what pushed university members to join these get 

together meetings and ultimately create a more trustful and effective team. 

 

For Epsilon ES too, having an organization that serves as an umbrella for all single ESs and 

grow the communication among each other is what is needed. The president considers that 

ESs have a lot of potential in Finland, but the challenge is that according to them, the ESs 

are different from each other, especially in financial terms. The ES feels the need for more 

communication between local businesses and ESs in Finland. For Zeta ES, the collaboration 

with different organizations and actors in entrepreneurship allows the bringing in and out of 

knowledge and creation of connections which eventually allows community members to 

experience things they have not before. Similarly, the president of Gamma ES agrees that 

collaboration is significant part of the developments of the ES and adds that it is important 

to increase the collaboration with other ESs in Finland, learn from and get inspired by each 

other instead of considering events and other occurrences as competition.  

Eta ES provides more detailed insights on this matter and therefore states: 

“This is a team environment, is collaborative and the work that is required for 

us to do requires more than one person. It is very difficult to succeed in this 

endeavour without having as many people working with one another as 

possible, because you can’t manage three events at the same time yourself … 

by its nature we are creating an environment that pushes collaboration more 

than anything else.” (Räikkönen)  

 

Furthermore, collaboration with Eta ES is when community members are empathetic 

towards each other and making sure that people always have each other’s backs. 

Additionally, what spurs collaboration is the feeling of acknowledging the significance of 

one’s contribution into task delivery, event organization, and matters of the same nature and 

understanding the incredibility of collaborative efforts. 

Lastly, collaborative culture is also important practice for Iota ES, Theta ES, and Kappa ES. 

The representative of Theta ES in particular states, “the collaboration between the society 

and partners as well as external companies is super important as it gives so much motivation 

for students to join these kinds of societies … they can be very motivating for students who 
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want to build their networks.” In addition, the president of Kappa ES, states that the 

collaborative action culture helped more in terms of communication rather than building 

trust and efficient organization, as it allowed to have broader knowledge and help in 

identifying what people want and what can be delivered. 

 

5  Discussion and Conclusions 

The ESs are communities of students who have come together into an environment of 

entrepreneurially minded people, and as such formed societies within the scope and 

framework of higher education institutions, namely universities. Having been inspired by 

Silicon Valley in the United States, the ESs in Finland have become known in early 2000s 

and to this day, more than 20 entrepreneurship societies that are completely student-led exist 

in Finland. Despite the influencing factor of Silicon Valley, findings show that back in the 

2000s, the academic world was immensely limiting and there was barely room for students 

to express their additional interests and needs regarding entrepreneurship. Additionally, 

there was a lack of space for teamwork but also for excitedly sharing such needs and 

interests. Ultimately, there was a crucial need for a linking bridge, not only between students 

and an entrepreneurial space, but also with external entrepreneurial actors like investors and 

businesspeople. Nevertheless, by investigating the phenomenon of ESs, this research 

contributed to the previously identified and stated research gaps. That is, recommendations 

for research stated that it is important to understand various forms of entrepreneurship and 

witness how entrepreneurship is emerging in new contexts (Parkkari and Kohtakangas, 

2018). Therefore, this research brought a representation of ESs as another form of emerging 

entrepreneurship hence, contributing to the literature of the societies per se. More 

specifically, studies suggested that student associations, i.e., ESs need further research to 

understand the similarities and difference among each other but also better understand the 

perspectives, work, and development that ESs conduct (Siivonen et al., 2018; Pittaway et 

al., 2011). In response to that, this research brought empirical evidence for 10 ESs and 

allowed to contribute into bringing insights on how ESs conform and vary from each other. 

On another note, another research recommendation to which this thesis contributed to is the 

need to bring qualitative research aiming at highlighting the role and work of entrepreneurial 
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clubs’, e.g., presidents as well as practices and strategies of the overall ESs (Pittaway et al., 

2015; Bonesso et al., 2018; Bublitz et al., 2021) Lastly, prior literature has conducted similar 

studies in other parts of the world, e.g., Italy, and one recommendation for the future was to 

conduct research on student social entrepreneurship in other universities and/or countries 

(Bonesso et al., 2018). This thesis research contributed to the literature by bringing empirical 

evidence on ESs in Finland. 

On the other hand, the thesis research contributed to the enriching of literature yet, the 

findings also show that there are limitations and clashes between the two. In other words, 

the findings contribute to the literature of entrepreneurship by bringing first-hand evidence 

and knowledge that the process of entrepreneurship requires effective and efficient 

collaboration between individuals of different backgrounds (Cherukara and Manalel, 2011). 

In terms of the interconnected phenomena of communities, networks, clusters, and 

ecosystems, this research demonstrates that certainly communities act as a space for 

entrepreneurs and other related actors to network and interact (Anderson and Gaddefors, 

2016). In addition, it also supports literature that ESs are component of entrepreneurial 

systems and ecosystems composed of different stakeholders including universities, 

government, private organizations, financial institutions, among others (Malecki, 2018). 

However, the findings do not bring enough evidence to literature that ESs take the form of 

neither networks nor clusters despite the similarities in collective goals and objectives 

(Alvedalena and Boschma, 2017). 

A number of angles of literature have been identified that the volume of the findings did not 

manage to contribute to. That is, as much as literature brings evidence that the importance 

of entrepreneurship is growing annually alongside bringing social sustainable solutions to 

world challenges (Stahl 2022; Seth, 2021), there is not enough evidence from this thesis’ 

findings to portray that the form of entrepreneurship exercised within ESs brings sustainable 

social solutions. In addition, the study neither did it measure the direct impact that ESs 

development has in the overall economy, in accordance with what literature states. (Minniti 

and Lévesque, 2008) Lastly, findings from longitudinal studies have shown that being active 

participants in extracurricular clubs will have a positive impact on entrepreneurial education 

(Mahoney et al., 2003), research which the findings of this thesis do not provide enough 

evidence for. 

RQ1. How are entrepreneurship societies within Finnish universities built?  
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This research question has been supported by findings that contributes to the above provided 

research yet, there are also limitations and discrepancies between the two. In other words, 

the findings bring evidence to literature that indeed, ESs are student-established and run, 

non-profit organizations that mainly born by university students in Finland, hence are part 

of the university ecosystem. (Siivonen et al., 2018). Pittaway et al., state that ESs as student 

associations function in an informal environment however, they nevertheless have formal 

organizational and hierarchical structures like presidents, vice-presidents, team members, 

and members (2011), while findings of the thesis bring evidence that completely supports 

the literature. The findings also bring evidence and contribute to literature stating that ESs 

provide a space of networking and collaborating opportunities with investors, entrepreneurs, 

and other significant actors, and general programmes that enhance students’ leadership and 

managerial skills, problem-solving and decision-making, negotiating, among others 

(Padilla-Angulo, 2019). Findings demonstrate that certainly members of the ESs are credited 

for self-organizing and coordinating numerous events related to entrepreneurship like 

networking events, guest lectures, field visits, training, workshops, competitions, idea 

generation, business planning and development events, among others (Pittaway et al., 2015; 

Lahikainen et al., 2022) As of the ES personnel, as much as the number of board members 

does not necessarily change per annum, the findings show that the number of students 

interested to participate in entrepreneurial social clubs, i.e., ESs, has increased, in accordance 

with the literature (Ong et al., 2021). On the other hand, literature states that there is a 

positive relationship between entrepreneurial behavior or engagement and educational 

background (Kolvereid and Moen, 1997). However, findings from this research show that 

within the ESs, a load number of members come from non-entrepreneurial or non-business-

related backgrounds. In addition, literature also states that university knowledge background 

is detrimental to aspirations and intentions of students to participate in entrepreneurial 

activities (Guerrero et al., 2020). However, from the findings we have witnessed that in the 

ESs’ experience and perspective, university entrepreneurial background is neither a priority 

nor a requirement to join ESs, i.e., nevertheless, students from different educational 

backgrounds still join and utilize ESs. Although, the same study stated that universities 

provide an environment where students receive support and have access to resources and 

infrastructure to exploit entrepreneurial opportunities (Guerrero et al., 2020). The findings 

indeed bring evidence that universities are one of the greatest and long-lasting supporters of 

the ESs, in a lot of cases providing spaces and resources for ES members. 
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RQ2: How should entrepreneurship societies be developed to ensure sustainability? 

Sustainability of an organization comes in different forms and requires various actions. 

Literature states that detrimental to the sustainability of ESs is the presence of competencies 

such as human or capital resources (Lichtenstein et al., 2004). Additionally, a strong 

entrepreneurial system is built on entrepreneurial resources with the support of partners, that 

yield to the continuum of the activities conducted (Meyers, 2015). Certainly, one of the key 

findings regarding this research question is that the sustainability of the organization comes 

with continuous support and collaboration from partners, maintain fruitful and virtuous 

relationships with them, but also maintain and growing the financial resources of the 

organization, hence bringing empirical evidence to the literature.  

Additionally, literature states that experiential learning, as significant component of 

entrepreneurship, needs to be practiced outside university courses and have real-life 

experiences, for students to better utilize and understand know-how (Mason and Arshed, 

2013). Studies also claim that practical experiences rather than only theoretical need to be 

incorporated in entrepreneurial education and engagement (Zahro et al., 2020). The thesis’ 

findings portray this, hence contribute to the literature with evidence that ESs organize 

numerous events, programmes, and other activities, that exclusively promote real-life 

experiences, experiential learning, and field-work learning, by providing access to its 

members to entrepreneurs, financial actors, ventures, among others. Additionally, Pittaway 

et al. (2011), state that the ESs aim to create a safe and inspiring environment for students 

and members throughout their development. Similarly, the findings indicate that in order to 

ensure sustainability of the ESs, they should provide an environment that is safe to be in and 

inspiring to learn and take advantage of opportunities offered. ESs need to continue growing 

the number of programmes, events, workshops, and learning opportunities for members, and 

ultimately grow the accessibility of tools and methods to learn and apply the skills, 

knowledge, and know-how in real life. Lastly, the studies state that succeeding factor of the 

entrepreneurial systems it the strengthening and the building of the systems themselves 

(Lyons et al., 2021). Likewise, to ensure the sustainability of the organization, findings 

indicate that it is important for members to take the best advantage of ES engagement, hence 

growing the network and ultimately the entrepreneurial ecosystem, utilizing entrepreneurial 
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skills, team learning, ideation, dialogue and negotiation skills, conflict resolution skills, 

among others, at the very maximum, etc. 

 

RQ3: How do entrepreneurship societies stimulate their community members to create 

community value (initial engagement in ESs value) and sustain towards a final value (grown 

value after being an ES member) to ensure system cohesiveness and stability? 

The growth of entrepreneurial society comes with the intrinsic growth of the inner and outer 

community of their members. As such, values within an organization are created and 

sustained to ultimately ensure system cohesiveness and stability.  

Nevertheless, literature states that an entrepreneurial community must have synergy within. 

It is important that there is presence of collective action and collaborative mindset that will 

help the ESs to grow and strengthen the competences of the community (Fortunato and Alter, 

2015). Additionally, ESs should do so by establishing an environment that brings positive 

atmosphere and is motivating for members to act collectively (Siivonen et al., 2018). From 

the findings, we perceive evidence that contributes to enhancing the literature on 

collaborative culture. That is, findings show that ESs are better and stronger when 

collaborative action and culture is present; it keeps the organization together and more 

efficient toward sustaining the values of the ES. In this regard, studies also state that 

providing a feeling of belonging to the ES is an important determinant of organization 

cohesiveness (Bako, 2020). Findings support and strengthen such indication by bringing 

evidence that to keep members engaged, ESs must offer a welcoming and inspiring co-

working space to work in and be productive, while keeping it motivated by having empathy 

and transparency in teams. Most importantly, findings showed that these are important 

milestones to encouraging members to have a feeling of belonging and ownership. 

 

Lastly, studies say that ESs provides opportunities for practical entrepreneurial learning on 

how to establish businesses, extend their creativity, but also increase their mindset and 

motivation towards entrepreneurship (Mason and Arshed, 2013). However, despite the fact 

that members are more informed and equipped with knowledge and skills when participating 

in ESs activities, the findings do not show enough evidence that members have increased 
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motivation towards sustaining the entrepreneurial values of the ES neither there is evidence 

that shows that members’ mindset towards entrepreneurship changed in any manner. 

5.1  Summary 

The overall purpose of this study was to bring attention and recognition to the structure, 

growth, and development of entrepreneurship societies in Finland while contributing to 

enriching the existing theory of organizational theory. It specifically aims to highlight the 

significant phenomenon of ESs meanwhile developing a foundation for further evolution of 

the phenomenon. 

The rationale behind the research comes after having realized that entrepreneurship, 

although a widely researched field, omits to showcase the chapter of entrepreneurial 

communities, such as that of student-run entrepreneurship societies. For that reason, other 

flowing concepts and phenomena have been studied, such as entrepreneurial communities, 

networks, ecosystems, collective action, and collaboration, among others. These 

investigations have been conducted while reflecting their structure and operational goals, 

under the umbrella of organizational characteristics such as norms, values, attitudes, 

environment, interconnectedness, etc. Most importantly, the thesis has brought a special 

recognition of entrepreneurship education in higher education institutions, as a role player 

in the shaping of the mindset and intentions among students with aspirations for 

entrepreneurship.  

As a fostering environment for practicing entrepreneurship, higher education institutions 

have been credited to provide opportunities and spaces for students to exercise their 

entrepreneurial ideas through extracurricular activities and participation in entrepreneurial 

clubs. The concept of entrepreneurial clubs has originated in the American and European 

universities since 1700s which eventually have been proved to play an important role in the 

integration of youngsters in entrepreneurial activities for various reasons. They have created 

communities of people sharing similar if not the same interests in regard to entrepreneurship, 

and ultimately creating ecosystems of important actors and stakeholders, ‘responsible for’ 

the growing number of entrepreneurial initiatives. 

The rationale behind the thesis employing a case study method in Finland, among student-

run ESs lies behind two angles: Finland being a supportive and preferable country for 
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fostering entrepreneurship and two, large presence of ESs in Finland but lack of recognition. 

Therefore, this thesis brought a multiple case study analysis with empirical evidence from 

10 ESs in Finland that have now had a major impact on the development of their former and 

current members, and the field per se. It has brought results and findings through a 

qualitative, inductive approach, employing credible and reliable primary and secondary data 

collection methods.  

Findings show that ESs are established by students and entirely run by students, for non-

profit causes. They are the provider of entrepreneurial skills, knowledge, and on the ground 

experiences for students and aspiring entrepreneurs, by offering inspiring, comfortable, and 

safe environments for its members to practice their entrepreneurial ideas and turn them into 

action, in other words successful solution-bringing startups. Through their establishment, 

ESs have a offered a safe environment for students to speak their voice and address their 

concerns in a non-judgmental surrounding while at the same time managing to establish and 

maintain close relationships with different significant partners and stakeholders. They have 

also served as a learning experience for thousands of international students who have not 

been exposed to the concept of entrepreneurial communities or had the social, economic, 

and/or political opportunities to engage in one; it served as a home and easy integration route 

for students who have been away of their homes and in need of friends and networks. Yet, 

the work and effort that students put into developing and growing the phenomenon of ESs 

remain unrecognized. Therefore, this thesis has successfully managed to bring attention to 

the structure, development, and growth of ESs in Finland. This thesis has contributed to 

portraying ESs as a serving and example point of prosperous initiatives taken by and led by 

students, for aspiring young entrepreneurs around the world. 

5.2  Theoretical Contributions 

This thesis employed an inductive approach, highlighting the organizational theory and the 

learning organizational theory as a subcomponent. Literature implies that significant 

distinguishing factor of the organizational theory is the study of social connection between 

individuals, interdependence, and collectiveness. It is the study of behaviours and 

interactions of people within social environments (McAuley et al., 2007). The theory studies 

the interaction among organizations as well as how organizations cooperate with external 
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actors and factors. It further addresses the harmonization and synergy between 

organizational structure and strategies used to tackle challenges, threats, conflicts, and 

overall decision-making (Daft, 2015).  Similarly, this thesis brought insightful understanding 

of the behaviours and relationships among members of the ESs. It especially put significant 

focus on the interdependence and collectiveness in such environments, where goals and 

objectives might not be achieved without close cooperation and collaboration among the 

involving parties, it being the members of the societies or the partners that are core supporters 

of the organizations. The study aligns with the organizational theory as it portrayed the 

organizational structure and harmonization of roles and responsibilities. Additionally, 

literature on organizational theory recognizes several dimensions that characterize 

organizations, i.e., formalization, specialization, hierarchy of authority, centralization, 

professionalism, and personnel ratios on one hand (structural) and on the other, size, 

technology, environment, goals and strategies, and culture (contextual). (Daft, 2015) The 

thesis research contributes to enriching the literature on organizational theory by bringing 

empirical evidence that responds and complements the characteristics of the theory per se. 

That is, complying with the theory that ESs are informal yet they do have formal processes 

such as official documentation, policies, guidelines, regulations, among others. They 

function upon a structured, hierarchal chain of managerial and team positions alongside 

having respective tasks and duties as well as decision-making processes. Therefore, 

organizational theory dimensions such as formalization, hierarchy, collaboration and 

communication, personnel, and inability to function effectively without such dimensions of 

an organization, among others, have been aligned with the study. Furthermore, the thesis 

research brings empirical evidence in response to literature on organizational learning that 

shows that learning happens within an organization when the competences and capacities to 

create results collectively is expanded (Leviatt, 2011). In addition to the organizational 

learning, the thesis research brings empirical evidence on how the learning within ESs is 

done and under what circumstances the learning happens and benefits the overall 

performance and values of the organization. 

Most importantly, a theoretical contribution, which the organizational theory has not 

necessarily taken into account is the form of organization as a study sample, that of 

entrepreneurship societies. That is, the thesis research brings another dimension and/or form 

of study alongside evidence, ensuring that organizational theory is applicable and enriched 
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through studies on small, non-governmental, and student-led organizations. Based on 

literature, organizational theory has commonly and mostly been used for the investigation 

or sampling of private, public, non-governmental, institutions, with special focus on startups, 

small-to-medium sized companies, and multinational companies (Daft, 2015). In this thesis 

research however, another dimension or perspective of organizations is brought into 

attention, that of student-led organizations. This study is unique in the sense of bringing an 

investigation and connection to the organizational theory, hence being a study among few 

analyses on small, non-profit organizations, especially established and led by students. In 

this context, the thesis serves as a point of study for small, non-profit, exclusively student-

established and run organizations to be investigated under the umbrella of the organizational 

theory. 

5.3  Practical Implications 

This thesis serves as an example of how entrepreneurship societies are built. It specifically 

serves as an example for other student associations to be inspired to take similar initiatives 

in different parts of the world. However, it might be especially useful and practical for 

students coming from and studying in countries where entrepreneurship as a field is either 

highly theoretical or entirely neglected; this study will serve as an incentive for such students 

to take advantage of their power and take entrepreneurship to another level that has not been 

experienced before. Just as they first started, i.e., a safe space to speak one’s voice, this study 

might also be an inspiration to youngsters who lack the same space in another part of the 

world. 

On another note, this study also introduces the work and effort put by students into enriching 

entrepreneurship as a field but also equipping students with the necessary tools and skills to 

perform entrepreneurial activities and ultimately serve as a great contributor to the economic 

growth. This is especially important for the other part of the spectrum, i.e., partners and 

supporters, such as universities, municipalities, investors, i.e., financial institutions, venture 

capitals, foundations, among others, to closely get informed about the hard work and effort 

that is dedicated to bringing solutions to today world’s challenges. 

Lastly, this experience has also served as a learning and reflecting experience for the 

representatives of the interviewed ESs representatives themselves. A number of interviewees 
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have claimed that having asked the structured questions made them reflect on certain aspects 

of the organization that have not necessarily been thought about or implemented. They stated 

that our conversations will help them work on themselves and bring intrinsic values even 

more to the entrepreneurship societies.   

5.4  Limitations and Future Research Directions  

This study comes with a few limitations alongside recommendations for future research. 

Firstly, the study has been conducted in Finland and other countries have not been 

considered. Therefore, future research could focus not only on investigating similar societies 

in similar parts of the world, but also to countries, the students of which have not been 

exposed to such initiatives. It might be useful to explore the opportunities that such countries 

and specific universities offer but also the affecting reasons to the (non) establishment of 

ESs. Secondly, only 10 universities have been included in the study sample and therefore, 

universities of applied sciences have been excluded from this study. Therefore, future 

research, especially focused on ESs in Finland might widen the research and take societies 

established in universities of applied sciences into account as well. Thirdly, it is worth noting 

that only presidents and in certain cases vice-presidents of entrepreneurship societies have 

been interviewed therefore, the views portrayed in this study mainly come from the 

leadership of the societies. Therefore, future research could also incorporate other parts of 

the organizational structure such as the operating teams as well. Lastly, this thesis especially 

focuses on the development and growth of entrepreneurship societies, leaving aside the other 

dimensions of a functioning organization. Future research could focus on challenges that the 

entrepreneurship societies face and how they overcome them, i.e., investigating the needs 

and barriers to their faster, more accelerated growth, a request that has been posed by one of 

the presidents during the interview process. 
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6  Appendices 

APPENDIX 1: Survey  

1. Name of the entrepreneurial society Short answer 

2. Do your members (board and/or 

community) have an entrepreneurial and 

business educational background when 

they join the entrepreneurial society? 

o Yes 

o No 

o Other 

3. What is the organizational (hierarchal) 

structure of entrepreneurial society? For 

e.g., president -> vice president -> team 

lead -> etc. 

 

Long answer 

4. How is the decision-making process in 

your ES done? Who is in charge of 

making decisions? 

 

Long answer 

5. Do all members of the ES understand their 

roles and how they interact in ES 

processes/activities/occurrences/events/etc

.? 

o Yes, all board 

members 

understand 

their roles and 

tasks related to 

activities, 

events, and 

other 

occurrences of 

the events. 

o No, not all 

board members 

understand 

their roles in 

entrepreneurshi

p societies. 

o We can't say. 

o Other 

6. How many partners and stakeholders does 

your ES have? (Approximate number) 

 

Short answer 

 

7. Do members (those outside board and 

team members) pay membership fee? 

o Yes 

o No 

o Other 

8. Is the number of members joining your ES 

limited? 

o Yes 

o No 

o Other 



87 
 

 
 

9. Does your ES have a yearly plan strategy? o Yes 

o No 

o No, but we have 

different focus 

areas each year. 

o No, but we compile 

annual plans of 

activities each year. 

o Other 

10. How many hours - on average - do your 

ES board members put in ES engagement 

per week? (you can give an approximate 

number, e.g., 20 hours, or an approximate 

range, e.g., 10-15 hours) 

 

 

Long answer 

11.  How many activities - on average - does 

your ES organize annually (including 

small and large events, programs, pitching 

competitions, field visits, workshops, 

guest lectures, etc.) 

 

Short answer 

12. What are those types of activities? Long answer 

13.  How many of the ES members - on 

average - have established startups or any 

other type of entrepreneurial activity 

outside the ES? (You can give an 

approximate number, e.g., 20 members, or 

an approximate range, e.g., 15-20 

members) 

 

 

Short answer 

14.  Are diversity and inclusion principles 

incorporated into your organizational 

culture and practices? 

o Yes 

o No 

o Other 

 

 

APPENDIX 2: Structured Interview Questions 

1. Why was the ES established? 

2. How do you define an entrepreneurial society or how should an entrepreneurial society 

be defined? 

3. Who are your key partners and stakeholders? 

4. How do you establish and maintain the relationship/s with your partners and 

stakeholders? 



88 
 

 
 

5. Why do students/members join an entrepreneurial society?  

6. How informed/educated are students/members on entrepreneurial activities before or 

just after they join your entrepreneurial society? 

7. Why is it important for students/members to join the entrepreneurial society? 

8. How do you promote the significance of being a member of entrepreneurial society? 

9. Why is important for entrepreneurial society to grow on a bigger scale?  

10. How do you sustain your cohesiveness, and stability, at present, and for future 

generations? 

11. How do you stimulate (keeping it alive/interested/motivated) your community 

(including board and team) members to sustain/grow value? 

12. How does collaboration culture within the ES affect the communication and 

connections between the members and partners? How does it improve the go-get-it 

attitude, build trust, and have better and efficient coordination? Overall, how did 

collaborative culture help your community? 

 

 


